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Preface 



Beginning in 1985 the Grant Wood Area Education Agency 
(GWAEA), a regional education agency providing services and 
leadership for schools in seven counties in Iowa, has focused on 
developing, field testing, and implementing transition planning 
practices in partnership with the local schools. The goal has been 
to improve post-school outcomes and quality of life for students 
who received special education services while in school. 

This guide is an attempt to describe an outcome oriented transi- 
tion model and planning process that educators, families and 
community service providers have found feasible to 
implement, results in relevant educational interventions for 
individual students, and reflects promising practices in the field 
of education. The intent is to provide a "picture" of what 
promising practices may entail and the steps that will allow 
educators to paint this or a similar picture in their schools. We 
have learned over the past seven years that the picture keeps 
changing as we experiment, learn, adapt, and expand; and we are 
continuing to focus on implementing and refining the model 
presented in this guide. 

This guide is organized into five chapters. Chapter One presents 
the goals of transition planning, the Area 10 Transition Model, 
and assumptions for model implementation. Chapter Two de- 
scribes the Area 10 Transition Planning Process and discusses 
considerations for implementing the process at each model level . 
Chapter Three offers suggestions on ways to assess student 
preferences and to involve students in the planning process. 
Chapter Four provides considerations for and examples of in- 
cluding transition goals and objectives in the EP. Chapter Five 
discusses the area of post-school community adjustment, 
interagency collaboration, the provision of an array of service 
options, follow-along/follow-up services to graduates, and pro- 
gram evaluation activities. 
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Chanter One 



Overview of Area 10 Transition Mode l 

During the 1980's researchers studied the post-school outcomes of students who had been in 
special education and found that many were unemployed or underemployed, dependent on families 
for income and housing, and were often socially isolated within their communities (Edgar, 1987; 
Halpern & Benz, 1987; Hasazi, Gordon, & Roe, 1985; Mithaug, Horiuchi, & Fanning, 1985; 
Schalock, Wolzen, Ross, Elliott, Werbel, & Peterson, 1986; Sitlington & Frank, 1989; Sitlington, 
Frank, & Cooper, 1989). Over the past seven years, as we have attempted to improve these 
outcomes for students, we have found that many factors contribute to the outcomes and that our 
efforts must be multifaceted and long-term. Therefore, we have evolved into applying a 
comprehensive approach to preparing students for post-school success. 



Goals of Transition Planning 

Our approach and transition model is driven by the following goals (adapted and expanded from 
Conn-Powers, Ross-Allen, & Holbum, 1990; Becker, Kiely, & Vincent, 1991; Rice & O'Brien, 
1990) that apply to all levels of the model and include considerations for assessment and planning, 
family involvement, student involvement, student preparation, next setting involvement, and 
program evaluation. 



Goal Area One; 

Assessment and planning for m the foundation for 

the resulting educational and service interventions developed by the t eam. 

1. Desired long-term outcomes for the next setting (educational or post-school) are 
identified for each student. 

2. Planning with the family begins early (incorporated into the Individualized Family 
Services Plan process for children who are in special education at a young age). 

3. The team (team includes family and student) engages in long-term planning re- 
lated to desired outcomes for the next setting. 

4. Long term planning by the team is a process within the accepted IEP development 
and Comprehensive Educational Evaluation procedures (i.e., rather than an addi- 
tional or separate process). 

5. The resulting IEP goals and services are individualized; they are developed as a 
result of each student's assessed need versus "standard" planning that is the same 
for all students. 

6. The planning process identifies the most appropriate program and services from a 
range of educational and service options. 



EARLY CHILDHOOD THROUGH POST-SCHOOL TRANSITION PLANNING! 

A C OMPREHENSIVE OUTCOMES-BASED MODEL FOR SPECIAL EDUCATION , 

7. The activities identified in the ffiP insure the uninterrupted provision of appropri- 
ate education and services in the least restrictive school or community setting. 

8. The planning process promotes collaboration among all constituents in the transi- 
tion process. 

9. The pi -ning of the student' s transition from each educational setting and to post- 
school settings occurs in a systematic, individualized, timely, and collaborative 

fashion, 

Goal Area Two: 

Family involve ment brings valuable information, 
v alidity, and implementation support to the process. 

1 . Parental involvement in the education and planning for their child is increased to 
the level that the family wishes or is able to participate. 

2. The transition process promotes the speedy adjustment of the family to the new 
educational or post-school setting. 

3. Family members receive the necessary information, support and opportunities for 
enabling them to participate as equal partners in planning their child's transition. 

4. Families often are responsible for carrying out activities in the plan (IEP). 

Goal Area Three; 

St udent involvement increases the probability students will be 

invest ed in their educational plan and be satisfied with their quality of life. 

1. The planning process increases student involvement in obtaining their education 
and planning for their future. 

2. The assessment process enables the student to understand options available in the 
next setting and to indicate preferences regarding those options. 

3. The team and student assess the student' s willingness, ability, and skills in indicat- 
ing preferences and advocating for him/herself. 

4. The team and student design educational interventions that will prepare the student 
to be a self-advocate in current and future settings. 

Goal Area Four; 

Student preparation is the primary function of education 

and increa ses the probability of educational and post-school success. 

1 . The planning process results in a high relationship of each student' s curriculum, 
instruction and services related to desired outcomes. 
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2. Preparation activities are identified in the planning process and are implemented in 
the educational program that promote the speedy adjustment of the student to the 
next educational or post-school setting. 

3. Preparation activities are identified in the planning process and implemented in the 
educational program to enhance the student's independent and successful partici- 
pation in the next educational or post-school setting. 

4. Preparation activities are identified in the planning process and implemented in the 
educational program that increase the likelihood that the student is placed and 
maintained in the least restrictive educational and community settings. 

Goal Area Five; 

Next educational or post-school setting involvement 
allows the student and family to make the transition 
with maximum benefit and minimal discomfort/di sruption. 

1 . Staff from the identified next setting share information with the student* s team 
members regarding skills for success and participation in that setting. 

2. Staff from the identified next setting receive information about the entering stu- 
dent and services that need to be continued or developed. 

3. Staff from the identified next setting prepare to successfully accommodate the stu- 
dent. 

4. Staff from the identified next setting are interested in and open to including the 
family in transition activities, particularly during the early phases of the process. 

5. Staff from the identified next setting identify a team and case facilitator that will 
be that student's team in the new setting. 

6. An interagency collaborative body exists to develop an array of community ser- 
vice options, support transition planning efforts, and facilitate smooth transitions 
from one setting to another. 

Goal Area Six: 

Program evaluation allows transition planning particip ants to 

assess and adjust the process to meet the Area 10 transition p lanning goals. 

1 . The satisfaction of all constituents is ina ~ased with the outcomes of the transition 
process and the transition process itself, including their participation. 
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Overvi ew of the Area 10 Transition Model 

This model is based on earlier transition models (Halpem, 1985; Will, 1984) that provided a 
foundation for transition planning and services that encompassed the period from high school to 
initial community adjustment. 

The following Area 10 Transition Model expands and adapts the Will (1984) and Halpen ( 1985) 
models and operationalizes the preceding Transition Goals. The Area 10 Transition Model ( next 
page ) specifies that education is preparatory, outcome-based, longitudinal, and student centered. 
It assumes the process involves a team that actively includes the family, student and their 
preferences for desired long-term outcomes. It facilitates the implementation of transition 
planning and increases the likelihood desired outcomes will be obtained by including transition 
planning in the IEP assessment and planning process and including transition planning and related 
curriculum and service goals and objectives in the IEP. These assumptions are discussed in more 
detail at the end of this chapter. 

The Area 10 Transition Model is organized by levels of schooling (e.g., early childhood, high 
school). It specifies the focus of adjustment for each level (i.e., school, community, and post- 
school) and the next environments) to consider in preparation and planning The model maintains 
the three classes of services that may be needed for successful movement from one level to the next 
(Halpem, 1985; Will, 1984). 

1 . No special services are arranged for students who are expected to transition to the 
next level with the typical activities available to all students or young adults (e.g., 
next school setting class orientations, guidance counseling, teacher conferencing, 
Job Service, etc.). 

2. Time-limited services are temporary services that are arranged for a student and/ 
or his family to assist them through the transition or provide initial support in the 
next setting to increase the chances of success in that environment (e.g., generali- 
zation of skills in the next setting by the present teacher, additional initial teacher 
or paraprofessional support in the &.* w classroom, initial training in using public 
transportation to an employment site, job training program, etc.). Time-limited 
services are not expected to extend past a defmed time when the adjustment would 
be expected to be accomplished and the student would then require no special ser- 
vices outside those typically provided for individuals in the same type of program 
or setting. 

3. Ongoing services are those provided to students and adults who are expected to 
need continued special services or support to participate in the desired environ- 
ment's activities (e.g.,varying degrees of supported education, supported employ- 
ment, and supported living). 

At each level the educational team, family, student, and any involved community members/ 
agencies are attending to (a) the specified desired success and adjustment in the current setting; 

(b) the planning for and the preparation of the student for the identified, desired next setting; and 

(c) arranging for and providing the necess?jy services and support to allow for student success in 
the identified next setting. 
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Figure 1.1 
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Assumptions for Model Imp l ementation 

Model implementation assumes the following practices and processes are being addressed in 
conjunction with the transition planning process. 

Implementation Assumption One: School improvement. 

Quality transition planning and services have minimal impact on student outcomes if the 
educational program is unable to be responsive to individual need and provide educational 
experiences that prepare students for success in the desired next school or post-school setting. 

Implementation of the Area lOTransition Planning Model assumes schools are involved in school 
improvement activities to address school outcomes that reflect promising practices for education 
of students who are experiencing difficulty obtaining an education (Grant Wood Area Education 
Agency, 1991). Currently, Grant Wood Area Education Agency (GWAEA) is collaborating with 
local education agencies to address the following school improvement outcomes (Choisser, 1 99 1): 

1 . The district has Board of Education approved philosophy and early childhood 
through grade 12 curriculum frameworks for each regular education content area 
and special education program model. 

2. A variety of types and levels of intervention problem solving and planning are 
available to address learning problems within regular and special education. 

3. A variety of instructional and support service interventions are used in regular and 
special education to address learning problems. 

4. Student progress is reviewed frequently enough to identify learning problems early 
and strategies are revised based on student performance. 

5. Families are included in: 

a. The educational problem solving, decision-making, and planning process. 

b. Advisory, decision-making, and advocacy activities of the school. 

6. Long-term outcomes are identified for each child and plans are created that: 

a. Specify instruction and services to assist the student and family in meeting those 
outcomes. 

b. Make the transition from one environment to another with maximum benefit 
and minimal disruption. 

c. Are included in the Individualized Education Program for each child in special 
education. 

7. Students are educated in the local school which is closest to the student's home 
and is age appropriate. 

8. Students have access to the personnel, programs, and services that will best meet 
their academic, social, or behavioral needs: 

a. Students who are experiencing difficulty have access to special education sup- 
port and teaching staff and programs. 

b. Students in special education who may benefit for academic, social, or behav- 
ioral reasons have access to regular education support and teaching staff and 
programs. 
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9. Paperwork is kept at the minimal level required to keep those involved informed, 
to record program and service plans, to ensure procedural safeguards, and to docu- 
ment student progress and outcomes. 

10. A staff development program exists to assist all staff to meet building plan activi- 
ties and to better serve students experiencing difficulty learning. 

Implementation Assumption Two: 

An ar ray of options and outcomes for team consideration. 

Parents and their child are often unaware of the educational or post-school options that may be 
available. They rely heavily on school personnel for information and recommendations. In fact 
special educators, in an attempt to comprehensively meet student and family needs, have often 
given families the impression that "the school knows best" and families need not worry about 
making these decisions or seeking appropriate alternatives. In addition, teachers and team 
members are very knowledgeable about programs and services in their particular school but are 
frequently unaware of the demands or options available once the student leaves their school. 

The transition planning process cannot be initiated without knowledge of future options and 
possible outcomes. GWAEA provides Long-Term Planning Worksheets that display an array of 
school, community, and post-school options for the team, parents and student to use as a basis for 
discussion during the IEP and CEE meeting. (See Chapter Two and Appendix A for sample 
worksheets). All parties (i.e., parent, student, school team members) have an opportunity toreview 
the worksheets before the meeting in order to be prepared to enter the discussion. Printed materials 
are available for the school team and family members to use in identifying desired options in their 
community (Area lOTransition Advisory Committee, 1987;Grant Wood AreaEducation Agency, 
1990; Kos & Koellner, 1991; and directories disseminated by county governments). 

Implementation Assumption Three: 

Collaborative teams to assess desired long-term outco mes and 
design educational programming and services. 

A primary function of the team is to assess the desired long-term outcomes for the stude.it and to 
develop an educational plan (IEP) that will specify intervention(s) toprepare the student to succeed 
in achieving those outcomes. In simpler terms, the team needs to assess the student and family's 
dream (for that child) and what we need to do, collectively, to make the dream a reality. The dream 
becomes the foundation of the IEP and much of the educational activity in which the student 
engages. 

Clearly, dreams are personal, specific to individuals, and typically change over time based on 
experience, student and family characteristics, service and educational options available, and other 
factors. The student may have dreams that differ with those of the parents; in fact, the parents may 
not agree on what the dream (desired outcomes) should be for their child. In addition, the family 
and student are asked to share their dream of desired outcomes with the educational team; members 
of the educational team may have differing opinions on what a student may be able to achieve and 
what outcomes are appropriate for that child. Teams must also consider that parents may not be 
accustomed to being active participants in the IEP development process or to having the trust to 
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share their dreams (desired outcomes) for their child. Nor are we, as educators, particularly skilled 
at truly including parents or respecting their knowledge in the team process. And few of us have 
as adults, parents and educators alike, learned collaborative group skills that would aid us through 
such a process. 

Varying perceptions of the dream and team collaboration skills can be barriers to defining desired 
long-term outcomes. Yet without a shared vision and dir*- ' an regarding what is important for the 
child, the school and family may expend great . and scarce resources implementing 
curriculum and services that are not coordinated sed to lead to relevant outcomes for the 
student. Therefore, one requirement of a sound u .planning process is to establish a format 
and climate for discussion of possible options ano. .omes. A collaborative process will allow 
the team to arrive at consensus on outcomes that all members of the team can support and 
collectively work toward achieving for a specified period of time. 

Many educational teams are receiving training to function collaboratively and cooperatively. 
Teams who are experiencing difficulty in establishing a collaborative climate may wish to seek 
additional information, assistance, or training. 



Implementation Assumption Four: 

Transi tion planning included in the Individualized Education Plan (IEP) 
for e ach student in special education. 

Educational planning and IEP development can be a lengthy and time consuming process. 
T jnsition planning is not designed as an additional or separate activity, but an outcome-oriented 
educational planning process incorporated into established special education procedures. The 
Area 10 Transition Planning Process incorporates the initial transition assessment, planning, and 
review into the Comprehensive Educational Evaluation (CEE), Three Year Reevaluation, and 
annual IEP review. (See Chapter Two, The Area 10 Transition Planning Process). 



Implementation Assumption Five: 

Participatio n and programming in the least restrictive environment. 

The display of options and outcomes for school, community, and post-school settings represent 
varying levels of restrictiveness for consideration by the team. However, follow-up studies of 
graduates primarily measure the graduate ' s success in community environments where the student 
is expected to participate and perform with non-disabled community members (e.g., in the work 
place, neighborhoods, and at social events and leisure activities). Students who have participated 
with non-disabled peers in school and community settings during their schooling will have 
opportunities to gain many of the skills needed for post-school success. 

Teams that strive to design quality educational programming and services in the least restrictive 
environment(s) c or each student, based on individual need and desired outcomes, will increase 
student success in post-school environments where social skills and adaptation become critical for 
survival and acceptance. 
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Implementation Assumption Six: 
Interagency collaboration. 

An interagency collaborative body exists to develop an array of community service options, 
support transition planning efforts, and facilitate smooth transitions from one setting to another. 



Overview of the Guide 

The remainde r of the guide describes the major activities and organizational practices that support 
the implementation of the model. Chapter Two describes the transition planning process and 
addresses the process as it applies to each model level. Chapter Three offers suggestions on ways 
to assess student preferences and to involve students in the planning process. Chapter Four 
provides considerations for and examples of including transition goals and objectives in the IEP. 
Chapter Five discusses the area of post-school community adjustment, interagency collaboration, 
the provision of an array of service options, follow-along/follow-up services to graduates, and 
program evaluation activities. 
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Chanter Two 



The Area 10 Transition Planning Process 

Chapter One outlined the Area 10 transition goals, model, and assumptions for implementation. 
Chapter Two is designed to be procedural for use by educators to assess the desired long-term 
outcomes for the student and to develop an educational plan (IEP) that will specify intervention(s) 
to prepare the student to achieve those outcomes. Use of procedures in this chapter assume 
educators have reviewed and have an understanding of the model and assumptions presented in 
Chapter One. The planning process relevant to all levels of schooling (i.e., early childhood through 
high school) is presented, followed by a description of how the process is implemented in Area 10. 
Considerations for specific model levels are described in the remainder of the chapter under 
schooling level headings. 

Transition Planning Process Relevant to All Model Levels 

The transition planning process implemented by team members at all schooling levels is described, 
followed by a description of how the process is implemented within the CEE and DBP process in 
Area 10. 

• Assess student preferences for desired outcomes. 

• Determine team preferences for desired outcomes. 

• Develop draft IEP goals in relation to desired outcomes and present level. 

• Determine other (draft) recommended interventions or services in relation to 
present level and desired outcomes. 

• Send parents Long-Term Planning Worksheet to assess parent preferences for de- 
sired outcomes. 

• Meet to discuss and reach consensus on preferences for desired outcomes from 
long-term planning worksheets and on recommendations for programming in rela- 
tion to diagnostic impressions and desired outcomes. 

• Determine if the desired outcomes will be incorporated into the EEP, the Transition 
Planning Goal area of the ESP, or into a modification to regular education. Trans- 
late and incorporate the desired outcomes into the DSP, the Transition Planning 
Goal area of the DSP, or into a modification to regular education. 

• Review regularly and at least annually the DSP (including the Transition Planning 
Goals and Objectives); revise the DSP (including the Transition Planning Goals and 
Objectives) based on student progress toward goals and objectives. 

• Repeat the transition planning process every three years during the Comprehensive 
Educational Evaluation. 
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Transition planning procedures 

as implemented within the CEE and IEP process in Area 10. 

Transition planning in Area 10 is typically initiated with a student and his/her family during the 
Three YearReevaluationwhenaComprehensiveEducationalEvaluationtakesplace. The process 
may be initiated at other times, but this time line ensures that transition needs are assessed 
comprehensively at least every three years and that the transition needs are considered in the 
context of the total educational plans for a given student. Therefore, the following steps include 
proceduresfor completing the CEE as well; see the Special Education Delivery System Procedures 
Manual (Becker, Kiely, & Vincent, 1991) for details on those procedures. Activities that pertain 
specifically to transition planning are denoted in bold print. The steps are organized under the 
activities of CEE information collection, ffiP conference, IEP development, and IEP review. 



A. CEE Information Collection 

The team meets early in the fall for a brief discussion of each child who has a three ye; re- 
evaluation that school year to: 

1 . Designate team members to gather information for the required areas of the CEE, 
additional areas as specified in the Comprehensive Educational Evaluation manual 
(McCullough, Sandberg, & Zehrbach, 1990) for the student's special education 
disability entitlement category, and any additional information that would improve 
the ability of the team to make decisions or improve the student's program. 

2. Designate a team member(s) responsible for assessing the student's preferences for 
desired outcomes. 

3. Team members collect information and record on CEE form 1 (Figure 2. 1) or in 
reports by a date established by the team. 

4. The team member assesses student preferences for desired outcomes. 

A Long-Term Planning Worksheet is available to use as a basis for such explora- 
tion with the student. 

There is one worksheet that is used for students in early childhood through grade five (McCue, 
Benson, Bigley, Choisser, Garber, Hinrichs,Pettitt, Schneiders, & Thuma-Rew, 1991). For grades 
six through post-school there are worksheets that pertain to certain programniing types, based on 
information gained from follow-up studies of students who have graduated from special education 
(Choisser, Van Oort, Mraz, Gingerich, Aniens, Cowley, Deets, Leme, Mundy, Paulson, Pettitt, & 
Shultz, 1989). The content on the worksheets attempts to be sensitive to those participating in the 
process. For example, parents of students with severe disabilities have said that they do not want 
four year college listed on their worksheet; it is painful and not realistic as an outcome. Conversely, 
parents of students with a mild learning disability have found it difficult to relate to a worksheet 
that mentions supported employment or living in a group home. In order to be sensitive to those 
participating in the process and represent useful planning outcomes there are worksheets from 
which teams may choose. (See Appendix A for examples of these worksheets). 

Methods for assessing studentpreferences will vary with each student based on each student's level 
of functioning, characteristics, age, response modes, etc. The selection of the team members) and 
the assessment methods will need to be chosen with these student factors in mind. (See Chapter 
Three for some examples and suggestions for assessing student preferences). 
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5. The case facilitator reviews and synthesizes the information before the next sched- 
uled team meeting and is prepared to summarize the information for the team dis- 
cussion. 

6. The team meets again to: 

a. Review CEE synthesized information and verify student present level. 

b. Determine team preferences for desired outcomes (using the Long-Term 
Planning Worksheet). 

c. Develop draft IEP goals in relation to desired outcomes and present level. 

d. Determine other (draft) recommended interventions or services in relation 
to present level and desired outcomes. 

B. IEP Conference 

1 . Case facilitator or teacher sends parents: 

a. form to request a parent conferen'. 

b. Long-Term Planning Worksheet (may require a contact to explain if this is 
the parent's first experience with this process). 

c. Draft IEP goals or summary of proposed intervention plan. 

2. Team, parents and student meet to: 

a. Review and discuss CEE information (page 1 and top of page 2). 

b. Discuss and reach consensus on preferences for desired outcomes from 
long-term planning worksheet 

List the desired outcomes from the long-term planning worksheet in Desired 
Outcomes section of page 2 of CEE (Figure 2.2). 

c. Discuss and reach consensus on recommendations for programming in re- 
lation to diagnostic impressions and desired outcomes. List the recommen- 
dations for programming and services in Team Recommendations section of 
page 2 of CEE (Figure 2.2). 

d. Discuss and reach consensus on IEP goals and services and complete IEP cover 
pages. 

C. IEP Development 

1 . Teacher and involved team members determine if the desired outcomes will 
be incorporated into the IEP, the Transition Planning Goal area of the IEP, 
or into a modification to regular education. Denote determination in the left 
column of page 2 of the CEE (Figure 2.2). 

2. Teacher and involved team members complete the IEP, translating and incorpo- 
rating the desired outcomes into the IEP, the Transition Planning Goal area 
of the IEP, or into a modification to regular education as designated on page 2 
of the CEE (step C.l). These are all recorded within the IEP document. 
Determination of desired outcomes came through a process that considered prefer- 
ences for long-term outcomes. It is feasible that some of the desired outcomes 
would be expected to be addressed over a longer period of time than the one year 
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Figure 2.2 
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duration of the typical IEP. In fact the team may wish to target intervention for 
some outcomes in a year or two. Therefore, the team may choose to extend the 
Projected Duration of the Transition Goals and Objectives page to cover 
three years. If written for a duration longer than one year (but not to extend 
longer than three years), the team would review and revise the transition goals 
and objectives at least annually. The transition planning goals and objectives 
pages would be included with each future IEP until the specified duration expired 
or the team wished to begin a new transition planning goal page. 
3. Case facilitator or teacher mails a copy of CEE and IEP to the parents; reviews 
with the student. 

D. IEP Review 

1. The team reviews regularly and at least annually the IEP (including the Tran- 
sition Planning Goals and Objectives); the IEP (including the Transition 
Planning Goals and Objectives) is revised based on student progress toward 
goals and objectives. 

2. The transition process is repeated again in three years at the next scheduled 
Comprehensive Educational Evaluation. 

The transition planning process and procedures are implemented across all levels of schooling 
represented in the Area 10 Transition Model. The remainder of this chapter discusses consider- 
ations specific to implementation at each of these school levels. 
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EARLY CHILDHOOD 

COMMUNITY ADJUSTMENT IN THE LEAST RESTRICTIVE ENVIRONMENT 

• Interagency Collaboration 
•Awareness of School and Community Options 
• Team Planning and Student Preparation for Desired 
Educational and Service Options 




f limited 
Services 



This section of Chapter Two addresses considerations specific to the Early Childhood level of the 
model. Considerations are addressed in terms of the level's focus and supporting activities as 
depicted in the model (Figure 1.1). 




Community Adjustment in the Least Restrictive Environ ment 

The initial focus at this level is to assist the family in adjusting to living as a family with a child 
with a disability, to community service systems, and to the accompanying transitions. The younger 
child is not typically involved in a center-based program and the family may be attempting to 
coordinate medical, therapeutic, developmental, or child care services and maintain the family 
structure. The early childhood years are the first and possibly most difficult transitional periods 
for a family. The stresses experienced during this time are intensified "when every individual in 
the family is affected by the need to devote time to locate and arrange for services, by changes in 
routines and daily schedules, and by the alteration in family interactions that accompanies change 
in services provided to any one family member" (Rice & O'Brien, 1990). The types of services 
available and the manner in which service providers interact with the family are critical factors in 
the adjustment of the family and the resulting services provided their child. At the early childhood 
level educational and community service providers focus on these family issues as well as the 
specific needs of the child. 



Interagency Collaboration 

The community provides many services for young children with disabilities and their families. 
However, an array of services in a geographic area may not be available, services may be 
duplicative, information about available services may not be shared so providers can refer to the 
most appropriate service, and the services and eligibility criteria may be difficult for families to 
understand or access. 

An interagency committee that collaborates to address these issues is recommended. The 
committee performs functions and key activities similar to the Area 10 Transition Advisory 
Committee (see Chapter Five). Membership includes providers that are involved with and have 
the most potential to impact early childhood services and their interactions with families. Area 1 0 
recommends forming an Early Childhood Transition Advisory Committee with the following 
representatives: 

• Nurse from public health, visiting nurses 

• Physician who is a parent of a child with a disability 
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• Community mental health 

• GWAEA Early Childhood Team members) 

• Department of Human Services, policy level 

. Department of Human Services, unit supervisor, services to families 

• Day care licensing consultants 

• Parents 

• HACAP 

• Community service providers 

• Kindergarten teacher 

• First grade teacher 

• Public school administrator 

• Parent Educator Partnership, representative 

The initial focus of the committee is to share information about the array of service options, 
eligibility criteria, avenues for interagency collaboration, and the identification of any service gaps 
that need to be addressed. This information is shared routinely with the service provider agency 
personnel who interact with families. 



Aware ness of School and Community Options 

The Early Childhood Transition Advisory Committee provides information to the network of 
community service providers about the array of school and community options available. The 
Committee also continues to develop and monitor the effectiveness of avenues to share the 
information with families. Area 10 has developed a Long-Term Planning Worksheet (Figure 2.3) 
(McCue et al., 1991) to be used as a basis to share with families information about the array of 
educational and program options available. The worksheet is an avenue to assess need and desired 
outcomes; options to meet those needs and desired outcomes are then discussed. The educational 
and community service providers need the knowledge of the array of service options in order to 
translate desired outcomes into practice (Kilgo, Richard, & Noonan, 1989). Kos and Koellner 
( 199 1) provide a reference notebook, a sel ,!ion of functional resources and materials to assist in 
planning integrated and inclusive programs, that early childhood personnel and families may use 
in this process. 



Team Pla nning and Student Preparation for Desired Educational and Service Options 

Grant Wood Early Childhood team members assess family information and assistance needs and 
explore desired educational, community, and transportation options with the Long-Term Planning 
Woil;sheet (Figure 2.3). An Individualized Family Service Plan or IEP is developed from this 
process. (Chapter Four provides an example of an IEP developed from this process for a child at 
the early childhood level). Early childhood team members have developed and are field-testing 
the following process (Garber & Bigley, 1991) for early childhood transition planning in Area 10. 
The process incorporates the initial transition assessment, planning, and review into the Compre- 
hensive Educational Evaluation (CEE), Three Year Reevaluation and Annual IEP Review. When 
developing the initial IEP the importance of the annual review and the three year re-evaluation will 
be discussed in terms of developing more long-range desired outcomes for the child/family. 
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Figure 2.3 
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' Figure 2.3 (2 of 2) 
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Children in the field test (Garber & Bigley, 1991) include (a) children who have three year re- 
evaluations due during the coming school year and (b) children whose annual review requires 
special transition considerations because they will be turning three years old during the coming 
year. The early childhood team designates one team member to function as the Transition 
Facilitator for each child. The Transition Facilitator for each child follow s this transition planning 
process: 

1 . Review with the parents areas of progress, strengths, and areas of concern for the 
child/family. Prior to the first annual review, the Long-Term Planning Worksheet 
is shared with the family as an aid that will be used in discussing future desired 
outcomes. 

2. Discuss with the parents their hopes and desired outcomes for the child/family for 
the next (future) setting and/or across the next three years. The Long-Term Plan- 
ning Worksheet is used during this and subsequent steps to aid in considering and 
determining desired outcomes. 

3. Explore possible options for settings, experiences, and sources of support for fur- 
thering the child's social and educational development. This includes sharing in- 
formation gained from steps 1 and 2 and exploring possible options with other in- 
volved team members as well as input from other agencies and private care pro- 
viders as appropriate. 

4. Discuss options under consideration with parents using identified desired out- 
comes as a focus. With these options in mind, skill areas necessary to achieve the 
outcomes can be addressed and specified in the goals/objectives section of the IEP. 
For example, Rule, Fiechtl, and Innocenti (1990) describe a curriculum that was 
developed and used to teach students with disabilities survival skills necessary to 
learn in kindergarten or first grade. Most children mastered the skills and used 
them in their subsequent placements. Such preparation of the student for success 
in the identified next setting is attended to within the plan* ing and IEP develop- 
ment process. (See the Early Childhood IEP example in Chapter Four regarding 
how one team identified and addressed these preparatory skills). 

5. Meet with potential receiving teacher(s)/program personnel to discuss the child's 
strengths, needs, and desired outcomes. 

6. Arrange visitation, if appropriate, to program(s) considered. 

7. Arrange conference with parent(s), case facilitator, and receiving teacher. Repre- 
sentatives from other involved agencies and educational disciplines should be in- 
volved when possible and appropriate. 

8. Document continuing transition activities in the new IEP. These activities should 
include appropriate follow-up by the case facilitator as well as periodic review by 
the receiving teacher or program personnel and parents tr prepare for the next 
transition period. 

Children entering programming for the first time will necessarily accomplish this transition in a 
variety of ways depending upon individual and family strengths, weaknesses, and experience 
backgrounds. This initial transition into programming may be smooth and of brief duratior ormore 
difficult and lengthier. As part of this process it is important to begin working with parents at the 
earliest opportunity to include them in the next transition and enable them to begin planning for 
future transition stages. 
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Each year information concerning apparent strengths and weaknesses of this field tested transition 
process will be shared with the GWAEA Early Childhood staff and the members of the Early 
Childhood Transition Advisory Committee. Input will be solicited from these groups concerning 
possible revision of the transition planning process and applications for Early Childhood 
Programs as a whole. 




This section of Chapter Two addresses considerations specific to the School Grades K-5 level of 
the model. Considerations are addressed in terms of the level's focus and supporting activities as 
depicted in the model (Figure 1.1). 

School and Community Adjustment in the Least Restrictive Environment 

At this level students have entered the public school system and are attending a center-based 
program. Most students with disabilities in the elementary school have a need for curricular 
emphasis on basic skills in struction in reading, writing, mathematics, and social skills that can often 
be met within regular class programs with appropriate modifications (Polloway & Patton, 1991). 

Therefore,mefc<:usdurmgmeK-5yearsisoneducatingthe student in the least restrictive environment. 
In Area 10 increasing numbers of parents of younger children are requesting consideration of regular 
class placement or involvement during the elementary years. Parents are feeling that lasting friendships 
are formed in the elementary years based on student class placement. Because the curriculum is similar 
for elementary students in regular and special education, the regular education environment seems to 
be the preferred setting for academic and social development of the child. Adjustment to the demands 
of participating in the school experience and learning basic skills become the focus of intervention and 
planning activities at this level. 
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Team Planning and Student Preparation for Grades 6-8 Success 

The team follows the transition planning process as described in the beginning of this chapter. The 
team considers the items on the Early Childhood-Grade 5 Long-Term Planning Worksheet for 
discussion of desired outcomes and the skills the student will need to participate in those desired 
outcomes. The team considers the program options on page one for ages 6-10, determining the 
regular education, special education, and other school programs and support services desired for 
the student for the next two or three years. Any time-limited or ongoing services needed for 
successful transition to the next program or educational setting are identified* An analysis of the 
setting demands of the regular class environment is useful in determining student skills needed for 
participation or for accommodation of the student in the regular classroom. The Activity 
Compatibility Planning Sheet (Fox, Williams, Monley, McDermott, & Fox, 1989) and the Regular 
Class Inventory-Elementary (York, J. & Vandercook, T M 1989) are examples of tools that are 
useful in analyzing the regular classroom demands. The next program or setting may be, for 
example, going from a special education class into regular education reading and language arts, 
moving fr>m one teacher to another, moving to the middle school, or for terminating special 
education services. The team considers community and transportation options as well. 

The team then reviews the "Skills for Success for Desired Program and Community Options" in 
relation to the student's current demonstrated performance and targets for intervention or support 
areas thought to create barriers for the student to be successful in the identified, desired school and 
community settings. Parents are also asked if there are any items on the list of "Parent Options for 
Information or Assistance" that should be discussed, addressed, or arranged. Often, through the 
discussion of the program and community options and supporting skills, information or assistance 
desired by the parents is identified as a natural part of the process. The list on the form is one avenue 
to address the topic with parents and is approached differently with each family* 

As the students near movement to the middle school, the family and school team begin to plan and 
prepare the child for that transition. The middle school and a middle school building administra- 
tion present a different structure, a larger population of students, a shifting focus to subject content, 
different supports or support structures, different teachers, perhaps a different philosophy, and 
other variables that may differ from the elementary school to which the student has adjusted. The 
team needs to assess the students skills, performance, and desired outcomes against these variables 
and begin preparing the student for success at the middle school. Some teams may wish to refer 
to the Long-Term Planning Worksheet designed for students Grades 6-12 when considering the 
middle school environment. 
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SCHOOL GRADES 6-8 

SCHOOL AND COMMUNITY ADJUSTMENT IN THE LEAST RESTRICTIVE ENVIRONMENT 

•Awareness of Post-School Options 
• Team Planning and Student Preparation for Desired 

Educational and Service Options : 








This sectioi of Chapter Two addresses considerations specific to the School Grades 6-8 level of 
the model. Considerations are addressed in terms of the level's focus and supporting activities as 
depicted in the model (Figure 1.1). 

School and Community Adjustment in the Least Restrictive Environment 

Initial activities and focus at this level are on the adjustment of the student to the middle school 
setting and the desired program and community options that were identified for the student pre- 
transition. The student's success and any time-limited services to support that success are 
reviewed regularly during the student's first year at the middle school. If the student is 
experiencing difficulty meeting his/her desired outcomes, revisions in strategies, plans, and 
supports are made to increase the probability of success. An analysis of the setting demands of 
the regular class environment is useful in determining student skills needed for participation or 
for accommodation of the student in the regular classroom. The Activity Compatibility Planning 
Sheet (Fox et &L, 1989) and the Regular Class Inventory-Secondary (York, J. & Vandercook, T., 
1989) are examples of tools that are useful in analyzing the regular classroom demands. During 
the middle school years the student will be challenged by increased academic demands. At the 
middle school level 

Continuing basic skills remediation should be based on demonstrated efficacy in 
terms of student improvement, qualified by the assurance that it is provided in the 
form of intensive instruction. But exclusive reliance on an academic remedial ap- 
proach should be modified to make the curriculum more comprehensive. Career edu- 
cation should be an important focus of curricular efforts, with particular attention to 
moving from the career awareness phase into exploration of alternative careers. In- 
corporation of a learning strategies approach should be entertained particularly to the 
extent that it may translate directly to success in the regular class curriculum. Be- 
cause this population frequently is difficult to motivate, strategy instruction may have 
to be accompanied by motivational remediation with linkages between strategies 
learned and long-term benefits demonstrated. Cooperative teaching arrangements are 
particularly apt as a way to promote integration, to insure delivery of academic con- 
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tent, to provide a vehicle for reinforcing learning strategies in the classroom, and to 
offer a window of opportunity for infusing the curriculum with a life skills orientation, 
thus making these subjects career relevant (Patton & Polloway, 1.991, p. 25). 

Awareness of Post-School Options 

A student' s potential for attending and being successful in postsecondary academic settings begins 
to be apparent at the middle school level. The student, school team, and family will begin to have 
a sense if the educational program should be preparatory for college or for community participa- 
tion. Patton and Polloway (1991) offer guidelines for determining the direction programming can 
take for students at this level and the degree of regular education versus alternative programs (i.e., 
special education, at risk, vocational experiences, etc.) that will prepare students for success in 
environments other than that of higher education. Although we, as educators, wish we could teach 
the regular education curriculum and community preparatory skills to all students, there is not 
enough instructional time during the day or during the years of schooling to meet all these needs. 
The concept of prioritizing goals and resulting educational activities that is applied to determining 
programming plans for students with severe disabilities (Ford, Davern, Meyer, Schnorr, Black, & 
Dempsey, 1989) may be useful in the educational planning for other students in special education 
as well. 

Guidance in terms of future options are a part of the efforts the team undertakes at this level. Often 
the school guidance counselor is active in this process with the team, as well as regular and special 
educators, support staff, and any involved community members. The Long-Term Planning 
Worksheet for Grades 6-12 level (Figures 2.4, 2.5, 2.6) (Choisser et al., 1989) delineates school 
and post school options that will assist in this process. 

Team Planning and Student Preparation 

for High School Success and Desired Post-School O ptions 

The team considers the school and post-school options on the Long-Term Planning Worksheet in 
relation to the student's demonstrated school performance and the family and student's aspirations. 
From this discussion and consideration of information gathered during the Comprehensive 
Educational Evaluation process, the team designs course work and educational experiences 
recommended for the remainder of middle school and for the initial high school experience that 
relate to the desired long-term outcomes. Again, the guidance counselor and team and perhaps a 
representative from the high school design this educational plan and necessary supports and 
services and incorporate it into the IEP so team and family members can refer to it and monitor 
progress towards accomplishment over the next few years. Although the discussion focuses on 
desired high school success, the plan is rooted in desired post-school outcomes. 
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Figure 2.4 (1 of 2) 
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Figure 2.4 (2 ot 2) 



Community Options/Leisure 
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Do maintenance work (house, garden, yard, car) 
Read 

Relax/sleep 
Pursue hobbies 
Care tor pet 
Spend time with family 
WatcheTV 

Other 

Community 
Participate in clubs, church grout* 
Go dancing 
Drive around 
Eat out 
Go shopping 
Go to movies 
Go camping 
Use recreation facilities 
Participate In Individual, dual, or team sports 
Jog, power walk 
Attend recreation classes 
Socialize with frienda/dates 
Watch sporting events 

Other 



Transportation Options 

• Own car 

• Family car 

• Car pool 

• Bike 

• Walk 

• Taxi 

• Public transportation 



SkHte lor Oucoiss In Desired School and 
Poet School Options 
Get along with studsnta 
Get along with adults 
Exert self control 
Be responsible 
Initiate actMtios, routines 
Adjust to change (routines, activities, people) 
Use classroom success skills (foVow directions, partici- 
pate in groups, work alone, uae study skills) 
Learn new skills 



Problem eolve (consider alternative solutions) 



• Represent sett In msetings and for obtaining accommo- 
dations 

• TrawH to desired school and community locations 



Notss regarding discussion or consensus about contmunity/Msure options and transportation options: 



Notes regarding discussion or consensus about akills lor suoooss: 



Parent Optima for Information or Assistance 



Understanding legal rights 
Stating chikfs strengths and needs 
Stating goals for my chHd 

Finding out about school and post-school program op- 
tions 

Talking to experienced parents about program options 
Visiting program options 
Preparing my child lor new programs 



Communicating positively with new adults who will be 
involved with my child 

Arranging tor norvciessroom community activities 
Arranging transportation 

RncHng out about oosts of programs and sources of 
financial assistance 

Obtaining or coordinating needed services tor my child 
or our family 



Notes regarding discussion or consensus: 



RTP Long-Term Planning Worksheet • Grades 0-12 



34 



EARLY CHILDHOOD THROUGH POST-SCHOOL TRANSITION PLANNING! 
A COMPREHENSIVE OUTCOMES-BASED MODEL FOR SPECIAL EDUCATION 



Figure 2.5 (1 of 2) 



Child's Name: 



Date: 



Long-Term Planning Worksheet 

tor Desired Outcomes 

Members of the educational team ( 

will be meeting to devek* goals and service 'aeduotonal program 

over the next few years. Pteaw identify areu lifted belw 
the IEP inference we will discuMt^ 

support our decisions regarding *s educational program. 

Please review before the IEP meeting in order to be prepared to enter into this discussion. 



School 

Regular Education 
Language Arts 
Mathematics 
Social Studies 
Science 

Physical Education 
Foreign Language 
home Economics 
Industrial Technology 
Business Education 
Driver's Education 
Electives 



Program Options 

EfttSfibooL 



At Risk Program 
Special Education 

Support Services 

• AEA 

• Private 



Employment 
Full-time 
Part-time 
At Home 
Military 

Rehabilitation Facility 
Other 



ducetion 
Four Year College 
Two Year College 
TechTTrade School 
Other Type of School 
No Additional Education 

Living Arrangements 
Parent's or Relative's Home 
Own Apartment/Home 
Dormitory 

Supervised Apartment 
Group Home 

Other 



Notes regarding discussion or consensus: , 



Intervention or services (time-limited or ongoing) needed tor successful transition to the next in school and post-school set- 
tings: , - 
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Figure 2.5 (2 of 2) 



Community Options / Leisure 

Home 
Cook/bake 

Play games (cards, checkers, pool, etc.) 
Exercise 

Listen to music, play an instrument, sing 
Do maintenance work (house, garden, yard, car) 
Read 

Relax/sleep 
Pursue hobbies 
Care (or pet 
Spend time with family 
Watch TV 

Other 

Community 

Participate in dubs, church groups 
Go dancing 
Drive around 
Eat out 
Go shopping 
Go to movies 
Go camping 
Use recreation facilities 
Participate in individual, dual, or team sports 
Jog, power walk 
Attend recreation classes 
Socialize with friends/dotes 
Watch sporting events 
Other 



Transportation Options 
Own car 
Family car 
Car pool 
Bike 
Walk 
Taxi 

Public transportation; 



County transportation 



SkWs for Success In Desl^d School and 
Post-School Options 

• Get along with students 

• Get along with adults 

• Exert eeT control 

• Be responsible 

• Initiate activities, routines 

• Adjust to change (routines, activities, people) 

• Use classroom suooess skills (follow directions, participate 
In groups, work alone, use study skills) 

• Uam new skills 

• Relatenesds 

• Problem solve (consider alternative solutions) 

• Makededsions 

• Represent self in meetings and for obtaining accommoda- 
tions 

• Travel to desired school and community locations 



Notes regarding discussion or consensus about community/leisure options and transportation options: 



Notes regarding discussion or oonsensus about skills for success: 



Understanding legal rights 
Stating child's strengths and needs 
Stating goals for my chMd 

Finding out about school and post-school program op- 
tions 

Talking to experienced parents about program options 
Visiting program options 
Preparing my child for new programs 



Parent Options for Information or Asstotsnoe 

• Communicating positively with new adults who will be 
involved with my child 

• Arranging for non-classroom community activities 

• Arranging transportation 

• Finding out about costs of programs and sources of 
financial assistance 

• Obtaining or coordinating needed services for my child 
or our family 



Notes regarding discussion or consensus: 
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Figure 2.6 (1 of 2) 



Child's Name: 



Date: 



Long-Term Planning Worksheet 

for Desired Outcomes 

Members of the* 

will be meeting to develop goals end servleesthattrelmportarttobelndud^h »s edu<^k>nal program 

support our decisions regarding 's educational program. 

Please review before the IEP meeting In order to be prepared to enter Into this discussion, 



Program Options 



School 

Regular Education 
Language Aits 
Mathematics 
Social Studies 
Science 

Physical Education 
Foreign Language 
Home Economics 
Industrial Technology 
Business Education 
Driver's Education 
Electives 



At Risk Program 
Special Education 

Support Services 

• AEA 

• Private 



Pftrt-School 

Employment 
Full-time with Support 
Part-time with Support 
Rehabilitation Facility 
At Home 

Other 



Education 
Community Adult Classes 
Other Type of School 
No Additional Education 
Living Arrangements 
ParenTs or Relative's Home 
Own Apartment/Home 
Dormitory 

Supervised Apartment 
Group Horns 

Other 



Notes regarding discussion or consensus: 4 
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Figure 2.6 (2 of 2) 



Community Options / Leisure 

Home 

Cook/bake 

Play games (cards, checkers, pool, etc.) 
Exercise 

Listen to music, play an instrut mt, sing 
Do maintenance work (house, garden, yard, car) 
Read 

Relax/sleep 
Pursue hobbies 
Care for pet 
Spend time with family 
Watch TV 

Other 

Community 

Participate in clubs, church groups 
Go dancing 
Eat out 
Go shopping 
Go to movies 
Go camping 
Use recreation facilities 
Participate in individual, dual, or team sports 
Jog, power walk 
Attend recreation classes 
Socialize with friends/dates 
Watch sporting events 

Other 



Transportation Options 

• Own car 

• Family car 

• Car pool 

• Bike 

• Walk 

• Taxi 

• Public transportation; County transportation 

Skills for Suoosss In Desired School and 
Post-School Options 
Get along with students 
Get along with adults 
Exert self control 
Be responsible 
Initiate activities, routines 
Adjust to change (routines, activities, people) 
Use classroom suoosss skills (follow directions, partici- 
pate in groups, work alone) 
Learn new skills 



Problem solve (considers alternative solutions) 

Represent self in meetings and for obtaining accommo- 
dations 

• Trawl to desired school and community locations 



Notes regarding discussion or consensus about community/leisure optuns and transportation options: 



Notes regarding discussion or consensus about skfts for suooess: 



Parent Options for information or Asstetano* 



Understanding legal rights 

Stating child's strengths and needs 

Stating goals for my chlft 

Finding out about school and post-school program 

options 

Talking to experienced parents about program options 
Visiting program options 
Preparing my child for new programs 



Communicating positively with new adults who will be 
tnvotvoa witn my cneo 

Arranging for non-classroom community activities 
Arranging transportation 

Finding out about oosts of programs and sources of 
financial assistance 

Obtaining or coordinating needed services for my child 
or our family 



Notes regarding discussion or consensus: , 
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HIGH SCHOOL 





SCHOOL AND COMMUNITY ADJUSTMENT IN THE LEAST RESTRICTIVE ENVIRONMENT 

• Team Planning and Student Preparation for Desired Post-School Options 

• Interagency Collaboration 






This section of Chapter Two addresses considerations specific to the High School level of the 
model. Considerations are addressed in terms of the level's focus and supporting activities as 
depicted in the model (Figure LI)* 

S chool and Community Adjustment in the Least Restrictive Environment 

Initial activities and focus at this level are on the adjustment of the student to the high school setting 
and the desired program and community options that were identified for the student pre-transition. 
The student's success and any time-limited or ongoing services to support that success are 
reviewed regularly during the student' s first year at the high school. If the student is experiencing 
difficulty meeting his/her desired outcomes, revisions in strategies, plans, and supports are made 
to increase the probability of success. During this first high school year, the student' s performance 
will make the college versus community preparatory direction more evident. 

Team Planning and Student Preparation for Desired Post-School Options 

The team moves quickly from focusing on adjustment to the high school to confirming the desired 
post-school options and designing educational experiences and services to prepare the student for 
those desired outcomes. Again, the student, family, and school team can use the Long-Term 
Planning Worksheet (Figures 2.4, 2,5, 2.6) as a basis for this discussion and the resulting program 
and service design. 

Patton and Polloway (1991) give considerations for focus of educational programming for 
students to prepare them for college or for the community . For students preparing for college, the 
curricular foci should include maximum participation in regular high school programs with 
attention to college survival skills (e.g., time management and organizational skills, advanced 
language development and writing skills, study skills, and academic and career advising). For 
students preparing for the community, regular class programs tend to provide a curriculum 
nonfunctional to their needs. Instead, these students require: 
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a functionally oriented (i.e., adult outcomes focused) data-based curricula in indepen- 
dent living and vocational areas. This stated need would also «uggest that the value of 
an academic content model representing a watering-down of the regular program does 
not present a viable option. Particularly appropriate would be programs focusing on 
work and transition to adulthood, ecologically validated within the respective 
community....Because social development is a key predictor of postschool adjustment, 
social skills instruction should be a core of the curriculum. Coincidentally, integration 
will take place at appropriate times in the instructional day so that these skills can be 
generalized to interactions with students who are not handicapped (Patton & Polloway, 
1991, p. 24). 

This preparation of the student as discussed in the previous section is then defined specifically to 
the desired outcomes. For example, if the desired outcome is full-time employment, then activities 
through the high school years focus on identifying occupational areas and jobs of interest 
reasonable as an outcome for the student, opportunities for the student to experience working in 
those types of occupations or the type of work they represent, and a narrowing down of occupations 
to specific career aspirations by the time the student is a senior. Students will participate in 
guidance activities as available to the high school student body as well as individually designed 
exploration and work experiences to learn about and prepare for employment. The same type of 
activities would occur around living arrangements, transportation, and leisure post-school options. 
Throughout all of these activities, the student and family are active in identifying, arranging, 
participating in, and evaluating the activities. Educators may feel this type of individualized 
programming is not possible at the high school because of rules of special education, graduation 
requirements, and current curricular frameworks in place for special education programs. How- 
ever, a number of schools participating in site-based management or school restructuring activities 
are experimenting with designing educational programs based on an adult outcomes focus and 
finding it not only possible but more relevant and motivating for both themselves and the students. 
As school personnel develop alternative curricula, these practices may be more common. In 
summaiy, the educational program at the high school level is adult outcome focused and specific 
to individual student desired outcomes. 



Interagency Collaboration 

Community agency service providers and postsecondary personnel become involved with the 
student and family and often the team before the student graduates from high school. Often this 
involvement is identified in the first or second year of high school and then when and what type 
of involvement of the identified agency personnel is planned. School personnel, the student, or the 
family may take the responsibility for this contact or for certain activities with a post-school 
agency. These activities are included within the transition planning goal area and reviewed 
regularly. The intent is for planning to pave the way for the student to move from school to post- 
school settings/options with maximum benefit and minimal disruption. The hope is that with 
interagency collaboration and interagency involvement while the student is still in school, there 
will not be a breakdown in the progress the student is making toward obtaining post-school 
outcomes. 

For all students (e.g., students with mental disabilities who may enter supported employment, 
supervised apartment living, etc. or students with mild disabilities who attend a community college 
or technical training) the tie with the cooperating post-school agency can be made during high 
school, the transition planned, and supports arranged to assist with a smoother transition. 
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However, a service gap exists for students with mild disabilities who decline use of or are not 
eligible for post-school services. Therefore, the team may have no agency to target for interagency 
collaboration, for post-school service provision, or for monitoring desired outcome achievement. 
In these cases the school can work with the student and family to develop a plan of obtaining and/ 
or maintaining employment, living arrangements, financial support, transportation, etc. that the 
student and family can use to reach desired outcomes. The parents play an increasingly active role 
in the planning and implementation process, recognizing that school services and school directed 
coordination will soon end. The better prepared the parent and student to play this role as joint "case 
managers", the more likely any required adult services will be obtained and the desired outcomes 
achieved. 

In addition, agencies may collaborate to jointly provide programming or services to a student. For 
example, an adult service agency may begin providing supported employment services during a 
student's senior year (Steele, Strang, Burrows, Kiburz, Vincent, & Sitlington, 1990) or in 
providing the first year of a community college program such as Project Vital at Kirkwood 
Community College, Cedar Rapids, Iowa. Chapter Five addresses ways educational and other 
community agencies may collaborate to fill service gaps and assist students in achieving their 
desired adult outcomes. 
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Chanter Three 



Including Student Preferences 

The Education of the Handicapped Act Amendments of 1990 (PL 101-476), now the Individuals 
with Disabilities Education Act (IDEA), defines, in part, that transition is a coordinated set of 
activities based upon the individual student's needs, taking into account the student's preferences 
and interests. Educators (Lawrenson & Martz, 1990) and researchers (Van Reusen, Bos, 
Schumaker, & Deshler, 1987; Wolf & Stephens, 1989) are recognizing that student involvement 
in the IEP development process is not only motivating to the student but contributes valuable 
information to the process as well. Students who participate in the process and feel their 
preferences are considered and included in the IEP are more likely to be invested in their 
educational process and complete more IEP goals. Although such inclusion of students in the 
process is new to many of us as educators, is not being widely practiced in the field (Reschly, 1990), 
and is not developed into a tested, efficient and effective technology, there are promising practices 
occurring with students in this area. The intent of this chapter is to discuss considerations for 
including student preferences in IEP development and transition planning, to describe a process 
teachers or designated team members may wish to try with students, and to share some examples 
of activities teachers in Area 10 are using with students in their classrooms. 

Considerations for Including Student Preference s 
in IEP Development and Transition Planning 

Including student preferences means more than sharing IEP results with the student. It involves 
two related activities: (a) the identification of the student preferences for desired outcomes and the 
for resulting IEP strategies to achieve those outcomes; and (b) the student communication of 
preferences and participation in his/her planning conference. These two activities represent a 
process engaged in by the student with the teacher and others; the process may be ongoing as IEP's 
are written, implemented, reviewed, revised, etc. The point to consider is that the inclusion of the 
student in the process is not a one IEP or one conference inclusion, but an ongoing partnership in 
designing and obtaining desired (many which are student preferred) outcomes. 

The process assumes an array of programs or options within programs exist to meet individual 
preferences. Preferences cannot exist if there are no choices. A standardized curriculum with 
narrow definitions of acceptable performance and outcomes will allow little room for student 
choice-making. 

The process also assumes a commitment by the school community to design individualized 
programs based on preferences and demonstrated attempts toward meeting preferences that are 
apparentduringthe IEP development or IEP reviews. The students will not meet all of the activities 
specified in their goals and neither will the school. If the school is honestly attempting to develop 
or meet a plan, but cannot fulfill it completely, the student will learn valuable lessons in working 
toward a goal, assessing barriers, adjusting strategies, etc. 
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The student's preferences are accepted as valid. If others feel the preferences are unrealistic, are 
poor choices, or are based on lack of knowledge, this is not the immediate response to the student. 
The preferences are respected. In this process students typically go through an inventory process 
that allows them to gain information that assists them in changing their behavior in order for the 
preference to be met, to alter their preferences, or some combination of personal and preference 
change. 

The process is designed for active student involvement. The teacher or team members do not do 
all the, work. Instead, the work is assigned across participating personnel and the student, based 
on role and responsibility in relation to the activity. 

Many of the activities are legitimate in-class, instructional activities. Many of the activities can 
be carried out in group instruction or cooperative learning activities or as class projects that are 
incorporated into reading, writing, listening, speaking or other content areas. Student participation 
and the resulting skills gained will be valuable to the student for a life time and constitute legitimate 
activities for instructional time. Discussion andexamples of some of these activities are presented 
in the following section. 



Process for Including Students 

The Education Planning Strategy (Van Reusen et al., 1987), a motivational strategy designed for 
low achieving students who are expected to be active participants in the decision-making process, 
offers a structure and concepts that are useful in applying to other students (i.e., students enrolled 
in special education). The strategy includes the following steps: (a) inventory your strengths, 
weaknesses, goals, and choices for learning; (b) provide your inventory information; (c) listen and 
respond; (d) ask questions; and (e) name your goals. This strategy is designed for students who 
are in regular education and is focused on the student's achievement in the regular education 
curriculum. Therefore, it is suggested that this strategy be used as a reference for activities and 
structure but that adaptations be made to reflect the needs of students in special education and 
transition planning toward broader outcomes (i.e., other than solely regular education). Such an 
adapted process is summarized below. 

Step One! Share Long-Term Planning Worksheet content with the student. The intent here is 
to explain to the student that the school team, his/her parents, and the student will be identifying 
long-term goals and that his/her preferences are the basis for this process. Review the content on 
the worksheet and assess with the student the regular and special classes, community, leisure and 
transportation options the student sees him/herself participating in this school year and over the 
next few years. Review the supporting skills on the worksheet and have the student assess the ones 
that are personal strengths versus those in which improvement may be needed in order to 
participate in the desired outcomes. 

Students, and often team members, are unaware of the setting demands of the desired options. This 
can make it difficult to express preferences or assess the student's !>ulls in relation to the setting 
demands for participation in that option. In such cases, an information gatheringprocess is initiated 
so the student can begin working on needed skills, supports, or accommodations that may need to 
be designed to allow participation. It is ideal for the the student to be responsible for, or at least 
an active participant, in this information gathering process. As a team member, or with the teacher 
or specified team members, they can identify activities to learn more about the demands of the 
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setting. Some such activities include having students who have taken a particular course or a 
worker from ajob talk about the demands, having the student interview the teacher or students from 
a class about the demands using a short inventory tool such as the Activity Compatibility Planning 
Sheet (Fox et al., 1989), and visiting job sites of interest to observe or participate in an exploration 
experience. This information can then be used for the student to identify strengths and weaknesses 
in relation to desired settings and develop the IEP. The team may settle on desired student 
preferences and then include these as activities within the IEP or perform these activities before 
developing the IEP. 

For students who base their responses regarding preferences on more day to day or recent 
experiences, it may by useful to discuss the items on the worksheet two or three times over the 
period of a month or so. For example, the following is the summary that a teacher Alison McGoff 
at West High School in Iowa City, prepared after repeated discussion with a student with moderate 
mental disabilities who was in her early years of high school: 

In preparation for Gloria's IEP, I met with Gloria to discuss what her desires were for 
her future educational program. Also, I discussed with Gloria her personal goals for 
the future both residentially and vocationally. 

Gloria stated that she enjoys living at home, socializing with friends, going to parties 
and dances, shopping, meeting new people, and going to camp. When asked what ar- 
eas she felt she needed to work on she replied that she wanted to work on recipes by 
herself (complete them independently), travel to and from work on the bus on her own, 
and eat lunch "with people besides her classmates". Gloria also stated that she would 
like to work more on her laundry skills. 

When asked which classes she wanted to take at West High, if any, she replied that she 
would like to take Home Economics and later expressed an interest in keyboarding. 
Gloria sees herself living in an apartment and working at a full time job following 
graduation from West High. When asked what type of job she would be happiest do- 
ing, Gloria responded "Econofoods Deli" and "restaurant work". 
The team felt Gloria's preferences were realistic for her with the provision of specific activities, 
classes, experiences, social skills relevant to her living and employment outcomes, and referrals 
to vocational and living community agencies. The family and team also asked her to consider 
exploring other occupational areas through the work experience program during the next year. 
These were analyzed with Gloria and the team and incorporated into her IEP. 

SttpT w Involve the Student in Planning the activities of the IEP and the services to support 
the activities. Learning to goal set and develop a plan are valuable experiences that students in 
special education may not often have had opportunities in which to participate. 

Step Three; Include the Student in Designing thelEP Conference and define the student's role. 
Teach the student behaviors for conference participation and how to state preferences (See Van 
Reusen et al., 1987 for a delineation of these student behaviors and instructional lessons). 



44 



EARLY CHILDHOOD THROUGH POST-SCHOOL TRANSITION PLANNING: 
A COMPREHENSIVE OUTCOMES-BASED MODEL FOR SPECIAL EDVCATION 



SteDFouri.Involve the Student in Carrying Out and Monitoring the Plan throughout the year 
at regular or assigned review dates for specific activities. As mentioned before, few plans will 
occur as designed. Success requires the participants to identify alternative resources and strategies 
and, on occasion, revise the intent of the plan. Learning through supported expenences and reaping 
the reward of reaching personal outcomes is a valuable skill that the student can use in other 
situations throughout their life time. If teachers across the grade levels allow this type of 
participation throughout the student's educational career, the student will have had a variety ot 
experiences in goal setting, plan implementation, and obtaining resources. The student would 
therefore bemoreapt to generalize these skills toother situations and bemore able to performmore 
activities independently. During the process the student can use these skills (planning, stating 
needs, carrying out a plan, etc.) with, for example, the school counselor, another teacher over a 
question or a problem, during a job interview, or investigating a living or leisure situation The 
intent is that with long-term, repeated opportunities, the student will apply these planning ; and self- 
advocacy skills in post-school situations when the educational team is no longer available for 
support and the student is in need of school or work accommodations, services, or in an interview 



situation. 



Exampies of Assessing Student Preferences 

The process for assessing student preferences is individualized for each student. It is unlikely a 
standard tool can be developed that teachers would find adequate to meet their students' needs and/ 
or their teaching orientation and classroom structure. However, teachers in Area 10 are beginning 
to engage students in this process and their efforts offer us some considerations and examples that 
may be helpful to others who wish to include students in planning. Considerations and or examples 
are offered for the elementary, middle, and high-school levels. It is expected others would adapt 
these examples with students in their own schools. 

ElanaHaq school . Teachers or team members translate items from the Long-Term Planning 
Worksheet into questions plirased in ways they feel students will relate to the question and be able 
to answer. The following are examples of such questions: 

What do I want to show Mom and Dad when they come to my meeting? 

What do I like to do at school? 

Who do I like to do it with? 

What do I like to do with my family? 

What are my favorite subjects? 

Which of these skills am I best at? 

Which of these skills are ones I should work on? 

Middle school teachers have commented that by the time students enter middle school, they know 
many of their weaknesses but can rarely state areas in which they do well or are strengths. Perhaps 
a secondary benefit of spending time with elementary aged students in these activities is to assist 
them in seeing the things they do well and keeping those in the forefront with the other areas that 
the student does not do as well. The IEP could also be developed to include strengthening areas 
in which the student does well and wishes to progress, as well as the typical IEP objectives that 
address skill deficits. - 
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Elementary teachers are incorporating these activities into their language arts or functional 
academics instructional time. In a group setting students can help others assess things they do well 
and explore areas that each might like to do better. Once individual strengths and weaknesses as 
a concept are identified and accepted by students in the class, cooperative groups could be designed 
where students could also learn to state needs in a group, build skills, plan towards a group goal, 
work with others where individual skills are valued, and students can share in the responsibility 
for learning. Although elementary aged students may not participate in the full conference, there 
may be a section of the conference in which they could have a defined role (e.g., sharing what they 
do well). The students could also participate in preparing for the conference as described in the 
Secondary Example. 

Middle school. A team at Southeast Junior High School designed an interview foimat to use in 
assessing student preferences of students in aclass for students with mental disabilities (Lanaghan, 
Welsch, & Rodebush, 1991). They took items from the Long-Term Planning Worksheet and 
translated them into questions to which they felt the students could respond, used the interview with 
some of the students in the class, and revised it based on the ability of the questions to elicit student 
responses. For example, for School Options, they revised the item to be asked of the student in 
terms of class names the student would understand rather than the categories on the worksheet. 
Some of the classes listed were: Global Studies, Science, P.E., Life Skills, Chorus, Industrial 
Tech., Keyboarding, Visual Studies, Hobbies, and Photography. 

Questions to elicit responses regarding skills for success were designed. For example to find out 
if the student thinks he/she gets along with students, the interviewer might ask: 

Do you have friends? Who? 

Do you have friends that are not in this class? Who? 

Would you like to have more friends? 

Would you like to get along better with people at school? 

At work? 

At home? 

For the skill "exerts self-control" the following questions are asked: 

Can you stay calm even if you're mad? 
Can you stay calm even if you're happy? 

Middle school teachers have also found that students have not thought abor* post-school 
employment or education and that living anywhere but home is not only a remote idea but 
frightening to some students, perhaps because they are not yet viewing it from an adult perspective 
as they will when they are in high school. At this level the teacher talks more about how these are 
the types of options the student will begin considering during high school and how school activities 
(career exploration, work exploration experiences, social skill development, etc.) relate to those 
options. This discussion, plus the discussion with the parents and the student at the conference sets 
the stage for subsequent thinking, planning and discussion regarding post-school plans. At this 
level, students are practicing conference participation skills (Van Reusen et al., 1987) and 
participating in their conference. They review the IEP with the teacher and are aware of the goals 
and objectives on their IEP. 
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High school . Lawrenson and Martz (1990) developed an instructional activity process to assist 
students in the ll/12th grade mental disabilities class at West High School in identifying their 
preferences and preparing for the conference. The students engage in the following activities: 

1 . Review the Long-Term Planning Worksheet. 

2. Determine things they do well and things they need to keep working on. 
(Figure 3.1). 

3. Commit to engaging in the process (Figure 3.2). 

4. Determine the day, time, and location of their conference (Figure 3.3) 

5. Determine who should be invited to the conference (Figure 3.4). 

6. Send invitations to participants (Figure 3.5) 

7. Practice conference skills (Van Reusen et al., 1987) such as posture, tone of voice, 
staying calm, engaging in eye communication, listening, responding, asking 
questions, and stating preferences. Figure 3.6 displays an activity worksheet used 
with students to generate their own topics to discuss at the conference. 

8. Share completed IEP with student; include student in monitoring and revision 
activities. 

9. Identify other situations in which the student can use and practice these skills. 



In summary , teachers are beginning to explore including the students as active participants in the 
planning and implementation of the IEP. The examples described here are ones that teachers can 
refer to for adaptation with students with differing disabilities, ages, learning styles and response 
modes. Including student preferences is an exciting area where there is still much to learn and 
where there is potential for increased motivation and performance of our students. 
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Figure 3.1 



Strengths and Weakness Worksheet 



THINGS I DO WELL 



THINGS I NEED TO 
KEEP WORKING ON 



4S 
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Figure 3.2 



Student Commitment Contract 
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Figure 3.3 



Conference Planning Worksheet A 



My meeting will be 

on 

It will be held in 

Room 

It will start at 
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Figure 3.4 



Conference Planning Worksheet B 



I want these people to come to my meeting: 




LUCY CBOISSBK AND PAUL tUVKL 




Invitation to My Conference Form 



Date: 

To: 

From: 

You are invited to my meeting on 



It will start at 

We will meet in room 

We hope to see you there. 

Please let my teacher know if you are 
unable to attend. 
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Figure 3.6 



Sample Things to Say and Ask at My Conference 



Things we want to say and ask at our meetings 

1. When will I graduate? 

2. Did I do a good job? 

3. Did I do good work? 

4. I do good things. 

5. Tell my ideas on how to fix things. 

6. Tell when I want to graduate. 

7. I like my job. 

8. Can I keep my job? 

9. I want to stay on my job. 

10. What day will I move out? 

11. I can wait till June, 

12. Where will I move to next? 
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Chapter Four 



Transition Goals and Objectives in the IEP 



Area 10 recommends transition planning be incorporated into the EBP as a goal page instead 
of an attachment or a supplementary page of the IEP. The rationale is that such inclusion as 
a goal and objectives allows the activities to be considered as a part of, rather than an addition 
to, the educational program; fosters annual review and revision within the structure provided 
for writing and implementing IEP objectives; and results in activities being addressed in 
terms of outcomes and goals for the student rather than steps to be completed. In addition, 
many outcomes may best be addressed through other goal areas of the IEP, and should be 
incorporated into those to support achievement of long-term outcomes. It is possible that a 
student have only two objectives in the transition planning goal, with many of the desired 
long-term outcomes being met through goals and objectives written in other curricular areas 
(e.g., reading, vocational, behavior, integration, etc.). The quality measure is not how many 
goals and objectives are listed in the transition planning goal area, but that desired outcomes 
are assessed and addressed somewhere within the IEP. 

Chapter Four provides three examples of translating the desired outcomes from page 2 of the 
Comprehensive Educational Evaluation (Figure 2.2) to the IEP. The intent is to demonstrate 
how desired outcomes are restated in the goal statement of the IEP and how objectives relate 
to the desired outcomes and are written in student specific behavioral terms. 

Each example includes one Long-Term Planning Worksheet that represents a consensus of 
the preferences of the family, student, and team; page 2 of the CEE; and the transition 
planning goal pages of the student's IEP. The first example includes the student's full IEP. 
The examples chosen document more activities than a team may typically chose to include 
within the IEP but are provided as examples of the range of objectives that could be included. 
The examples are not models for content to be copied into other children's IEPs; rather each 
team is expected to individualize outcomes, goals, objectives and services for each child 
under consideration. 
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Example One; 



Peter/Early Childhood Level 



The first example is of a child who has, since infancy, attended community daycare and is 
not yet kindergarten age. The worksheet, CEE, and ffiP pages that represent the full transition 
planningprocessfollow. As may occur with younger children, the team did not see the utility 
of a transition planning goal page but rather chose to incorporate objectives for desired 
outcomes within other goal areas of the ffiP. In this case, the child's needs were addressed 
under the following goal areas: speech/language; motor-fine motor; behavioral/social; 
developmental/preacademic; and self-help. 
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Figure 4.1 (1 of 2) 



Child's Name: Peter Date: 



Long-Term Planning Worksheet 

for Desired Outcomes 

Members of the educational team (parents and any Involved school, AEA, and community agency personnel) will be 
meeting to develop goals and services that are important to be included in Pstar 's educational program over the 
next few years. Please Identify areas listed below that you think are important options or skills for Pefr . At the IEP 
conference we will discuss these areas, Jointly Identify desired program options and skills, and develop the IEP to support 
our decisions regarding Pmtmr & educational program. 

Please review before the IEP meeting in order to be prepared to enter into this discussion. 

Program Options 



6m M 

Community Education and Care 

• In Home Child Care 

• Day Care Center 

• Pre- School 

• Head Start 

• At Risk Program 

Early Childhood Special Education 

• Parent Child Groups 

• At Home Program 

• Special Education Classroom 

Support Services 

• AEA 

• Private 

Other: 



Ages 6-10 

Regular Education 

• Reading 

• Language Arts 

• Mathematics 

• Social Studies 

• Science 

• Physical Education 

• Art 

• Music 

• Before/After School Program 

• At Risk Program 

Special Education 
Private School 

Support Services 

• AEA 

• Private 



Notes regarding discussion or consensus: n-#— • has in * »»j»t*»» daycare 

infancy. Cxirrmntly groups with children ~ 18 mo. youngmr than he. Par- 

mats ~—»m*n**2 psgular — aa a priority They 

want him to move to a group with peera elosar to his age. Problems 

aaaociatad with this are txmnmicatian difficultiea f aalf-halp skills, 

distract Utility and higher child/adult ratio in the oidar group. 



Intervention or services (time-limited or ongoing) needed for successful transition to the next program or educational set- 

ting(s): Direct and rnneuJtatiws aervicea from S/L pathologist (a) ■ 

Teacher (a) in prmachool/ day cars who know (a) or ia/are willing to laam 

s i gns t o un d acstand P e ter 1 a attaatpta and to faa ili t a t a cm w i th p a ars . 

Special education support in daycarm/praachool to incraaaa direction 

folliOtlngt mTeying in gCQUp, pMrHnipmUnj An group acfei vitiet/play 

and indspandant work/play. 



page 1 of 2 
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* Figure 4.1 (2 of 2) 



Skills for Success for Desired Program and 
Community Options 

0 Use self care skills (dressing, eating, toileting) 

• Use school success skills (lunch, playground, building 
orientation) 

O Use classroom success skills (follow directions, partici- 
pate in groups, work alone) 

• Problem solve (consider alternative solutions) 

• Be responsible for personal belongings 

• Initiate activities, routines 
© Adjust to changes (routines, activities, people) 
© Relate needs 

• Make choices 
j • Get along with children 
| 0 Play alone and with others 
! • Travel to identified school and community locations 

• Other: . 



Community Options 

participates In: 

• Play with neighborhood fnends 

• Religious services/programs 

• Camp 

© Sports (swimming, soccer, gymnastics, etc.) 
©Lessons (music, dance, art, etc.) 
G Library 

• Clubs (scouting, etc.) 

• Family outings (eating out, shopping, parks, etc.) 

• Family events (visiting friends and relatives, 
family occasions) 

• Care for a pet 

• Pursue a hobby • 

• Play board games 

• Motor activity (shoot baskets, jump rope, 
ride bike, etc.) 

^Transportation Options j 

sj> car i 
© Walk 

w Bike 1 
Q School bus or van | 
© Community transportation system 

Notes regarding discussion or consensus about community and transportation options; P*ter doaa wall playinj 
with children during family visits. Outing* ok. In a cogpla of V*r» explore sports, 
m usic, acoutinc. Bo— is rural. Ok in car, co-unity bus « walks with ttachtf supar- 

vision, Mill a— d to rid* aehool bus at so— point, probably not nmxt yar, 

Notes regarding discussion or consensus about skills for success: Pforfc on counting toilat training,, 
Needs hel p relating nee da and infracting uain a signs, geaturea, wrbalisations. 



Needs accepting liatenera. Stay in appropriate areas , follow diractions, play trith 
p aers using ggnicatign sJfcills othar than physi cal. Stay at activity for appro- 
priate timm. 

Parent Options tor Information or Assistance 



• Understanding assessment, eligibility for special educa- 
tion services, labels 

• Understanding legal rights 

• Stating child's strengths and needs 

• Stating goals for my child 

© Finding out about program options 

• Talking to experienced parents about program options 
© Visiting program options 

• Preparing my child for new programs 



Communicating positively with new adults who will be 
involved with my child 

• Arranging for non-classroom community activities 
© Arranging for child care 

© Arranging transportation 

• Finding out about costs of programs and sources of 
financial assistance 

© Obtaining or coordinating needed services for my child 
or our family 



Notes regarding discussion or consensus: M-d to find preschool/davcmre whir* ha can be 
with ve*rs his aoe. will meet child cere a— da. Parent* will transport 
- need to either have sveech, special ad sup port all there or get him 
b ack * forth to it. Try to coordinate services rat her than have him go 

page2o!2 
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Figure 4.2 (1 of 2) 



Comprehensive Educational Evaluation 
Turn Summary & Conclusions 



SchooIYear19 



STUDENT. 

(PUM* Print) 



Peter 



BIRTHDATE. 



GRADE 



Pre 



(Frit) 



(Ml) 



(Mo 



Oty 



Yf) 



Case Facilitator /Position 



Diagnostic Impressions: p#ter ig A old functioning at the 2 1/2-3-year level ex- 

cept in expressive languayia which is below the two year old level and includes 
a severe articulation delay. He is interested in and social with adults and 
other children. Distractibility and communication difficulties interfere with 
participation in sane classroom activities, even in a younger group, 

Desired Outcomes; List annual/long-term outcomes. Incorporate into IEP (I), Transition (T), and/or Modification to Rtgular Ed. (M) 



Code: 
I.T,M 

I 

I 

I 

I 
I 
I 



Remain in regular preschool/daycaro and coonunity settings but trith more 
age-appropriate peers. 

Participation in peer group activities at developmental level including 
play activities. 

Play/work on his own for appropriate length of tine without direct adult 
intervention . 

Follow classroom directions given to groups. 
Independent self -care for classroom needs. 
Continued growth in pxeacadamic skill*. 



TsamRscommandatlons: continue in private preschool/daycare but with group clossr 
to chronological age; 

Individual speech services to address cossnuni cation problems and speech 
consultation to preschool/daycare + parents; 

Support from special education to daycaxe/preschool for self-care/ play, 
classroom behavior/ aeadesic needs; 

Participation in integration activities between private preschool/daycare 
and special education classroom. 

Options Considered /Reasons Rejected: (document at IEP conference) 

(See attached IEP Options page) 



Peter's CEE page 2 

CEE-o Team Summary t Oonctufttons 



i Wbrte-GWAEA Central FWe 
! Yellow • Local School District 
! Pink • Parent 8/91 
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Figure 4.2 (2 of 2) 




GRANT W00O AREA EDUCATION AGENCY 

WtKSrs^r on INDIVIDUALIZED EDUCATION PROGRAM 

(Mar Rip*, ia 52404 (On* loot ConsldOTftTRaUoneM 

1 -31 399-4700 »w|nw»uwi»wiiwTit ./ 

1-W0-33244M 



Today's Date: 5-30-91 



(PKttM Print) 

STUDENT. 



Pater 



BIRTHDATE. 



6-2-87 



(Last) 



(Rrst) 



(Ml) 



(Mo Dcy 



Vf) 



OPTIONS CONSIDERED 



RATIONALE 



2. No Special Education Program 



2. Early Childhood "at home" pro- 
gram with consult to parents 6 
preschool by speech therapist f 
special educator on weekly ba- 
sis. 

3. Increased Speech/Language sup- 
port service with more direct 
therapy to be arranged between 
EC and school speech 

4. Increased Special Ed assistance 
to Peter in private preschool 



5. Early Childhood Special Educa- 
tion Class. 



Peter is eligible and needs services 
to meet goals. Parents request 
services. 

This is Peter's present program, fie 
feel Peter needs more service to 
meet proposed goals. 



This would meet Peter's speech/ 
language goals but not other 
toals. It will be included as 
part of his program. 

This is accepted as Peter's primary 
placement - to be evaluated 

along with IEP review by Nov. 
15. 

Peter has already been functioning 
well and making progress in a 
less restrictive placement . It 
is planned for Peter to be part 
of an integration group from 
private preschool going to ECSE 

Class at on a regular 

basis. 



Summary: 



Attachment to Peters CEE page 2 

7 Option! Conaktoftd/Rittaule 



White • GWAEA Central Rto 
Ytlw • Local School District 
Pink 'Pa/ant 9/90 
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Figure 



[1 of 13) 
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Individualized Education Program Goals and Objectives 

5-30-91 



Today's Date . 



Name: 



Peter 



Birthdate: 



Grade: *™ 



<U0 0* Vi) 

5-30-91 to 5-30-92 



GOAL AREA (from cover sheet) Sp&ech/L*nquaa* Projected Duration. 

(Exduots School Vacations/Follows School Calendar) 
PRESENT LEVELS OF PERFORMANCE: (Statements describing the student's present achievement and/or behaviors in observable and 
measurable terms.) j>#tar auccaaa fully cvmmicataa with fmmilimr adults and paara using a 
rang* of non-varbal atratagiaa to maka wanta/naada known and to axpraaa hia ideaa. Total 
communication has baan introducad in hi* boat and daycare. Ha uaaa a functional vocabu- 
lary of 10-15 formal aigna or conaiatent geaturaa in a apontanaoua or prooptad mannar. 
Vocal production ia aaaociatad with aign/gaatura, but limitmd in co n ao n a n t/vowal ranga. 

GOAL STATEMENT; (A goal Is stated for each area checked on the cover page of this IEP, The goal should clearly specify the anticipated 
outcome.) Patar will davalop a functional vocabulary of aign/gaatura and vocal ap- 

proximationa that arm uaad to auceaaafully con inicate irith adulta/paara in familiar 
anvironmanta* 



DATE REVIEWED. 



.ACCOMPLISHED. 



NOT ACCOMPLISHED COMMENTS; 



SHORT TERM OBJECTIVE AND CRITERION LEVEL: (Short term objectives must be behaviorally stated. They are measurable interme- 
diate steps between a student's present level of performance in an area and the desired level of performance reflected in the goal state- 
ment) 



#1 OBJECTIVE AND CRITERIA LEVEL 

Patar trill diffarantiata tha production of 
hia aigna to ba auceaaafully undaratood by 
familiar paraona. 



SERVICE PROVIDERS 

(IMfeypoMon) 

Spaach/ 

languaga 

paranta 



STRATEGIES AND MATERIALS 
(OPTIONAL) 



EVALUATION PROCEDURES: 



Scheduled Accomplished Comments: 

Review Dates y ^ 

V 11/15/91 Q Q 1) 

2) □ □ 2) 

3) □ □ 3) 

4) □ □ 4) 



# 2 OBJECTIVE AND CRITERIA LEVEL 

Patar will imitata aign/gaatura/vocalixa- 
tion in a turn-taking faabion in raaponaa 
to adult and paar aodaling. 


SERVICE PROVIDERS 

(I* fey pa*") 

Spaach/ 
languaga 

paranta 


STRATEGIES AND MATERIALS 
(OPTIONAL) 

- allow hand ovmr hand aa- 
aiatanoa in laarning to pro 
duce naw aigna. 






- oral/motor, gaatura, ate 


EVALUATION PROCEDURES: 


Scheduled 
Review Dates 


Accomplished Comments: 
Y N 
□ □ 1) 






Ml/15/91 






2) 


□ Q 2) 






3) 


□ □ 3) 








n n 4) 
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G3 



Name: 



Owaht WoooAlA 

4401 tilth ttrvtf sw 
l** Rapfe IA I240444M 
WIMIMTOOor )4CQWm 



Patar 
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Individualized Education Program Goals and Objectives 

(continued from previous page) Today's Date 5-30-91 



GOAL AREA (from cover shMt) Sp— gh/Lanouacw 
SHORT TERM OBJECTIVES AND CRITERION LEVEL: 



Birthdate: . 



Grade: Prm 



(Uo My YO 

Projected Duration 5-30-91 to 5-31-92 

(Excludes School Vtcattons/Fotlows School Calendar) 



#3 OBJECTIVE AND CRITERIA LEVEL 
Pmtmr will conaistantly usa his voiem/ 
vocal approxinations to tha bsst of bis 
Ability with signs and gasturas, 


SERVICE PROVIDERS 

<UK* pot**) 

in abova 


STRATEGIES AND MATERIALS 
(OPTIONAL) 


EVALUATION PROCEDURES: 


Scheduled Accomplished Comments: 
Review Dates y N 






1\H-I5-M n n n 






2) □ □ 2) 


3) □ □ 3) 


4) □ □ 4) 




# 4 OBJECTIVE AND CRITERIA LEVEL 
Pstsr will expand his functional vocabu- 
lary to comnicata tha ring* of wmtningM 
nmmdthd for successful participation in 
his onvironattnt (25 to 50 sign/vocal ap- 
proxisutionsj 


SERVICE PROVIDERS 

(IMtytatJianj 

ih abova 


STRATEGIES AND MATERIALS 
(OPTIONAL) 
5a* 1st words vocabu- 
lary list 


EVALUATION PROCEDURES: — 


Scheduled Accomplished Comments: 
Review Dates y N 






n 11-15-91 n □ it 






2) □ □ 2) _ 


3) □ □ 3) 


4) □ □ 4) — 



# 5 OBJECTIVE AND CRITERIA LEVEL 
Patau- will iaitafca iatonational pattarna/ 
contour* with Ma voice in roaponso to 
play activitiaa, canes, -ttc. 



SERVICE PROVIDERS 
in abov* 



STRATEGIES AND MATERIALS 
(OPTIONAL) 



EVALUATION PROCEDURES: 



Scheduled Accomplished Comments: 
Review Dates 



1) 31-15-93 

2) 

3) 

4) 



D. 



Y N 

□ □ 

□ □ 2 >- 

□ □ 3 >- 

□ □ 4 >- 



Peter's Early Childhood IEP 
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Pater 
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Individualized Education Program Goals and Objectives 

(continued from previous page) Today's Date 5-30-91 



Birthchte: 



Grade:. 



Pra 



(to toy 



GOAL AREA (from cover sheet) Spaa ch/Languapa 
SHORT TERM OBJECTIVES AND CRITERION LEVEL: 



Projected Duration 5-30-91 to 5-31-92 



(Excludes School Vacations/Follows School Calendar) 



# 1 OBJECTIVE AND CRITERIA LEVEL 
Patar will axtand and diffarantiata Ala 
uaa of Jbi -labial oonaonanta/voml combi- 
nation* in rasponsa to various aound af- 
faet and vocal play gamma 



SERVICE PROVIDERS 

<U*b 



qpaaoh/Languaga 
pathology 
Parants 



STRATEGIES AND MATERIALS 
(OPTIONAL) 



EVALUATION PROCEDURES; 



Scheduled 
Review Dates 

2) 

3) 

4) 



Accomplished Comments; 



Y 
□ 
Q 
□ 
□ 



N 
□ 
Q 
□ 
□ 



2L 

3) . 

4) . 



*JL OBJECTIVE AND CRITERIA LEVEL 


SERVICE PROVIDERS 


STRATEGIES AND MATERIALS 


Patar will indicata tim corract nuatar of 




(OPTIONAL) 


ayllablaa in voc/U approximations of fa- 


apaaeb/languaga 


ax. ba'by 


miliar words 




bub'bla 




parants 




EVALUATION PROCEDURES: 


^Scheduled Accomplished Comments: 






Review Dates y ^ 






1)11-15-91 □ □ 1) 






2) □ □ 2) 


3) □ □ M 


4) □ □ 4) 





#_JL OBJECTIVE AND CRITERIA LEVEL 
Patar will axpand hia rapatoira of conao- 
nant sounds utilixad in tha initial posi- 
tion of word attaspta. 



SERVICE PROVIDERS 
sac abova 



EVALUATION PROCEDURES: 



STRATEGIES AND MATERIALS 
(OPTIONAL) 



Scheduled Accomplished Comments; 
Review Dates y ^ 

1) UzlSzU □ q 1) 

2) Q Q 2) 

3) Q Q 3) 

4) Q Q 4) 



Peter's Early Childhood IEP 

5b Individual Education Program Goats and Objectives 



j White - GWAEA Central Ftta 
| Yattow - Local School District 
j Pink -Parent 
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Figure 4.3 (4 of 13) 
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Individualized Education Program Goals and Objectives 



Today s Dale . 



5-30-91 



Name; 



Pater 



BirthdateL 



Grade; 



Pre 



(Mo 0t)f 



GOAL AREA (trom cover sheet) .... — ^ p ^ 

(Exdudes School V»atk>ns/FoUows School Calendar) 

PRESENT LEVELS OF PERFORMANCE; (Statements describing the student's present acttevemsnt and/or behaviors in observable and 
measurable terms.) pmtmr Lb mildly hypotonic and umom imuturm mormmnt ptttorn*. Bm prmfora 
. . * M mnA wholm movmmnt pattern* in fix* motor ta«Jk» but can um Jnod* «or« pra- 

mI to aHoy. using crayon, aod pancil - «o.tly .cribbling but cm imlff hori.ont.1 «d 
StiSl"S STmSTt cub.rpr.fr. la*, bloc*.. E-joy. «t activity - net cutting 

GOAL STATCMEOT: (A goal is stated (or each area checked on the cover page of this IEP. The goal should clearly specify the anticipated 
outcome.) p#t#r ^ „ fittm and fin gar mvinti iotacu u«. .ci..or., 

crayon, to .ucc.ftilly participate in cl...room art «d prwriting activlti... Bm will 
f abl. to u«« Woe*, to participat. in con.tnicti©n activlti.. in tn. ci...rooa. 



DATE REVIEWED. 



ACCOMPLISHED NOT ACCOMPLISHED COMMENTS: 



SHORT TERM OBJECTIVE AND CRITERION LEVEL: (Short term objectives must be behaviorally stated. They are measurable interme- 
diate steps between a student's present level of performance in an area and the desired level of performance reflected in the goal state- 
ment) 



# 1 OBJECTIVE AND CRITERIA LEVEL 

P«t«r will drair d*.ion. with variou. .in 
crayon., pneil or cnal* that inelud. cir- 
cular a. mil a. horizontal and verticil 
BtrokmB 



SERVICE PROVIDERS 

parant.; EC 
•ocial worJcr 
consulting w/ 
private pr.- 
.chool £ paranta 



EVALUATION PROCEDURES: 



STRATEGIES AND MATERIALS 
(OPTIONAL) 



Observation 



Scheduled Accomplished Comments: 



Review Dates 
1 1 11/13/91 

2) 

3) 

4) 



Y 
□ 
□ 
□ 
Q 



N 
□ 
□ 
Q 
□ 



D. 

2) _ 

3) . 

4) . 



OBJECTIVE AND CRITERIA LEVEL 

A. will cut witn «ei««or. •long .traignt 
lin.. .t.ying within 1/4" of lin.. 



SERVICE PROVIDERS 

(UtflypaMcn) 

.am. bm § 1 



STRATEGIES AND MATERIALS 
(OPTIONAL) 



EVALUATION PROCEDURES: 



ObBBrvmtion 



Scheduled 
Review Dates 

1) 11/15/91 

2) 

3) 

4) 



Accomplished Comments: 



Y 
□ 
□ 
□ 
□ 



N 
□ 
Q 
Q 
□ 



D. 

2) _ 

3) _ 

4) . 



5a Individual education Program Goals and Objectives 

Peter's Early Childhood IEP 



8/91 



63 



LUCY CHOISSER AND PAUL KIBURZ 



Figure-. 4.3 (5 of 13). • 



QfUWTWooo A1A 

SpicS EducsUon DiySjon 

8»IGX!S8m4m Individualized Education Program Goals and Objectives 

i^MM7Doeri49»»»MM (continued from previous page) Today's Dale 5/30/ 91 
Name: f f r Birthdate: Grade: £tg 

(Ue Dm *1 

GOAL AREA (from cover sheet) Motor - r i a« hotor Projected Duration 5/30/91 to 5/30/92 

(Excludes School Vacations/Follows School Calendar) 

SHORT TERM OBJECTIVES AND CRITERION LEVEL: 



# 3 OBJECTIVE AND CRITERIA LEVEL 
Pater will build with both lmxgm and 
smll blocks *nd lmgoa asking tomxa, 
btidgma, road*, »t*p$. 



SERVICE PROVIDERS 



Mam »$ 01 



STRATEGI CS AND MATERIALS 
OPTIONAL) 



EVALUATION PROCEDURES: ObMarvation 



Scheduled 
Review Dates 

1) 17. -13-93 

2) I 

3) 

4) 



Accomplished Comments: 



Y 
□ 
□ 

□ 
□ 



N 
□ 
□ 
□ 
□ 



2) ™ 

3) .._ 

4) _. 



# OBJECTIVE AND CRITERIA LEVEL 



SERVICE PROVIDERS 

(UN ky oaten) 



STRATEGIES AND MATERIALS 
(OPTIONAL) 



EVALUATION PROCEDURES: 



Scheduled Accomplished Comments: 
Revitw Dates v ki 



1) .. 

2) _ 

3) _ 

4) . 



Y 
□ 



□ □ 

□ □ 

□ □ 



2)_ 
3L 
4)_ 



# OBJFXTIVS AND CRITERIA LEVEL 


SERVICE PROVIDERS 

iLMtypeifcn) 


STRATEGIES AND MATERIALS 
(OPTIONAL) 


EVALUATION PROCEDURES: 


Scheduled Accomplished Comments: 
Review Dates v/ 

Y N 

1) ... □ Q D 


2) n n 2) 


3) . Q q 3) 






4) n n 
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Individualized Education Program Goals and Objectives 

S-30-91 

Todays Date J 



Name: 



Peter 



Birthdate:. 



Grade: 



Pre 



GOAL AREA (trom cover sheet). 



(M) Yl) 

B ehavioral /Social Projected 5-30-ai to 5-30-92 

(Adaptive (Exdudas School Vtcabons/Foltows School CaJandar) 

PRESENT LEVELS OF PERFORMANCE: (Statements describing the student's present achievement and/or behaviors in observable and 
measurable terms.) P.t.r uaually follow, claaaroo. mitine. - ^ «" c ^ "j^J 

h. «o^tiM parcicipatee aad ao-aeiaee h« troubl. aitting. Ma doaa baat with individu^ 

^«Tm!i Peter iKl iWlo* varied claeerocei direction, given to a amall group with only 

^e7tlS ^upT^tTof minor diatr.ction*. ft will .it in circle tjpa activity 
Il^ut dla turhiny oth.« * volunteering fox non-v^Jb.1 part a. * "i" «lt for teacher 
aaaiatanem tor a fa* «inutee t work/play independently for 5-10 ainutee. 

DATEREvTEWED A CCaylPLISHE5_N0TACCCmiSHED_C0MMENTS: 



SHORT TERM OBJECTIVE AND CRITERION LEVEL: (Short term objectives must be behaviorally stated. They are measurable interme- 
diate steps between a studenrs present level of performance in an area and the desired level of performance reflected in the goal state- 
ment) 



#J_ OBJECTIVE AND CRITERIA LEVEL 
Peter will uaually follow direction* that 
art not routina in a group of 4-6 children 
whan direction* arm givm to too wool* 
group t are within hia receptive languaga 
abilitiaa with no mora than ona prompt. 



SERVICE PROVIDERS I STRATEGIES AND MATERIALS 

m*»*wi (OPTIONAL) 
Parente; MC aoeLil workar 

conaultant con, \ulting 
w/privata praaohx>l, 
apaaeh t ECSX during in- 
tegration activi.iaa 



EVALUATION PROCEDURES: 
Scheduled Accomplished Comments: 



Teacher observation 



Review Dates 
p 11/15/91 

2) 

3) 

4) 



Y 
□ 
□ 
□ 
□ 



N 
□ 
□ 
□ 
□ 



D. 

2) . 

3) . 

4) . 



» 2 OBJECTIVE AND CRITERIA LEVEL 

ha will follow diraetiona given to hia 
whola elaaa with aoma individual follow- 
up from an adult or a paar aakad to halp 
him moat of tha tiae 



SERVICE PROVIDERS 

lltttyprtonj 

aaaa aa # 1 



STRATEGIES AND MATERIALS 
(OPTIONAL) 



EVALUATION PROCEDURES: 



Teacher obaarvation 



Scheduled 
Review Dates 

D 11/15/91 

2) 

3) 

4) 



' Accomplished Comments: 
Y N 

□ □ 1 > 

□ □ 2) 

□ □ 3) 

□ □ 4) 
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1 Hi I WOW Al A 

1 ■ 1 1 ^jsgREi^ Individualized Education Program Goals and Objectives 

i4iu»4»oari«»:a«ii (continued from previous page) Todava Data 5-30-92 


Name: Peter 


Birthdate: 


Grade: Pre 


GOAL AREA (from cover sheet) Bmh*vior*l/Soci*l 


(Uo 0* Y0 

Projected Duration 5-30-91 - 5-30-92 


(Adaptive^ 
SHORT TERM OBJECTIVES AND CRITERION LEVEL: 


(Excludes School Vacations/Follows School Calendar) 




#3 OBJECTIVE AND CRITERIA LEVEL 
Peter will etey in eeeigned area for ac- 
tivity or with the group when moving from 
piece to piece or on timid trip in apite 
of aUnor dietrectione like adult cowing' 
or going or ordinexy noieee - eoat of 


SERVICE PROVIDERS 

(Ltafeyptttonj 

ansa ea #1 


STRATEGIES AND MATERIALS 
(OPTIONAL) 






EVALUATION PROCEDURES: Staeher obaervationa 






^Scheduled Accomplished Comments: 
Review Dates y ^ 

1)11-15-91 □ □ 1) 






2) □ □ 2) 






3) □ □ 3) 






4) □ □ 4) 




















OBJECTIVE AND CRITERIA LEVEL 
Peter trill ait in e grotp nativity (likm 
circle timm) without disturbing 0 there 
■oat of the tim, end will volunteer eone- 
tiaea for non-verbal perta of activity, 


SERVICE PROVIDERS 

(UtffcypMan) 

eaa» ea #1 


STRATEGIES AND MATERIALS 
(OPTIONAL) 


i 




EVALUATION PROCEDURES: fleecher obaervationa 






Scheduled Accomplished Comments: 
Review Dates y ^ 

^11-15-91 □ □ D 






2) □ □ 2) 






31— □ □ 3) 






4) □ □ 4) 












#I_ OBJECTIVE AND CRITERIA LEVEL 
Peter will rait for adult eeeietence when 
he ia at tick or finiBhmd en activity for 
2-3 oinutee 


SERVICE PROVIDERS 
mm ea #1 


STRATEGIES A* ,D MATERIALS 
(OPTIONAL) 


1 




EVALUATION PROCEDURES: Teacher obaervationa 






Scheduled Accomplished Comments: 
ReviewDates v M 

n«-«-« n i 1 > 






21 □ □ 2i 






3) Q □ 3) 






4) Q q 4) 
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RO ell 




[ J ^Z^T"^ individualized Education Program Goals and Objectives 

uie^MTooefi-wwM^ (continued from previous page) Todays Date *i 


war™: P«t©r 


Birthdate: 


Grade: Prm 




(to Day 

Projected Duration 


5-30-91 - 5-30-92 


(AdMptiv) 
SHORT TERM OBJECTIVES AND CRITERION LEVEL: 


(Excludes School Vacations/Follows School Calendar) 






# £ OBJECTIVE AND CRITERIA LEVEL 
Um will work or play indmpmndmtly for 
5-10 oinutM at horn and at Mchool 
actgt d*ys. 


SERVICE PROVIDERS 

(IMeypaflan) 

««m a« #2 


STRATEGIES AND MATERIALS 
(OPTIONAL) 






EVALUATION PROCEDURES: Tew jhmr/Pmrmtt rtoort 






Scheduled Accomplished Comments: 
Review Dates y ^ 

^11-15-91 Q Q d 






2) □ □ 2). 






3) □ □ 3), 






4) □ □ 4) 












# OBJECTIVE AND CRITERIA LEVEL 


SERVICE PROVIDERS 

(Utfty po«on) 


STRATEGIES AND MATERIALS 
(OPTIONAL) 






EVALUATION PROCEDURES: — 






Scheduled Accomplished Comments: 
Review Dates y N 

1) □ □ 1) 






2) □ □ 2) . 






3) □ □ 3) 






4) □ □ 4) __ 












# OBJECTIVE AND CRITERIA LEVEL 


SERVICE PROVIDERS 

(UM types**) 


STRATEGIES AND MATERIALS 
(OPTIONAL) 






EVALUATION PROCEDURES: 






Scheduled Accomplished Comments: 
Review Dates y jyj 

1) Q Q 1) 






2) Q Q 2) 






3) Q Q 3) 






4) Q Q 4) 
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Individualized Education Program Goals and Objectives 



Today s Data . 



5-30-91 



Name: Pater Birthdate: Grade: g£g 

Developmental/ °* v " 

GOAL AREA (from cover BagcedMifi Projected Duration 5-30-91 to 5-20-92 

(Excludes School Vacatkxis/FoUowi School Calendar) 
PRESENT LEVELS OF PERFORMANCE: (Statements describing the student's present achievement and/or behaviors in observable and 
measurable terms.) Pater Matches pictures, shapaa, identical object a. color matching is not con- 
sistent. Ha understands aata of one and two. Ha angagms in representative play with adult sup- 
port. Ha plays independently with a variety of toya. Running and tuablincj, paatino;, water play 
are at ill favoritaa. Taking turaa ia bagiaaiao; to dmrmlop. Ha of tan uaaa pushing or pullia? to 
gat other ehildrmn to play or to tall thee aot to Ha follows aingla step directions with 
concmpt* at the 2 1/2 yaar level. 

GOAL STATEMENT: (A goal is stated for each area checked on the cover page of this IEP. The goal should clearty specify the anticipated 
outcome.) Peter will match avid idmntify basic colors and ehapee and smka aata of 3 . Ha 
•rill follow aiajpls one and two atap directions iavolviag concepts appropriate to thm 3 
yaar level (asm obj. 5 f 7J. He will engage in representative play and groin? gsa*s with 
othmr ehildrmn, taking turns and using coanuni cation etrategies other than physics! 
onss. 

DATE REVIEWED ACCOMPLISHED NOT ACCOMPLISHED COMMENTS: 



SHORT TERM OBJECTIVE AND CRITERION LEVEL: (Short term objectives must be behavtoralty stated. They are measurable interme- 
diate steps between a student's present level of performance in an area and the desired level of performance reflected in the goal state- 
ment) 



#_L_ OBJECTIVE AND CRITERIA LEVEL 
Ha will : 

m) match 4 colors corractly most of 
thm tints 

b) idmntify 4 colors corractly 

c) idmntify 3 shspms corractly 



EVALUATION PROCEDURES: 



SERVICE PROVIDERS 

(UN***** 

Parmnts; EC consultant 
t social workmr con- 
sulting w/priva :a 
prmsehool and pajrants 
spmmch thmrapy 



STRATEGIES AND MATERIALS 
(OPTIONAL) 



Scheduled 
Review Dates 

\\ 11/15/91 

2) 

3) 

4) 



Accomplished Comments 



Observation, trials during aetivitims - Parmnta, tmachmra report 



Y 
□ 
□ 
□ 
□ 



N 
□ 
□ 
□ 
□ 



2) . 

3) _ 
4L 



OBJECTIVE AND CRITERIA LEVEL 

Ha will maka amta of ona, two, or thrmm 
objacta by - 

a) gmtting rmqumstmd # of things 

b) identifying aata (whmrm is thm ona 
with thrmm?) 



EVALUATION PROCEDURES: 



SERVICE PROVIDERS 
Sam § 1 



Scheduled 
Review Dates 

1) 11/15/91 

2) 

3) 

4) 



Observation, 

Accomplished Comments: 



STRATEGIES AND MATERIALS 
(OPTIONAL) 



triala during activitima - Parmnta, tmachmrs report 



Y 
□ 
□ 
□ 
□ 



N 
□ 
□ 
□ 
□ 



2L 
3L 
4L 
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Individualized Education Program Goals and Objectives 

(continued from previous page) Today* Date . 5-30-91 



Birthdate: . 



Grade: Pre 



(Uo D* 



Yr) 



GOAL AREA (from cover nhnnt) PfTrtTrpiffnf n IZgraacfdsfflic Projected Duration 9-W-91 z 5 ' 30 'f 2 its ■ ■ x 

{Excludes School Vacations/Follows School Calendar) 

SHORT TERM OBJECTIVES AND CRITERION LEVEL: 



# 3 OBJECTIVE AND CRITERIA LEVEL 
Ha will usa object* in plmy with other 
children in representative ways (e.g. 
f«ed £ put doll* to bed, run cars, play 
buying thing* at store, m*e "food" in 
Bind) 



SERVICE PROVIDERS 

UfttypMftonj 

See #1 plu* con- 
aultation tf/XCSff 
claaarooo during 
integration 
activities 



STRATEGIES AND MATERIALS 
(OPTIONAL) 



EVALUATION PROCEDURES: T—chmt obBixvition* 



Scheduled 
Review Dates 

1) 11-15-31 

2) 

3) = 

4) 



Accomplished Comments: 



Y 
□ 
□ 
□ 
□ 



N 
□ 
□ 
□ 
□ 



1). 
2L 
3L 
4). 



t£ OBJECTIVE AND CRITERIA LEVEL 

He will follow rules in siaple group 
gams with other children - teJka turns 
do actions (e.g. ring around rosy, 
dudk-duclc-goosej mat of the tint 


SERVICE PROVIDERS 

<UM* partem) 

Seat as §3 


STRATEGIES AND MATERIALS 
(OPTIONAL) 


EVALUATION PROCEDURES: fltacher observations 



Scheduled Accomplished Comments: 



Review Dates 
y ll-15-91 

2) ~ 

3) 

4) 



Y 
□ 
□ 
□ 
Q 



N 
□ 
□ 
□ 
□ 



D_ 

2) _ 

3) _ 

4) . 



#5 OBJECTIVE AND CRITERIA LEVEL 
Mhen he wants other children to plmy or 
not to plmy he will use gestures, signe or 
words to tell then rather than puah/pull 
aost of the tim 


SERVICE PROVIDERS 

(Utttypotton) 

Sam as §3 


STRATEGIES AND MATERIALS 
(OPTIONAL) 


EVALUATION PROCEDURES: T*acher observations 




M 



Scheduled Accomplished Comments: 
Review Dates y 



U ll-15-91 

2! 

3) 

4) 



□ 
□ 
□ 
□ 



N 
□ 
□ 
□ 
□ 



1) . 

2) _ 
3>_ 
4). 
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Individualized Education Program Goals and Objectives 

(continued from previous page) Today's Date 5-30-91 



Birthdate: 



Grade: Prm 



GOAL AREA (from cover sheet) Develovmental/Prea cademic 
SHORT TERM OBJECTIVES AND CRITERION LEVEL: 



<Uo 0&f Yr) 

Projected Duration 5-30-91 - 5-36- 92 

(Excludes School Vacations/Follows School Calendar) 



# € OBJECTIVE AND CRITERIA LEVEL 
Peter will follow simple directions in" 
volving language concept m appropriate to 
the 36 month level (eee consent*) 



SERVICE PROVIDERS 

I Urtty pastor.) 

ee §3 



STRATEGIES AND MATERIALS 
Initial: (OPTIONAL) 

1. interest appropriate ac- 
tivities 

2. immediate environment 

3. Attention cum (face-to 
f*<* J 



EVALUATION PROCEDURES: 



4. visual cues - assist if 



Scheduled Accomplished Comments: seme/different: fast/ slow; 

Review Dates w m 1 . - ^ ' . 



y ll-15-91 

2) 

3) 

4) 



Y N 

□ □ 

□ □ 

□ □ 

□ □ 



1L 
2). 
3L 
4L 



around; in front/in back; 



necessary 
5. appropriate reinforcement 



#Z OBJECTIVE AND CRITERIA LEVEL 

Peter will follow simple 2-part direc- 
tions involving objects, actions and lo- 
cations 



SERVICE PROVIDERS 

(UMIypaMon) 



Same as §3 



STRATEGIES AND MATERIALS 

(OPTIONAL) 

see §6 



EVALUATION PROCEDURES: 



Scheduled 
Review Dates 

D 

2)11-15-91 



Accomplished Comments: 
Y N 

D 

2) 

3) 

4) 



□ □ 

□ □ 

□ □ 

□ □ 



# OBJECTIVE AND CRITERIA LEVEL 



SERVICE PROVIDERS 

(UtfbypocAx) 



STRATEGIES AND MATERIALS 
(OPTIONAL) 



EVALUATION PROCEDURES: 



Scheduled Accomplished Comments: 
Review Dates w 

Y N 



1L 

2) . 

3) _ 
4L 



□ □ 1 >- 

□ □ 2). 

□ □ 3)- 

□ □ 4 >- 
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Individualized Education Program Goals and Objectives 

5-30-91 



Today's Date . 



Name: 



Pater 



Birthdate: 



Grade: pr * 



(M» Day Yi) 

ff- ? ft-Ol to 5-30-92 



GOAL AREA (from cover sheet)^StIf-fff^/Artptiw — Ejected Duration. 

(Excludes School Vacations/Follows School Calendar) 
PRESENT LEVELS OF PERFORMANCE: (Statements describing the students present achievement and/or behaviors in observable and 

tZJutdoWt dry than, mil. B«cau.. of eh. .cm- on M. hand, it i* important that />• 
rinae «d dry wall. 



GOAL STATEMENT: (A goal is slated lor each area checked on the cover page ol this IEP. The goal should clearly specify the anticipated 
outcome.) p.t.r will uaa the toil* indapandantly, managing hia clothaa axcapt for diffi- 
cult faatanara, will w»Mh and dry hand, affactivaly. Ba will put on and tak. off outdoor 
clothing, ahoaa, boot* indapandantly axcapt for faataninga. 



DATE REVIEWED. 



ACCOMPLISHED NOT ACCOMPLISHED COMMENTS: 



SHORT TERM O&iES'rtVw AND CRITERION LEVEL: (Short term objectives must be behaviorally stated. They are measurable interme- 
diate steps between a student's present level ol performance in an area and the desired level ol performance reflected in the goal state- 
ment.) 



» 1 OBJECTIVE AND CRITERIA LEVEL 
Ba will uaa thm toilat indapandantly 
pulling clothing up and down and having 
only occasional aceidanta. Ba may naad 
halp with faataninga. 



SERVICE PROVIDERS 

Paranta; EC aocilal 
workar conaultiny w/ 
privata praaohool and 
paranta 



STRATEGIES AND MATERIALS 

(OPTIONAL) 



EVALUATION PROCEDURES: Paranta, taachara raport 

Scheduled Accomplished Comments: 
Review Dates y N 



D 11/15/91 

2) 

3) 

4) 



□ □ 

□ □ 

□ □ 

□ □ 



11. 

2) . 

3) . 
<)_ 



» 2 OBJECTIVE AND CRITERIA LEVEL 

Ba will waah, rinaa, and dry hands ao 
thay ara fraa of aoap and dry whan ha ia 
dona. 



SERVICE PROVIDERS 

HMD 



#1 



STRATEGIES AND MATERIALS 
(OPTIONAL) 



EVALUATION PROCEDURES: Paranta, taachara raport 



Scheduled 
Review Dates 

1) 11/15/91 

2) 

3) 

4) 



Accomplished Comments: 



Y 
□ 
□ 
Q 
□ 



N 
□ 
□ 
Q 
□ 



1) 

2) 

3) 

4) 



5a Individual Education Program Goals and Objects 

Peter's Early Childhood IEP 



8/91 
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Name; 



OwahtWoooAEA 

Sp*d*l education wmon 

4401 Sith Sifttl SW 
Coder Aaptti, IA U40444W 
l4ltJ9M700tf 



Peter 



Figure 4.3 



Individualized Education Program Goals and Objectives 

(continued from Previous page) Today's Dale 5-30-91 



Birthdate: 



Grade; Pra 



GOAL AREA (from cover sheet! S»lf-B»lp 



SHORT TERM OBJECTIVES AND CRITERION LEVEL: 



IMS Of? Yl) 

Projected Duration _5-30-91 - 5-30-92 

(Excludes School Vacations/Follows School Calendar) 



#j_ OBJECTIVE AND CRITERIA LEVEL 
P«t«r will put on and taJfca off with h»lp 
only with faatmaing: 

a. fall jadkat d. ahomt (not ti») 

b. winfe coat a. mmay bootM 
e. hat t glovi 



SERVICE PROVIDERS 

lUMtfpoMtr) 

Sao* aa #1 



STRATEGIES AND MATERIALS 

(OPTIONAL) 



EVALUATION PROCEDURES: Parant/taaehara raport 



Scheduled 
Review Dates 

y U-15-91 

2) 

3) 

4) 



Accomplished 
Y N 
'□ 
□ 
□ 
□ 



Comments; 



□ 
□ 
□ 
□ 



1) _ 

2) . 

3) _ 

4) _ 



# OBJECTIVE AND CRITERIA LEVEL 



SERVICE PROVIDERS 

(UN by portion} 



STRATEGIES AND MATERIALS 
(OPTIONAL) 



EVALUATION PROCEDURES: 



Scheduled 
Review Dates 



1) _ 

2) . 

3) _ 

4) _ 



Accomplished Comments: 
Y N 



□ □ 

□ □ 

□ □ 

□ □ 



1) . 

2) . 

3) _ 

4) _ 



« OBJECTIVE AND CRITERIA LEVEL 



SERVICE PROVIDERS 

(Urtbyportfcn) 



STRATEGIES AND MATERIALS 
(OPTIONAL) 



EVALUATION PROCEDURES: 



Scheduled Accomplished Comments: 
Review Dates 



1) _ 

2) _ 

3) . 

4) _ 



Y N 

□ □ 1 > 

□ □ 2). 

□ □ 3 >. 

□ □ 4 >- 



5b Individual Education Program Goals and Objectives 

Peter's Early Childhood IEP 



' White • QWAEA Central FMe 
I Yellow -Local School District 
I Pink -Parent 
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Example Two: 



Jfpnv/Eleme ntarv Srhnnl Level 

The second example is of a child with a moderate mental disability and physical disability 
who is enrolled in a self-contained classroom in her neighborhood school and is transferring 
to a new teacher in the same school in the upcoming year. For the purpose of this example 
the child will be referred to as Jenny. 

Jenny's Long-Term Planning Worksheet with notes from the case facilitator is provided 
(Figure 4 4) This worksheet is not included with the final documentation; the purpose is for 
me case facilitator tosunimarize i^^^^^ 

outcomes to be recorded on page 2 of the CEE and for the JEP to be developed The case 
facilitator may chose to record these notes on a separate sheet of paper or on the CEE page 
itself as consensus is gained through the process. The notes are summarized on the worksheet 
in this example to allow the reader to more readily see the connection with the identified 
desired outcomes and the worksheet. 



73 



LUCY CHOiSSE* AND PAUL KIBURZ 



Figure 4.4 (1 of 2) 



Child's Name: Jenny 



Date: V /91 



Long-Term Planning Worksheet 

for Desired Outcomes 

Members of the educational team (parents and any involved school, AEA, and community agency personnel) will be 
meeting to develop goals and services that are important to be included in Jinny s educational program over the 
next few years. Please identify areas listed below that you think are important options or skills for Jenny . At the IEP 
conference we will discuss these areas, jointly identify desired program options and skills, and develop the IEP to support 
our decisions regarding Jenny 's educational program. 

Please review before the IEP meeting in order to be prepared to enter into this discussion. 

Program Options 



Ages Q-6 

Community Education and Care 

• In Home Child Care 

• Day Care Center 

• Pre-School 

• head Start 

• Al Risk Program 

Early Childhood Special Education 

• Parent Child Groups 

• At Home Program 

• Special Education Classroor? 

Support Services 

• AEA 

• Private 

Other: 



Regular Education 

• Reading __ 
C QLanguage ArtT 

• Mathematics 

• Social Studies 

• Science 

• Physi cal Education 

• Music 

• Before/After School Program 

• At Risk Program 

Special Education - SSC 
Private School 
Support Services 

• AEA SLP, OT, PT, APE 

• Private 



Notes regarding discussion or consensus: ssc - act, with 4th grade for 9 1-92; 

family wimhma Jmnny continue to attend middle and high mchool with her neigh- 
borhood mchool regular education peere. 



Intervention or services (time-limited or ongoing) needed for successful transition to the next program or educational set- 
ting(s); Transfer of umm of lang. hoard to next claee & comunity (c urrent 
SL P), cont. of computer act, (currant taachar) , monitoring mcolxomim (nmw 
PT). 



EARLY CHILDHOOD THROUGH POST-SCHOOL TRANSITION PLANNING! 
A COMPREHENSIVE OUTCOMES-RASED MODEL FOR SPECIAL EDUCATION 



Figure 4.4 -(2 of 2) 



Community Options 

participates In: 



✓ 
✓ 



Play with neighborhood friends 
Religious services/programs 
Camp 

Sports (swimming, soccer, gymnastics, etc.) 
Lessons (music, dance, art, etc.) 
Library 

Clubs (scouting, etc.) 

Family outings (eating out, shopping, parks, etc.) 
Family events (visiting friends and relatives, 
family occasions) 
Care for a pet 
1 ursue a hobby 
Play board games 

Motor activity (shoot baskets, jump rope, 
ride bike, etc.) 



Transportation Options 

• Car 

• Walk 



Skills lor Success lor Desir^ Program and 
Community Options 

• Use self care skills (dressing, eating, toileting) 
< Use school success skills (lunch, playground, building 

orientation) - mobility mround Mchool 

• Use classroom success skills (follow directions, partici- 
pate in groups, work alone) 

• Problem solve (consider alternative solutions) 
&\ Be responsible for personal belongings 

\r) Initiate activities, routines 

^ Adjust to changes (routines, activities, people) 

• Relate needs 

• Make choices 

• Get along with children 

• Play alone and with otheu 

^\ Travel to identified school and community locations 
Other: 



Bike 



Uses 



'School or va5> 



school bus 
bus (with 



C^Sommunity transportation systgjjO 



& city 
class) 



Notes regarding discussion o( ^nsens u^about community and transportation options. Tolmrmtm chsnyss in 
T outxnmm: ffl?rtl.ftr f t sm j "« * lon P w±th ********* (i**,< *»tftfg+ #ttfflti<W»- 

m mmkin*. fvMrlmty of M v pronrlmtm initiation*, PggvArff qppqrtmiti** f<?F 

intmrmction, hm mora Indmpmndmnt i n SSlf-hslP j AUCTW fflf emfMWMt 

Notes regarding discussion or consensus about skills for success; . 



Parent Options for Information or Assistance 



Understanding assessment, eligibility for special educa- 
tion services, labels 
Understanding legal rights 
Stating child's strengths and needs 
Stating goals for my child 
Finding out about program options 
Talking to experienced parents about program options 
Visiting program options 
Preparing my child for new programs 



Communicating positively with new adults who will be 
involved with my child 

Arranging tor non-classroom community activities 

• Arranging lor child care 

• Arranging transportation 

• Finding out about costs of programs and sources of 
financial assistance 

• Obtaining or coordinating needed services for my child 
or our family 



Notes regarding discussion or consensus: Avnuss to hivt positive coo»»unicatic>n with nmw 
t *ach*r; CflnmUP ifc Y activities. — 



Jenny's Long Tern Planning 
Worksheet lor isrly frhlHhenri nnri Qrades K-5 
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Figure 4.5 provides an example of the desired outcomes recorded on page 2 of the CEE, the team 
recommendations for programming and support services, and the rationale for adding the 
transition planning and integration goal areas and transportation service. 



Quant Wood a\Ua\ 

8f»d*l Education Dtvtmton 

4401 Sixth ft** SW 
Cwtar R«p*dt. IAU40444H 



140O41244M 



Figure 4.5 



Comprehensive Educational Evaluation 
Team Summary & Conclusions 



School Year 19 90 - 91 



STUDENT Jinny BIRTHDATE GRADE mU 

(PiMMPrini; (UD) (Fni) (Ml) (Uo Oty Yr) 

Case Facilitator / Position Consultant, Spmcial Sducmtion Date: 

Diagnostic Impressions: 



9 

ERIC 



Desired Outcomes; List annual/long*term outcomes. Incorporate into IEP (I). Transition (T), and/or Modification to Regular Ed. (M) 



Code; 




I 6 T 

\ 


1. 


X $ T 


2. 


T 


3. 


I 


4. 


I t T 


5. 


. 


6. 


I 


7. 


« 


a. 


T 


p. 


T 


10. 



Get along with childrmn (i.e., t ice ettention-seexing/ increase variety of ep- 
proprimtm initiations, hare opportunities for interaction^ . 

fteguler education experiences for socisl interaction/ friendship building, and 
a Jti 11 generalixaticai. 

Transfer use of language hoard and support to fmsdly in developing bomrd for com- 
munity use. 

Maintenance and continued skill building in use of the coeputer. 

Maintain auscle strength/ increase school 6 community mobility. 

Monitor scoliosis 

Be acre independent in self -help. 

Adjust to changes - next class 

Family involve Jmnny in community recreational activities. 

Family establish comm un ication with nmw classroom tmachmr and become oriented 
new class routines. 



Team Recommendations: 

1. Continue educational progressing in a special self-contained claae with integration into 
ege-appropriate regular education classes and activities. JTer program will continue to 
focus on programming in the following goal areas: 8elt-Melp/Daily Living/Domestic; Com- 
munity; Recreation; Leisure; and Vocational and begin addressing integration and transi- 
tion planning goal areas this spring. 

Continue the following AEA support services: apeeeh/ language; OT, FT, APE and add trans- 
portation on the achool bus. 

Plan with the family avenues for Jenny to continue her schooling with her neighborhood 
regular education peers at the middle and high school levels. 
Options Considered /Reasons Rejected: (document at IEP conference) 
1. Add transition planning goals and objectives to the IMP to support Jenny's transfer to 
her new claaa, asaiat in aweting her desired outcomes, and plan for her middle school 
attendance. 

Add integration goal to IMP to support desired outcomes of increasing social competence, 
friendship building, and skill generalisation. 



2. 

3. 



2. 
3. 



Add transportation as a service; the family currently, by choice, 
transports Jenny to school by car. 

Jenny's CEE — page 2 cEc^TtwiStimm^acoAoiuiioni 



Whttt - QWAcA C#nt/aJ File j 
Yellow- Local School District 1 
Pink • Parent a/01 



m csfy available n> 
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EARLY CHILDHOOD THROUGH POST-SCHOOL TRANSITION PLANNING,' 
A COMPREHENSIVE OUTCOMES-BASED MODEL FOR SPECIAL EDUCATION 



Figure 4.6 provides an example of how the IEP Transition Planning present level of performance 
and goal statement could be written to ref ect the team's consensus of long-term outcomes and 
translate those outcomes into a goal statement that can be reviewed and addressed annually withm 
the IEP. 



Figure\4.6 



Quant Wood A1A 

8p€dMl lEducMtion Divtoloo 

440t Soth 9trM< SW 

R«tt» IA &2404-44H 
IJ1M#MW> 



Individualized Education Program Goals and Objectives 

Toda/s Data 



Name: 



Elmmmntmry Primary Student - Jinny 



Blrthdate:. 



Grade: 



eleo 



(Ut Dty 

1-23-91 



1-23-92 



rn*i area /from cover sheet) rfM<itiow nming Projected Duratk>n_ 
GOAL AREA (from cover sheet)_ (£x ^ school Vec^FoUowt School Calendar) 

PRESENT LEVELS OF PERFORMANCE: (Statements describing the student's ptesent achievement anoVor behaviors In observable and 
measurable terms.) a n ^ mt hoM w±ta hmr pmrmntm and two oldmr brothmrm. Shm will movm to 
thm mlmmmntmry inteneedi.te HDT class in tne fmll of 1991. Shm ie preeently not participating 
in My regular education or peer infraction activitiee. Her achool curriculum addrmaama 
coanunity interaction and akill building for community functioning. 



GOAL STATEMENT: (A goal Is stated (or each area checked on the cover page of thk* IEP, The goal should clearty specify the anticipated 
outcome.) to aaaiat thm family, atudmnt, and tmmm in planning for Jmnny'a amooth trenaition to 
thm nmxt claw, and to mmmt thmir long tmrm goala for Jenay in thm areas of aociml compm- 
tmncm, vocmtionml, mobility, hmmlth monitoring, communication, and futurm living in community 
jetting*. 



DATE REVIEWED . 



.ACCOMPLISHED NOT ACCOMPLISH COMMENTS: 



Jenny's Transition Planning Goal Statement : 

5s Individual Education Program Goals and Objectives 8/91 
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Examples of EEP objectives written to address desired outcomes that are to be included in the 
transition planning goal area of the IEP (see Code T in left hand column on page 2 of CEE [Figure 
4.5]) are provided below. A desired outcome as listed in Figure 4.5 is followed by a sample IEP 
objective. 

Desired outcome 1: Get along with children (i.e., reduce attention-seeking, increase variety of 

appropriate initiations, have opportunities for interaction). 

and 

Desired outcome 2: Regular education experiences for social interaction, friendship building, and 
skill generalization. 

IEP example: 



#_L OBJECTIVE AND CRITERIA LEVEL 
Jenny will have on-going, positive interac- 
tion* with bar aame age peers in recre- 
ational activities throughout hmr educa- 
tionai experience to increaae peer accep- 
tance and learn interaction akilla. 



SERVICE PROVIDERS 

(UtftrpoMon) 



Teacher in con- 
junction with 
reg. ed. teacher, 
teas bldg. prin- 
cipal 



STRATEGIES AND MATERIALS 
(OPTIONAL) 
Opportunities tor recre- 
ational instructions will 
be aaaeeeed and implemented 
annually as appropriate fox 
Jenny. (8** comti b*lo*) 



EVALUATION PROCEDURES: Heyiour by team each fail and at the HP conference 



Tmam ideas included structured gi 
turn-taking on the computer 



Scheduled 
Review Dates 

1) 9/25/91 

2) 1-23-92 

3) 

4) 



Accomplished 
Y N 
□ 
□ 
□ 
□ 



□ 
□ 
□ 
□ 



Comments; 



1L 

2) . 

3) . 
4L 



*2_ OBJECTIVE AND CRITERIA LEVEL 
Jenny will increa §a her intaraeti™ 
akilla and her peer acceptance throughout 
her educational career a^d daring oppor- 
tunities provided thzjutghout her school 
day. 



SPP.VICE PROVIDERS 

Teacher with 4th 
grade rag. ad 
tmadbmra, bldg. 
p r incipal, SIP (am 
Integration goal page) 



STRATEGIES AND MATERIALS 

Service MMt tO 

rmvimw opportunities mad 
dmvmlop tlamltama to expand 
activities throughout the 
91-92 school year ($— 

t»lov) . 



EVALUATION PROCEDURES: fan —tiny to rmvimw out com of —tiny 



Accomplish*) comments 



bcneouiea 
Review Dates 

1) 9-25-91 

2) 

3) 

4) 



Y 
□ 
□ 
□ 
□ 



N 
□ 
□ 

□ 



Ideas include art, language art* 



2) _ 

3) _ 



Dnsirpcl Owlcomns 1 and 2 Irom Ftg 4 5 
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EARLY CHILDHOOD THROUGH POST-SCHOOL TRANSITION PUNNING: 
A COMPREHENSIVE OUTCOMES-BASED MODEL FOR SPECIAL EDUCATION 



Desired Outcome 3: Transfer use of language board and support to family in developing board 
for community use. 

IEP Example: 



» 3 OBJECTIVE AND CRITERIA LEVEL 
Jmimy will tranafmr bar akilla of (Ming bar 
communication board at achool to thm commu- 
nity for uam at boom and with thm family in 
thm cotamnity 



SERVICE PROVIDERS 

(UMftypatttn) 



Sp/ Lug. 
consultation with 
parmnta 



STRATEGIES AND MATERIALS 
(OPTIONAL) 
Spemch/languagm patholo- 
gist will conault with 
thm family rm: daaign, 
iaplmmntmtion, and 
mouStoring. 



EVALUATION PROCEDURES: 
Scheduled Accomplished 



Parant rmporta to apamcb/lang. path. 6 tmacbar 



Comments: 



Review Dates 

2) 11/20-91 

3) 1-23-92 
4) 



Y 
□ 
□ 
□ 
□ 



N 
□ 
□ 
□ 
□ 



1). 
2L 
3L 
4). 



» 4 OBJECTIVE AND CRITERIA LEVEL 
Jmxmy will continue to uam hmr communication 
board in hmr nmw claaaroom; ahm will maintain 
prmamnt Imvml and mxpand contant and function 
(a— comm. a integration goal arm**) 


SERVICE PROVIDERS 

UMbypMMtfl) 

Tmachmr; Sp/ Lang, 
pathologiat 


STRATEGIES AND MATERIALS 
(OPTIONAL) 
Currant tmachmr a SLP and 
nmw (1991) tmachmr and SLP 
will ravimw com. hoard, 
proemdurma, and goal a in 
thm apring of 1991* 


EVALUATION PROCEDURES: maating to rmport outcoow of abating 



Review Dates 
U S/21/91 

2) 

3) 

<) 



Y 
□ 
□ 
□ 
□ 



N 
□ 
Q 
□ 
□ 



D. 

2) . 

3) . 

4) . 



Drsirrd Outcome 3 from F i ci 4 (j 



Desired Outcome 5: Maintain muscle strength, increase school and community mobility, 
and 

Desired Outcome 6: Monitor scoliosis. 
IEP Example: 



LUCY CHOtSSER AND PAUL KJBURZ 











# 5 OBJECTIVE AND CRITERIA LEVEL 
Jenny trill Maintain bar rang* mototioMlly 
through vocational activitiee that Mvpport 
etrongthening tha epine. 


SERVICE PROVIDERS 

(UfltypoN*) 

Teacher 


STRATEGIES AND MATERIALS 
(OPTIONAL) 
Add picking tip atten- 
dance elipe to the HP 
Vocational Domain in the 
fell of 1991. 






EVALUATION PROCEDURES: Team revietr in tha fall to aaa if in place 






Scheduled Accomplished Comments: 
Review Dates y N 

D 9/25/91 n □ 11 






21 □ □ 2) 






3) 0 0 3) 






4) □ □ 4) 


















» 6 OBJECTIVE AND CRITERIA LEVEL 
Jmnny will Maintain har auecle etrength to 
prevent MCOlioMiM progrtMMion. 


SERVICE PROVIDERS 
Teacher; OT; PT 


STRATEGIES AND MATERIALS 
(OPTIONAL) 
Annually coneider activi 
tiea for; 

• reaching hi laterally 

• reaching left 

• rotating eloekviee to 






EVALUATION PROCEDURES: ton activitiaa in tha Fall f 


left 






Scheduled Accomplished Comments: 
Review Dates y 

U 9-25-91 □ □ D 


Rev. 


• vprignt eitexng poacur 

• carrying objecte 

• poeitioning attteriale 


■ 




2) 1-23-92 □ □ 21 




to the right 






3) □ □ 3) 






4) □ □ 4) 


















#_! OBJECTIVE AND CRITERIA LEVEL 
Jmmy will aaintain har haalth etatue to 
oaxijaiaa participation in educational 
activitiaa. 


SERVICE PROVIDERS 

Teacher tr/regular 
coHini cation 
with parent a* 


STRATEGIES AND MATERIALS 
(OPTIONAL) 
Teaa will rovioif-anauaJ ly- 

the aeotut of reat Jenny 
needa during the achool 
day. Hip* will he incorpo- 
rated into the dMily rou- 
tine 






EVALUATION PROCEDURES: Annual review, taachar t parant report 






Scheduled Accomplished Comments: 
Review Dates y ^ 

ifl/2a/« □ □ u 






21 □ □ 2) 






3) Q Q 3) 






4) Q Q 4) 


















# JL OBJECTIVE AND CRITERIA LEVEL 
Jenny will travel aa independently aa 
poMiibl; uming eommmity reaourcea £ 
achool huaea. 


SERVICE PROVIDERS 

Teacher in con* 
junction with 
parent a and 
tranaportation 
ottiom. 


STRATEGIES AND MATERIALS 
(OPTIONAL) 
Teacher will aeeiet the 
family in trrMnging for 
achool hue traneportation 
to and froa achool. 






EVALUATION PROCEDURES: Kovietr in Tall to check if Jenny ia ri 


ding hue to achool . 






Scheduled Accomplished Comments: 
Review Dates y ^ 

tf/25/91 □ □ 1) 






2) □ □ 2) 






3) □ □ 3) 






4) □ □ 4) 












and 6 ^rom hq 4.5j| 











EARLY CHILDHOOD THROUGH POST-SCHOOL TRANSITION FLANNINO! 
A COMPREHENSIVE OUTCOMES-BASED MODEL FOR SPECIAL EDUCATION 



Desired Outcome 8: Adjust to changes to next clajs. 
IEP example: 



# 9 OBJECTIVE AND CRITERIA LEVEL 
j ma ny will become awart, that she la attend- 
ing a different class and will have a 
different taachar during ft* 1991-92 achool 
year. 



SERVICE PROVIDERS 

Teachera; student 
visit during 
achool day 



STRATEGIES AND MATERIALS 
(OPTIONAL) 
Arrange a visit tor 
students going to tha 
naw claaa 



EVALUATION P ROCEDURES: Team 

Scheduled Accomplished Comments: 



itinq to review out cam 
activities neeama 



of visit t if other 



Review Dates 
H 5/21/91 

2) 

3) 

4) 



Y 

a 
□ 
□ 
□ 



N 

□ 

□ 
□ 
□ 



2) . 

3) . 

4) . 



•Desired Outcome 8 Iron. Hq -V! 



Desired Outcome 9: Family involve Jenny in community recreation activities. 



IEP Example: 



$_UL OBJECTIVE AND CRITERIA LEVEL 
Jenny will participate in community recre- 
ational activities to increase stamina and 
improve communication, peer interaction, 
and behavior. 




STRATEGIES AND MATERIALS 
(OPTIONAL) 
Parents will enroll 
Jenny In community rec- 
reation center activi- 
ties. 



EVALUATIO N PROCEDURES: Annually at the IMP lonferenoe with family. 
Scheduled Accomplished Comments: 



Review Dales 
\)l/ 23/92 

2) 

3) 

4) 



Y 
□ 
□ 
□ 
□ 



N 
□ 
□ 
□ 
□ 



D- 
2)_ 
3L 
4L 



Drsircrt ()ul( omr '< from P tq A r j 



si 
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Desired Outcome 10: Family establish communication with new classroom teacher and become 
oriented to new class routines. 



IEP Example: 



#JJL OBJECTIVE AND CRITERIA LEVEL 
Jinny' m ptrmntM will Iactmm thmir undmr- 
Mtmnding of thm curriculum and MChmdulo of 
Jinny* m now cImmm tor 1991-1992. 



SERVICE PROVIDERS STRATEGIES AND MATERIALS 

(IMIypttMiA) (OPTIONAL) 

TomehmrB mxrmngo Pmrmnta will visit Jmnny'M 

with pmrontM; clae* for 1991-92. 
pmrmntM visit 



EVALUATION PROCEDURES: Tomchor or pmrmnt r+port at tomm a— ting 

Scheduled Accomplished Comments: 
Review Dates y 

\\ 5/21/91 Q Q 1) 

2) □ □ 2) 

3) □ □ 3) - 

*) □ □ 4) 
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EARLY CHILDHOOD THROUGH POST-SCHOOL TRANSITION PLANNING! 
A COMPREHENSIVE OUTCOMES-BASED MODEL FOR SPECIAL EDUCATION 



Example Three; 
AJ./High School Level 

The third example is of a youth who is enrolled in a self-contained with integration (S.C.I.) 
program in high school and is in the middle of his junior year. He has had numerous absences 
from school and has failed classes during the first part of the school year. For the purpose 
of this example, the student will be referred to as A. J. 

A.J.'s Long-Term Planning Worksheet with notes from the ca?e facilitator is provided 
(Figure 4.7). As with the other examples, the case facilitator notes are summarized on the 
worksheet in this example to allow the reader to more readily see the connection with the 
identified desired outcomes and the worksheet. 
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Figure 4.7 (1 of 2) 



Child's Name: 



A.J. 



Date: 



Long-Term Planning Worksheet 

for Desired Outcomes 

Members of the educational team (parents, student, and any involved school AEA, and community agency personnel) 
will be meeting to develop goals and services that are important to be included in 's educational program 

over the next few years. Please identify areas listed below that you think are important options or skills for A.J. . At 
the IEP conference we will discuss these areas, jointly identify desired program options and skills, and develop the IEP to 
support our decisions regarding A.J. ' s educational program. 

Please review before the IEP meeting in order to be prepared to enter into this discussion. 



School 

Regular Education 
Language Arts 
Mathematics 
Social Studies 
Science 

Physical Education 
Foreign Language 
Home Economics 
Industrial Technology 
Business Education 
Driver's Education 
Q Electives 



At Risk Program 
Special Education 

Support Services 

• AEA 

• Private 



Program Options 

Post-School 

Full-timQ 
Part-time 
At Home 
Military 
Other 



Education 

• Four Year Collega 
vjwo Year Colic 

C^Jech/Trade Schoo l^ 
•"Dfter lypeotScfiool 

• No Additional Education 

Living Arrangements 
•Earant's or Relatittg^Home 
C^Own Apartment/Hor^ 

• iJorniflory ' 

• Other 



Notes regarding discussion or consensus: Needa to pass required couraaa to grad. with 
classmates; needs to determine cost of car, income needed to obtain apt. 
wi th girlfriend after graduation. 



Intervention or services (time-limited or ongoing) needed fur successful transition to the next in school and post-school set- 
tings financial support for cotmu n lty college guidance counseling for career 
int erest assessment and planning. 
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Figure 4.7 (2 of 2) 



Community Options/Leisure 

Home 
Cooks/bakes 

Plays games (cards, checkers, pool, etc.) 
Exercises 

Listens to music, plays an instrument, sings 
Does maintenance wort (house, garden, yard, car) 
Reads 

Relaxes/sleeps 
Pursues hobbies 
Cares for pet 
Spends time with family 
Watches TV 

Other 

Community 

Participates in clubs, church groups 
Goes dancing 
Drives around 
Eats out 
Goes shopping 
Goes to movies 
Goes camping 
Uses recreation facilities 
Participates in individual, dual, or team sports 
Jogs, power walks 
Attends recreation classes 
Socializes with friends/dates 
Watches sporting events 

Other 



Transportation Options 

Owncar^ 
Familycar 
Car pool 
Bike 
Walk 
Taxi 

Public transportation 

Skills for Success In Desired School and 
Post-School Options 

• Gej a alQnQ ^fth studen ts 
c ^jSets along with a dults^ 

^exerts Wit ftbnff oi 

C THs responsible ^ 

inmates artltfifcs. routines 

fjust s to change (routines, activities, pe oglg 
Uses dassfoomsuccess skills (follows directions, par- 
ticipates in groups, works Jone, uses study skills) 
d^Leams new skills ^) 

• Relates needs 

• Problem solves (considers alternative solutions) 

• Makes decisions 

• Represents self in meetings and for obtaining accom- 
modations) 

• Travels to desired school and community locations 



Notes regarding discussion or consensus about community/leisure options and transportation options; 



Notes regarding discussion or consensus about skills for success: 



• Understanding legal rights 

• Stating child's strengths and needs 

• Stating goals for my child 

(•^Finding out about school and post-school program op- 
tions 

• Talking to experienced parents about program options 

• Visiting program options 

• Preparing my child for new programs 



Parent Options for Information or Assistance 

• Communicating positively with new adults who will be 
involved with my child 

• Arranging for non-classroom community activities 

• Arranging transportation 
(3) Finding out about costs of programs and sources of 

financial assistance 
(^Obtaining or coordinating needed services for my child 
or our family 



Notes regarding discussion or consensus: P*rmn ts * stud ent *Qrk tdt& . J g fePP* *Q<?tr»l *pr*er 
on thesa options. 



A.J/S rtp Long-Term Planning Worksheet -Grades 6-12 
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Figure 4.8 provides an example of the Desired Outcomes recorded on page 2 of the CEE and the 
Team Recommendations for programming and support services. 



Figure 4.8 



Comprehensive Educational Evaluation 

T«m Summary & Conclusions School Year 1 9 91 - 92 



Quant Wood Am A 

Sp#dW Education Divfrton 
Mot stith *w« aw 

fttfsr nptda, IA 01101 1<f9 

utM9Mroo 

140Q<W244#I 



STUDENT *« * BIRTHDATE GRADE 11 

<We«ePnnt) (Lail) (Frtl) (Ml) (ty Yfj~~ 

Case Facilitator / Positron Consultant, Sfpmciml Education Date; 

Diagnostic impressions: 



DesjftdOutcomet? Ust annual/long-term outcomes. Incorporate Into !EP (I), Transition (T), and/or Modification to Regular Ed. (M) 



Codt: 
l,T,M 

J 


1. 


T 


2. 


7 


3. 


T 


4. 


T 


5. 


I 


5. 


I 


7. 


I 


e. 



Attend the community collmgm for technical training or anter the military. 
Work full-timm a/tor training; part-tia* during training. 



Gbtmin own car. 



Team Recommendations: 

1. Continue 5. C.I. prograa *ith a focus on graduation rroa high school on schedule. 

2. Continue school social workmr support services. 



Options Considered /Reasons Rejected: (document at IEP conference) 



AJ.'s CEE — page 2 

'EE-b TMm Summary 4 Condutlon 



Whits • GWAEA Central FiH 1 
Yellow -Locnf School District 
Pink - Parsnj a/91 | 



EARLY CHILDHOOD THROUGH POST-SCHOOL TRANSITION PLANNING! 
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Figure 4.9 provides an example of how the IEP Transition Planning present level of 
performance and goal statement could be written to reflect the team's consensus of long-term 
outcomes and translate those outcomes into a goal statement that can be reviewed and addressed 
annually within the IEP. 



Owaht Wood AKA 

SptctaJ Eduction Divt$toa 



UQ\ tilth SVMt 9W 



Figure 4.9' 



Individualized Education Program Goals and Objectives 

Todays Date 



Name:. 



A.J. 



BIrthdate:. 



GOAL AREA (from sheet) Tuition Pinning Protected Option, 



(Mo o«r vr) 
1-23-91 - 1-23-92 



Grade: 11 



(Excludes School Vacations/Follows School Calendar) 
PRESENT LEVELS OF PERFORMANCE: (Staters* bribing the student's present a^vemen^or^viors 

outcome.) To aBB±Bt A j Md hit tmmily attain A.J. '* deaired long-tarm outcoaee of living in 
«, Bpmrumnt, owning . car, attending tvOmicI training or tn* military, ud Mubuqumntly work- 
Ing full-tlmm mnd bming 9ml t supporting. 



DATE REVIEWED . 



ACCOMPLISHED NOT ACCOMPLISHED COMMENTS: 



AJ.'s Transition Planning Goal Statement 

5a Individual Education Program Goat* and Objective* 



Examples of ffiP objectives written to addiess desired outcomes that are to be included in the 
transition planning goal area of the ffiP (see Code T in left hand column on page 2 of CEE [Figure 
4.8]) are provided below. Objectives related to graduation were incluacd under the goal area Study 
Skills in his IEP. A desired outcome as listed in Figure 4.8 is followed by a sample IEP objective. 

Desired Outcome 2: Attend the communis' college for technical training or enter the military. 
TEP example: 
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» 1 OBJECTIVE AND CRITERIA LEVEL 

Mttcatlflaai L eomLzSmsodOmjou a.j. win 

visit Klrkwood Collmgm In C.K. and talk 
an advisor about program* In Industrial 
technology* 



to 



SERVICE PROVIDERS 
A.J. « pmrmntm 



STRATEGIES AND MATERIALS 
(OPTIONAL) 
Review with counselor 
prmsent Job end Inter- 
mmtm to narrow/ focus 
Interest/ability 



EVALUATION PROCEDURES: Apyolntmrnnt leapt 



Scheduled Accomplished Comments: 



Review Dates 


Y 


N 






□ 


□ 


1) 


2) 


Q 


□ 


2) 


3) 


□ 


Q 


3) 


4) 


Q 


Q 


4) 



*_iSL OBJECTIVE AND CRITERIA LEVEL 
A.J. will pmrtlclpmte In an intalca Inter' 
vlmw with a Voc. Rehab, counselor to dim' 
cues vocational education mervlcem. 



SERVICE PROVIDERS 

(UMkypMMt* 

A.J. and pmxmntm 



STRATEGIES AND MATERIALS 
(OPTIONAL) 
Review transcript and 
Interemtm, abilities 



EVALUATION PROCEDURES 



Scheduled 



Accomplisiied Comments: 



Appointment kmpt 



Review Dates 


Y 


N 






□ 


Q 


1> 




Q 


Q 


2) 




□ 


Q 


31 


4> 


Q 


Q 


41 



OBJECTIVE AND CRITERIA LEVEL 
A. J*, will explore financial mid available 
mhould he choose to mnroll In a couraa of 
study at Klrkwood, Cedar Rapids campus. 



SERVICE PROVIDERS 

A.J. « him 
pmrmntm 



STRATEGIES AND MATERIALS 
(OPTIONAL) 

vialt to Klrkwood and 
talJt with rlnanclal Aid 
officer 



EVALUATION PROCEDURES: Appointment kept 



Scheduled Accomplished Comments: 
Review Dates 

1) 

2) 

3) 

4) 



Y 


N 


D 


Q 


Q 


Q 


Q 


2) 


Q 


Q 


3) 


Q 


□ 


4). 



OBJECTIVE AND CRITERIA LEVEL 
A.J. will dlmoomm financial opportunist lea 
after high mchool with both employment end 
further education 


SERVICE PROVIDERS 

(IMtypMMwt) 

A* J., counseling 
office met ap- 
polntmenta 


STRATEGIES AND MATERIALS 
(OPTIONAL) 
Contact JTPA end Voc. 
Rehab ♦ counsel or 


EVALUATION PROCEDURES: 


Appointment kept 






Scheduled Accomplished 
Review Dates y ^ 

1) Q Q 


Comments: 
11 






2) Q Q 


2) 






3) Q q 


3) 






4) no 


<\ 









*_2„ OBJECTIVE AND CRITERIA LEVEL 
A.J. will contact mn Army recruiter to mee 
whet options are available through mili- 
tary service end will take military apti- 
tude teat. 



SERVICE PROVIDERS 
A.J. £ parents 



EVALUATION PROCEDURES: Appointment kept / test taken 
Scheduled Accomplished Comments: 
Review Dates 

1) 

2) 

3) 

4) 



STRATEGIES AND MATERIALS 
(OPTIONAL) 

A.J. understands he must 
harm a diploma before 
being recruited for 
military service. 



Y 


N 




Q 


Q 


D 


Q 


Q 


2) 


Q 


Q 


3) 


Q 


Q 


4) 



If om \ ic) <1 M 



ss 



BEST COPY AVAILABLE 
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Desired Outcome 3: Work full-time after training; part-time during training. 



IEP example: 











# 6 OBJECTIVE AND CRITERIA LEVEL 
A.J. will conplete en inventory to deter- 
mine interest and ability for areas of 
employment 


SERVICE PROVIDERS 

school counselor, 
Kirkwood College 


STRATEGIES AND MATERIALS 
(OPTIONAL) 
Oisaiss with counselor 
appropriateness of apti- 
tude evil, at Kirkwood; 
review results of inven- 
tory with counselor 






EVALUATION PROCEDURES: Inventory completed and evaluated 






Scheduled Accomplished Comments: 
Review Dates y N 

11 □ □ D- 






a □ □ 2L — — 

*» r\ n sn - — 






4) □ □ 4) 










» 7 OBJECTIVE AND CRITERIA LEVEL 
rinmnciMl Plmnninai 


SERVICE PROVIDERS 


STRATEGIES AND MATERIALS 
(OPTIONAL) 

Tal* to station owner; 
may need to contact Job 
Sendee to determine 
deductions withheld from 

DMV 






A.J. will determine whet hie income would 
be if hie employment at the gee station 
were full-time. 


A.J./ Beeource 
teacher 






EVALUATION PROCEDURES: New minus deductions calculated 






Scheduled Accomplished Comments: 
Review Dates y |\| 

1) □ □ D - 






2) □ □ 2) — 






3) □ □ 3) 






4) □ □ 4) , 
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Desired Outcome 8: Live in own apartment. 
IEP example: 



# 8 OBJECTIVE AND CRITERIA LEVEL 
T.Mnr, ArrMnm,n»ntl ■ 

A.J. will budget monthly living expenses 
for independent housing, transportation 
and food, based upon full-time employment 
at the gas station. 



SERVICE PROVIDERS 
A.J., teacher 



STRATEGIES AND MATERIALS 
(OPTIONAL) 
Ask employer how much 
$/hr. he is making 
Calculate % of income 
for living expenses. 



EVALUATION PROCEDURES: Completed budget 



Scheduled Accomplished Comments: 



Review Dates 

D_ 

2) _ 

3) _ 

4) . 



Y 
Q 
Q 
Q 
Q 



N 
Q 
Q 
Q 
Q 



D. 

2) _ 

3) _ 

4) _ 



*L2_ OBJECTIVE AND CRITERIA LEVEL 


SERVICE PROVIDERS 


STRATEGIES AND MATERIALS 


A.J. will look at available apartments in 




(OPTIONAL) 


and will explore cost of monthly rant 


A.J, and parents 


Check ads in newspaper, 


and utilities. 




may need to contact 






phone, water, electric 6 






gas companies. 


EVALUATION PROCEDURES :Ap*rt»«nts visited / costs calculated 


Scheduled Accomplished Comments: 






Review Dates y N 






1) □ □ 11 






2) □ □ 21 


3) □ □ 31 


4) □ □ 41 





Dcsirod Outcome 8 Irom Fig 4.8 



so 
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Desired Outcome 5: Obtain own car. 
IEP example: 



$ 10 OBJECTIVE AND CRITERIA LEVEL 

A.J. and his parant* will discus* his nmmd 
for a car and thm cost to purchsss, in- 
aura, slid maintain it. 



SERVICE PROVIDERS 



A.J. snd his 
pmzmnts 



STRATEGIES AND MATERIALS 
(OPTIONAL) 
Chmck ids in nmwspspmr, 
visit uaad oar d**lts, 
contact insursncs agant. 



EVALUATION PROCEDURES: Costs calcuiatad. 



Scheduled 
Review Dates 

D 

2) 

3) 

4) 



Accomplished Comments: 



Y 
□ 
□ 
□ 
□ 



N 
□ 
Q 
□ 
□ 



1) . 

2) _ 

3) . 

4) . 



Desired Outcome 5 from Fig 4.8 
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Summary and Recommendations for Developing IEP Objectives 

The three examples can only illustrate ways particular teams have determined to address individual 
desired outcomes of particular students. As educators gain more experience in approaching 
educational intervention in terms of long-term, desired outcomes and designing interventions to 
address these goals, we will learn much about the most useful and efficient way for teachers and 
team members to include these activities within the IEP and educational process. These examples 
are offered as just that; teachers and team members are encouraged to design educational 
interventions and IEP's that best meet their student's needs and are useful to the personnel involved 
in implementing the IEP goals. 

Educators are advised to write the objectives in behavioral, outcome-related terms related to the 
desired outcomes identified in the CEE process. All of the examples above did not fulfill the 
advice regarding student-centered, behavioral terms, but did address the identified desired 
outcomes. Rather than referring to the previous examples, it may be more useful to view the writing 
of the objective from the perspective of what the objective is intended to accomplish. For the 
purpose of this discussion, lets us consider a few examples. 

A typical occurrence is a student who does not have occupational areas of interest developed or 
is unable to assess those without some assistance. So the team writes the following objective, 
"Ralph will take an interest inventory with the guidance counselor." The student then takes the 
inventory and at IEP review the team marks accomplished. Because time has passed since the 
objective was written, they may or may not review the original intent (i.e., the student has 
identified, preferred areas of occupational interest). However, if the team had phrased the 
objective, "Ralph will identify his preferences for occupational areas", listed the guidance 
counselor as a service provider, and the inventory as a strategy, the team would be more apt to 
review based on the intended outcome and develop alternative strategies if the original strategy did 
not meet the intent. 

Anothei ommon objective seen on student IEP's is, "Refer to DVR." The purpose of the referral 
is not clear. Could it be for support for postsecondary educational support, job training, evaluation, 
or exactly which service? Again, it is preferable to phrase the objectives in terms of the intent so 
if DVR services are unable to meet that intent or if the student is not eligible for DVR services, other 
strategies could be explored. 
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Chapter Two outlined the Area 10 Transition Planning Procedure as well as specific consider- 
ations which are addressed as students move through the educational system. The end result of 
such planning is to prepare individuals to move from the educational service system into preferred 
community options. Chapter Five will review specific post-school considerations which support 
community adjustment for individuals with disabilities. 



Community Adjustment 
in the Least Restrictive Environment 

Initial activities and focus at this level are on the adjustment of the graduate to the desired 
educational and/or community options that were identified while in school and for which the 
student was prepared. The graduate's success and any time-limited or ongoing services to support 
that success are reviewed regularly during the first year post-school for students who are obtaining 
services from an adult service agency or educational institution. For students who are not affiliated 
with such an agency, the graduate * s status is reviewed and assistance offered at a six-month follow- 
along contact by members of the Transition Advisory Committee. At this point, unless the 
graduate is in a training program, the focus is on present adjustment and satisfaction with his/her 
current status rather than a preparatory focus that is expected when the graduate was a student in 
the educational system. Ideally, the student, with family involvement, has a school developed plan 
they are using to obtain and/or maintain post-school desired outcomes. 

This chapter addresses organizational structures and activities that can support community 
adjustment post-school. 
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Interagency Collaboration 

Perhaps the greatest strength of transition efforts in Area 10 has been the interagency collaboration 
and cooperation elicited from community service providers, educators, administrators and family 
members. The vehicle for this collaboration and cooperation has been the Transition Advisory 
Committee (TAC). The TAC provides a foundation which facilitates interagency cooperation, 
communication and linkage. If transition efforts are to be successful it is imperative that a strong 
advisory committee be in place. See Appendix B for specific strategies for developing a Transition 
Advisory Committee. 

The Transition Advisory Committee is the mechanism for operationalizing and coordinating the 
ongoing commitment to develop and enhance resources which support transition services and 
option availability for students with disabilities. The TAC provides a monthly forum for the 
discussion of the many complex issues that are associated with the development of a more effective 
transition planning process and the initiatives which strengthen and support that process. 



Role of the Transition Advisory Committee 

A Transition Advisory Committee addresses multiple concerns. It is a group that plans, initiates, 
and coordinates action. No single agency controls the direction or decision making of the group. 
The TAC is held together by shared ownership and a common vision. In addition, the TAC: 

• Provides a forum for educators and adult providers to share information regarding 
the types of services they provide. 

• Identifies service delivery gaps. 

• Develops and submits cooperative grants to address service delivery gaps. 

• Assists in the development, implementation, monitoring, and evaluation of transi- 
tion planning procedures. 

• Evaluates transition planning efforts by conducting follow-up and follow-along 
contacts with special education graduates. 

• Sponsors and provides information dissemination efforts to a range of audiences 
regarding transition planning, service options, and related issues. 

• Plans and implements cooperative strategies to increase public awareness of the 
transition needs of students and outcomes of graduates with disabilities. 

• Acts as a forum for cooperative, area-wide planning and the development of 
interagency agreements among various service providers. 

• Oversees and provides input into transition related products developed in Area 10. 

In summary, area transition activities are developed and supported with the involvement of 
members of the Transition Advisory Committee. The key to a healthy Transition Advisory 
Committee is the development of a level of cooperation, trust, communication, and linkage among 
the key agencies that allows the TAC to function in these roles. 
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Key collaborative activities 

The TAC has engaged in many activities which have been effective in helping the TAC meet its 
goals. In this section key transition activities conducted by the TAC in Area 10 are described under 
the following areas: 

1 . Establishment of the Area 10 Transition Advisory Committee 

2. Development of transition planning procedures 
3* Increasing/enhancing an array of service options 

4. Information dissemination efforts 

5. Public relations and marketing 

6. Impacting rural service delivery and options 

7. Collaboration 

8. Follow-along and follow-up of graduates from special education and program 
evaluation 

Each of these key TAC activity areas is described briefly below. 
TAC Key Activity Area 1: 

Establishment of the Area 10 Transition Advisory Committee. 
The establishment of an advisory committee by a group of area educators, service providers, 
parents and administrators is the first step an agency or area group considers in initiating tran- 
sition activities. The TAC is able to assess local need, identify resources, prioritize activities, 
and coordinate transition activities into a cohesive system. The development of a committee is 
discussed in Appendix B. 

TAC Key Activity Area 2: 

Development of transition planning procedures. 

Transition planning procedures are typically an early and ongoing activity of the TAC. The 
procedures define the content of transition planning, how transition participants interact in the 
process, and how the plans are incoiporated into the system. Area 10's transition planning pro- 
cedures as developed to date by the TAC are described in Chapter Two. 

TAC Key Activity Area 3: 
Increasing/enhancing an array of service options. 

Transition planning activities assume options exist to which the students may transition. A 
major TAC activity is to develop and strengthen an array of adult service and resource options 
so students do in fact have viable options. The activities for increasing/enhancing options that 
have been addressed in Area 10 include: 

a. Post-Secondary Education Activities 

1. Develop Project Vital, a post-secondary educational option at the community 
college for students with disabilities. 

2. Provide support, information, and referrals to Project Vital. 

b. Recreational-Leisure Activities 

1. Participate in local committees of teachers, parents, TAC members and city 
recreation personnel to explore alternative uses of non-work time for adults 
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with disabilities. Many individuals work odd hours and often have not devel- 
oped ways to spend non-work hours during the day when friends and family 
members are working, or for those in group homes, group home supervision is 
not available. 

c. Living Arrangement Activities 

1 . Advocate for the development of smaller residential options for persons with 
disabilities, especially in the more rural counties. 

d. Employment Activities 

1. Participate in innovative projects. For example, the TAC collaborated with 
Options of Linn County, the local schools, GWAEA, and the Iowa Bureau of 
Special Education in a project to develop and demonstrate procedures to assist 
young people with moderate and severe/profound disabilities to transition to 
supported employment situations (Steele, et al., 1990). 

2. Collaborate with local schools, GWAEA, rehabilitation facilities, and the Uni- 
versity of Iowa and support federally funded projects in the area. For ex- 
ample, TAC members collaborate with a federally funded project providing 
supported employment to seniors with disabilities in a dispersed heteroge- 
neous placement model. 

3. Advocate for community based employment options for persons with disabili- 
ties. 

4. Communicate with Kirkwood Community College Handicapped Services Pro- 
gram, specifically the Job Coach Training aspect, as to consume; needs and to 
obtain training for school and service provider job coaching personnel. 

5. Communicate with the state supported employment task force of the Iowa 
Transition Initiative. 

TAC Key Activity Area Four: 
Information dissemination efforts. 

Educators, parents, service providers, students and administrators require information about the 
transition planning process, educational and service options, and area resources in order to 
participate in transition planning and to improve transition related services. The Area 10 TAC 
recognizes that there is no one "magical" strategy and that TAC members must have an array of 
information dissemination strategies at their disposal. The TAC has disseminated such informa- 
tion in some of the following ways: 

a. Utilize the AEA LINKER, an area-wide newspaper, as a means to disseminate 
transition information to all educators in Area 10. The LINKER includes a spe- 
cific transition section which is edited by the Transition Specialists with content 
provided by the TAC. 

b. Provide content to the Parent Educator Partnership (PEP) Newsletter as a means to 
provide information to parents and increase awareness of workshops, courses, etc., 
which may be available. 

c. Develop a two-hour staff development course on transition and transition planning 
offered through the AEA Staff Development Program. 

d. Offer building, district, or county informational forums on transition planning and 
related issues. Upon request, these forums are developed and delivered by TAC 
members. Information on the availability of these forums is made known through 
the various newsletters. Jj fj 
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e. Offer the NEXT STEPS course, a fifteen-hour course in educational advocacy for 
parents and educators. 

f. Develop an area service directory. This directory outlines adult service providers 
in the area and is provided to parents and educators. The directory is kept current 
through the inclusion of a one page insert in the LINKER newspaper. 

g. Offer a Future Fair or Transition Fair for students and parents. 

h. Develop a toll-free information and referral service. The United Way Information 
and Referral Service and Area 10 Transition Advisory Committee coordinate ef- 
forts to expand the information provided through the existing area wide toll-free 
number to be responsive to calls from teams, families, or persons with disabilities 
to identify needed resources. Provide training to I&R personnel regarding com- 
munity services available for persons with disabilities and identify persons in each 
county to serve as local resource persons to I&R personnel. 

i. Provide an I&R informational and referral brochure and a billfold sized card with 
the toll-free number to all seniors and their parents at the senior staff out confer- 
ence. 

TAC Key Activity Area Five: 
Public relations and marketing. 

Members of the TAC realized that community awareness of transition activities, our goals, and 
successes is important for community support of our educational and service programs and of our 
students and graduates as they seek their place in the community as adults. The TAC engages in 
the following activities to increase community support and awareness; 

a. Establish a PR/Marketing subcommittee of TAC. 

b. Establish a dialogue with local TV, radio, print media. 

c. Communicate importance of transition planning and the need to have supports 
available in the community for persons with disabilities. 

d. Submit letters to the editor and guest columns to the newspapers on transition re- 
lated issues. 

e. Communicate through existing community service organizations, (Le M Civitan, 
Chamber of Commerce, Public Relations Association). 

TAC Key Activity Area Six: 

Impacting rural service delivery and options. 

Any service delivery area consists of a mixture of educational and service agencies funded and 
organized through a combination of federal, state, area, and county organizational structures. In 
Area 10 seven counties have joined together to address services and student outcomes across ihese 
organizational structures. However, local issues are not always adequately addressed by the area 
wide TAC. Therefore, one activity of the TAC is to assist in forming local transition advisory 
groups by county to address local priorities and resource allocation. The TAC: 

a. Assures that each county has representation on the Area 10 Transition Advisory 
Committee* 

b. Identifies specific individuals in each county willing to serve as resource persons 
to the United Way Information and Referral Service. 

c. Assists in developing local transition advisory groups in the five rural counties 
within AEA 10. Through communication and collaboration among the County 
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Board of Supervisors, educators, parents and adult service providers, the county's 
specific needs can be identified and strategies can be generated at a local level. 
Local transition advisory committees may also provide: 

1. A communication bridge to the Area 10 TAC; an opportunity to address global 
rural issues across counties at the Area 10 TAC; 

2. A vehicle for information dissemination efforts; 

3. Local input and impact on the development and implementation of transition 
plans for students; 

4. Local follow-along/follow-up of local graduates; and 

5. A vehicle to impact long-term planning in each county by identifying needed 
resources. 

TAC Key Activity Area Seven: 
Collaboration. 

Members of the Area 10 Transition Advisory Committee are effective in their efforts in part due 
to their ability to collaborate with local and state individuals in the area of transition. This active 
involvement includes some of the following activities: 

a. Advise, support and assist in the development of all initiatives related to transition 
in our area. 

b. Collaborate with area educators, parents, and community service providers. 

c. Collaborate with Iowa Transition Initiative and State Bureau of Education person- 
nel. 

d. Encourage participation of community service providers in transition planning 
meetings. 

e. Support and advocate for transition related initiatives such as statewide system 
change grants. 

TAC Key Activity Area Eight: 
Follow-Along/Follow-Up and Program Evaluation. 

Assisting graduates in need of assistance and measuring the effectiveness of school and transition 
programming and processes are critical activities in which the TAC members participate. The 
TAC members base their degree and type of involvement in TAC key activities one through seven 
based on the information gained through follow-along/follow-up and other program evaluation 
activities. Follow-along, follow-up, and program evaluation as implemented in Area 10 is 
discussed in the remainder of this chapter. 

In summary , the Transition Advisory Committee provides the foundation for transition efforts 
in Area 10. The committee is the key to facilitating cooperation and communication and linking 
key service systems. It is hoped that this chapter provides a brief overview of recommendations 
and strategies found to be successful in meeting many of our goals. Specific information relating 
to any of the strategies or activities outlined can be obtained by contacting the Transition 
Specialists in Area 10. 
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Follow-Along/Follow-Up 

The true success of any planning process can best be measured by the outcomes of individuals who 
have had the benefit of receiving transition planning and the needed services. Typically, a follow- 
up study is the tool used to investigate what happens to a group of students after an event has 
occurred (Levine, Allen, & Wysocki, 1986). As students with disabilities exit school with the 
benefit of transition planning as part of the BEP, one measure of the efficacy/effectiveness of the 
transition planning process and the educational system is information gathered from follow-up 
contacts with our graduates. Assessing the status of former students is impt tant in several 
respects. It allows the system to (Kearns, 1990): 

1. Gather information which will enable educators to better prepare students for post 
school success. 

2. Document continuing needs of former students as a means to impact curricula and 
school practices. 

3. Build a data base which may impact or influence public policies. 

4. Determine which aspects of the planning process need to be modified. 

5. Review the adult needs of persons with disabilities and attempt to determine prior 
to graduation which community service providers might assist in the transition 
process. 

6. Provide a mechanism for providing follow-along support and a vehicle to provide 
opportunities for individuals to reenter service systems. 

7. Determine "consumer satisfaction" with their present situation. 

In this section a recommended time line of the follow-up process is provided. Follow-along 
services to provide opportunities for graduates to obtain assistance as adults are incorporated into 
the follow-up process. A description of the tools and steps used to develop the process is then 
described. 



Time Line 

1. Early Childhood -High School 

a. Long term educational plans are developed and refined based on identified 
family, student, and team desired outcomes. 

b. Specific transition planning activities are included in the IEP 

c. During High School, an objective is included on the transition planning goal 
page that follow-along contacts will be made by members of the TAC at desig- 
nated intervals. 

2. Senior Staff Out 

a. Case facilitator (in Area 10 the Consultant or Work Experience Coordinator is 
the case facilitator) completes the Student Information: Follow-along. 

b. Case facilitator provides brochure and wallet-size card from United Way In- 
formation Services. 
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c. Case facilitator informs the student that someone from the TAC will be con- 
tacting them in 6 months to see how they are doing and if any assistance is 
needed. Tells the student additional contacts will take place at 1 year, 18 
months, and 2 years after they graduate. 

d. Case facilitator informs the student that should they have difficulties they can 
contact I & R and/or the agency with whom they are involved. 

e. Transition specialist(s) conducts student record reviews to determine the de- 
gree and type of transition planning occurring within the educational system in 
Area 10 (this is a program evaluation activity that occurs every three years). 

3. Follow-up/Follow-along contacts 

a. Siv Months/18 M™ ths Pnst Graduation. Telephone contacts arc made by 
TAC members involving a limited number of questions pertaining to the fol- 
lowing issues: (a) work/school status; (b) living situation; (c) social/leisure; 
and (d) needed assistance. If assistance is needed a verbal referral is made or 
other helpful information shared. 

b. One Year/2 Years Post Graduation . TAC members secure another release of 
information, complete face-to-face interview with the .graduates, and provide 
information about any needed assistance. 



Tools and Process 

This section will examine the steps involved in the development and implementation of th <5 follow- 
along/follow-up process in Area 10. 

Step One: 

Establish objectives of and roles in process: 

The first step in the development of the follow-up/follow-along process was the establishment of 
the goals or objectives of our process. The Transition Advisory Committee identified two primary 
goals for this component: 

1 . To collect information which would assist in modifying and enhancing the current 
planning procedure. 

2. To design a manageable process to collect information and provide a vehicle for 
follow-along assistance to graduates. 

In addition, the roles of the Transition Specialists and the Transition Advisory Committee were 
delineated. The role of the Transition Specialists is to: 

1 . Coordinate all aspects of project. 

2. Develop in collaboration with the TAC interview tools and related protocols. 

3. Chair the TAC follow-up/follow-along subconimittee. 

4. Provide training on conducting follow-along/follow-up interviews. 

The role of members of the Transition Advisory Committee is to: 

1 . Serve in advisory role to all aspects of the process. 

2. Assist in developing student interview forms. inn 
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3. Conduct student interviews post graduation. 

4. Identify time lines and strategies to be included in the follow-up/follow-along pro- 
cess. 

Step Two: 

Design data collection tools: 

Based on the objectives of the follow-up/follow-along project, instruments are developed to 
provide pertinent useable information. Data collection tools developed in Area 10 include 
Information from School Records, Degree of Transition Planning, Interview, and Interviewer 
Handbook (See Appendix C). These tools were developed with input from the TAC, Pat Sitlington, 
Iowa Department of Education, the Iowa Statewide Follow-Up Survey Questionnaire (Iowa 
Department of Education, 1988), and the Iowa Transition Initiative Interagency Development 
Committee. 

Step Three: 

Identify graduates and gather identifying information: 

An area may decide to interview all graduates or a sample of graduates from a given year. A sample 
may be appropriate for the follow-up purposes; however, for follow-along activities it is suggested 
that all students be included. Identifying information is obtained in two ways: 

1. Basic identifying information is recorded on the Student Information: Fnllow- 
ajQDg form (Appendix C) at the Senior Staff Out conference for each graduate. In 
Area 10 the Consultant, Special Education or the Work Experience Coordinator 
serve as the case facilitator for the conference and record this information and re- 
turn it to the Transition Specialists. 

2. The Degree of Transition Planning form rAppanHi* Q j s ..c^i tn «ht a j n data ™ 
the degree of transition planning that has occurred, the consideration of transition 
related objectives in the students' IEPs, and school and community participation in 
the IEP and planning process. This information is useful for sharing with educa- 
tors regarding their current practice and areas in which they may wish to focus for 
improvement in order to better address post-school needs of their students. Infor- 
mation gleaned from this review in Area 10 was used to strengthen the existing 
transition planning process by starting long-term planning earlier, using the 3 year 
re-evaluation as a vehicle to assist in developing long-term plans; and focusing on 
long-term desired outcomes for students. This type of record review may be con- 
ducted every two or three years rather than annually. 

Step Four: 

Train interviewers: 

In Area 10, members of the TAC conduct the interviews with the graduates. 

In order to prepare for data collection, it is necessary to train the interviewers in interview 
techniques and how to probe for further information if necessary. In addition, confidentiality 
should be explained to each participant in the study. Confidentiality can be maintained even though 
name, addresses and phone numbers need to be shared with the interviewers. 

Transition Specialists provide training to TAC members on the administration of graduate 
interviews. TAC members are provided Interviewer Handbooks and Interview Forms (Appendix 
C) for the individuals assigned to them. 
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Step Five: 

Conduct the interviews: 

All surveys are completed within a 2-month time frame over the summer. Some important aspects 
to consider when conducting the survey include the following: 

1 . Telephone contact with each student should be attempted at various times of the 
day, evening and week to arrange a face to face interview. If a face to face inter- 
view cannot be scheduled, a telephone interview may be completed. 

2. It is important to note each attempt made as well as the time of day. Subsequent 
attempts should be made at different times and on a different day of the week. 

3. The data collection process and procedures cannot be overlooked and must be 
taken seriously in oider for the data to provide reiiable and valid information. 

Step Six: 

Compile, analyze and report the results: 

All completed surveys are compiled and reviewed to insure that all information has been obtained 
and the correct number of responses for each item has been selected. Results are analyzed in light 
of the purpose of the study and displayed in a format that allows a variety of readers or viewers to 
see needed changes and positive outcomes. Avenues to discuss the results and plan with different 
groups are arranged so the data is indeed useful and used. 

Area 10 developed, field-tested, and refined this follow-along/follow-up process and accompany- 
ing tools with the Area 10 graduates from the class of 1990. Although the information gained has 
met our goals for the process, one question regarding any follow-up data continues to be 
unsatisfactorily answered. That question is, "What outcomes indicate success?" The difficulty is 
that we can only define success based on our values about what are good versus not good outcomes. 
In considering this issue, we have come to believe successful outcomes are individual for each 
student and no outcome can be defined successful or unsuccessful without considering the 
outcomes that are desired by the student and his/her family and their satisfaction with outcomes 
once experienced as graduates. For example, living at home with one's parents may be successful 
for one student but considered unsuccessful for another. 

As teams become more proficient at identifying and recording desired outcomes within the IEP, 
individual desired outcomes can be transferred to the follow-along/follow-up questionnaire. Post- 
school outcomes for each individual can then be compared to the previously identified desired 
outcomes as a measure of success and the effectiveness of our educational and planning systems. 
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Program Evaluation and Consumer Satisfaction 

Follow-up data and the comparison of individual desired and obtained post-school outcomes as 
proposed in the preceding section offer measures for program effectiveness and consumer 
satisfaction. Although this type of evaluation is long overdue and is a necessary component, 
attention to program effectiveness and consumer satisfaction need to be addressed throughout the 
model levels. 

Although we are opposed to an evaluation process that is costly or uses resources that are better 
devoted to educational planning and intervention, we do advocate for attention to effective 
programming and consumer satisfaction throughout the Area 10 Transition Model levels. We 
attempt to address evaluation through the model process rather than create an additional system. 
Some of the model processes that address program evaluation and consumer satisfaction include: 

1 . Activities to include the student and family and their preferences; 

2. Inclusion of transition planning into IEP planning and the IEP; 

3. Supporting implementation assumptions such as school improvement, availability 
of an array of service options, collaborative teaming, and interagency collabora- 
tion; 

4. Student record review to deten, ; ; ne levels of area-wide model implementation; 

5. Follow-along with and follow-up of graduates; 

6. Parent participation on the Transition Advisory Committee and school commit- 
tees; and 

7. Opportunities for positive education/family relationships through training and ac- 
tivities and services of the Area 10 Parent Educator Partnership program. 
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Child's Name: 



Date: 



Long-Term Planning Worksheet 

for Desired Outcomes 
Program Options 



AgasO-6 

Community Education and Care 

• In Home Child Care 

• Day Care Center 

• Pre-School 

• Head Start 

• At Risk Program 

Early Childhood Special Education 

• Patent Child Groups 

• At Home Program 

• Special Education Classroom 

Support Services 

• AEA 

• Private 

Other:. . 



Apes 6-10 

Regular Education 

• Reading 

• Language Arts 

• Mathematics 

• Social Studies 

• Science 

• Physical Education 

• Art 

• Music 

• Before/After School Program 

• At Risk Program 
Special Education 
Private School 
Support Services 

« AEA 

• Private 



Notes regarding discussion or consensus: , 



Intervention or services (time-limited or ongoing) needed for successful transition to the next program or educational set- 
tJng(s): . — ■ 



Figure 2& - page 1 of 2 
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Community Opttont 

Participate 

• Play with neighborhood friends 

• Religious services/programs 

• Camp 

• Sports (swimming, soccer, gymnastics, etc.) 

• Lessons (music, dance, art, etc.) 

• Library 

• Clubs (scouting, etc.) 

• Family outings (eating out, shopping, parks, etc.) 

• Family events (visiting friends and relatives, 
family occasions) 

• Care for a pet 

• Pursue a hobby 

• Play board games 

• Motor activity (shoot baskets, jump rope, 
ride bike, etc) 

Transportation Options 

• Car 

• Walk 

• Bike 

• School bus or van 

• Community transportation system 



Skills for Success for Desired Program and 
Community Options 

• Use self care skills (dressing, eating, toileting) 

• Use school success skills (lunch, playground, building 
orientation) 

• Use classroom success skills (follow directions, partici- 
pate in groups, work alone) 

• Problem solve (consider alternative solutions) 

• d responsible for personal belongings 
nitiate activities, routines 

Adjust to changes (routines, activities, people) 
Relate needs 
Make choices 

• Qet along with children 

• Play alone and with others 

• Travel to identified school and community locations 

• Other; 



Notes regarding discussion or consensus about community and transportation options: 



Notes r vgarding discussion or consensus about skills for success: 



Parent Options for Information or Assistance 



• Understanding assessment, eligibility for special educa- 
tion services, labels 

• Understanding legal rights 

• Stating child's strengths and needs 

• Stating goals for my child 

• Finding out about program options 

• Talking to experienced parents about program options 

• Visiting program options 

• Preparing my child for new programs 



Notes regarding discussion or consensus: 



• Communicating positively with new adults who will be 
involved with my child 

• Arranging for non-classroom community activities 

• Arranging for chMd care 

• Arranging transportation 

• Finding out about costs of programs and sources of 
financial assistance 

• Obtaining or coordinating needed services for my child 
or our family 



Worksheet for Early Childhood and Grades K-5 



Figured -peg* 2 of 2 
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Child's Name: 



Long-Term Planning Worksheet 

for Desired Outcomes 

m^n o. ft. ***** m 



School 

Regular Education 
Language Arts 
Mathematics 
Social Studies 
Science 

Physical Education 
Foreign Language 
Home Economics 
Industrial Technology 
Business Education 
Driver's Education 
Electives 



Program Options 

Port-School 

Employment 
Full-time 
Part-time 
At Home 
Military 
Other _ 



At Risk Program 
Special Education 
Support Services 

• AEA 

• Private 



Education 

Four Year College 
Two Year College 
Tech/Trade School 
Other Type of School 
No Additional Education 

Living Arrangements 

Parent's or Relative's Home 
Own Apartment/Home 
Dormitory 

Other 



Notes regarding discussion or consensus: 



Intervention or services (time-limited or ongoing) needed for successful transition to the next in school and post-school set- 



tings: 



Figure 2.4- page 1 ot2 
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Community Options/Leisure 

Home 
Cook/bake 

Play games (cards, checkers, pool, eta) 
Exercise 

Listen to music, play an Instrument, sing 
Do maintenance work (house, garden, yard, car) 
Read 

Relax/sleep 
Pursue hobbies 
Care for pet 
Spend time with family 
WatcheTV 

Other 

Community 

Participate in clubs, church groups 
Go dancing 
Drive around 
Eat out 
Go shopping 
Go to movies 
Go camping 
Use recreation facilities 
Participate in individual, dual, or team sports 
Jog, power walk 
Attend recreation classes 
Socialize with friends/dates 
Watch sporting events 

Other M ; ; 



Transportation Options 
Own car 
Family car 
Car pool 
Bike 
Walk 
Taxi 

Public transportation 



Skins for Suooesa In Desired School and 
Post-School Options 

• Get along with students 

• Get along with adults 

• Exert self control 
^ E3^j rss^j^^n sii)i^j 

• Initiate activities, routines 

• Adjust*) change (routines, activities, people) 

• Use classroom success skills (follow directions, partici- 
pate in groups, work alone, use study skills) 

• Learn new skills. 

• Relate needs 

• Problem solve (consider alternative solutions) 

• Make decisions 

• Represent self in meetings and for obtaining accommo- 
dations 

• Travel to desired school and community locations 



Notes regarding discussion or consensus about community/leisure options and transportation options: 



Notes regarding discussion or consensus about skills for success: 



Parent Options for 

• Understanding legal rights 

• Stating child's strengths and needs 

• Stating goals for my chHd 

• Finding out about school and post-school program op- 
tions 

• Talking to experienced parents about program options 

• Visiting program options 

• Preparing my child for new programs 

Notes regarding discussion or consensus: 



nation or Assistance 

• Communicating positively with new adults who will be 
Involved with my child 

• Arranging for non-classroom community activities 

• Arranging transportation 

• Finding out about oosts of programs and sources of 
financial assistance 

• Obtaining or coordinating needed services for my child 
or our family 
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Child's Name: 



Data: 



Long-Term Planning Worksheet 

for Desired Outcomes 



W -ibers of the educational team (parents, student, and any Involved school, AEA, and comnuinity agency personnel) 
will be ..mating to develop goals and services that are important to be included In s educational program 



^IEP cTn^nce'wVwiil discusrthese^areas'.lointiy identify desfrad program options and skills, and develop the IEP to 



the next few years. Please identify areas listed below that you think are Important options or skills .for 



. At 



support our decisions regarding 



> educational program. 



Please review before the IEP meeting In order to be prepared to enter Into this discussion. 



School 

Regular Education 
Language Arts 
Mathematics 
Social Studies 
Science 

Physical Education 
Foreign Language 
Home Economics 
Industrial Technology 
Business Education 
Driver's Education 
Electives 



Program Options 

EfltfcSflteoJ 



At Risk Program 
Special Education 

Support Services 

• AEA 

• Private 



Employment 

• Full-time 

• Part-time 

• At Home 

• Military 

• Rehabilitation Facility 

• Other 



Education 

• Four Year College 

• Two Year College 

• Tech/Trade School 

• Other Type of School 

• No Additional Education 

Living Arrangements 

• Parent's or Relative's Home 

• Own Apartment/Home 
<? Dormitory 

• Supervised Apartment 

• Group Home 

• Other 



Notes regarding discussion or consensus: 



Intervention or services (time-limited or ongoing) needed for successful transition to the next in school and post-school set- 



tings: 



7T7T 
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Community Options / Leisure 

Home 
Cook/bake 

Play games (cards, checkers, pool, etc.) 
Exercise 

Listen to music, play an instrument, sing 
Do maintenance work (house, garden, yard, car) 
Read 

Relax/sleep 
Pursue hobbles 
Care for pet 
Spend time with family 
Watch TV 

Other 

Community 

Participate In clubs, church groups 
Qo dancing 
Drive around 
Eat out 
Qo shopping 
Go to movies 
Go camping 
Use recreation facilities 
Participate in Individual, dual, or team sports 
Jog, power walk 
Attend recreation classes 
Socialize with friends/dates 
Watch sporting events 

Other 



Transportation Options 
Own car 
Faulty car 
Car pool 
Bike 
Walk 
Taxi 

Public transportation; 



County transportation 



Skills for Success In Desired School and 
Post-School Options 

Get along with students 
Get along with adults 
Exert self control 
Be re 4ble 
Initiate i~thrfttes, routines 
Adjust to change (routines, activities, people) 
Use classroom success skills (follow directions, participate 
in groups, work alone, use study skills) 
Learn new skills 
Relate needs 

Problem solve (consider alternative solutions) 
Make decisions 

Represent self in meetings and for obtaining accommoda- 
tions 

♦ Travel to desired school and community locations 



Notes regarding discussion or consensus about community/leisure options and transportation options: 



Notes regarding discussion or consensus about skills for success: 



Parent Options for Information or Assistance 



Understanding legal rights 
Stating child's strengths and needs 
Stating ooals for my child ' 

Finding out about school and post-school program op- 
tions 

Talking to experienced parents about program options 
Visiting program options 
Preparing my child for new programs 



Notes regarding discussion or consensus: 



Communicating positively with new adults who will be 
involved with my child 

Arranging for non-classroom community activities 
Arranging transportation 

Finding out about costs of programs and sources of 
financial assistance 

Obtaining or coordinating needed services for my child 
or our family 
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s, *ly childhood thmovob kstschool transition rumiNG: 

A COMHtUONSIVE OUTCOMES-BASED MODEL FOK SKOAL EDUCATION 

Child's Name: 



Long-Term Punning Worksheet 

for Desired Outcomes 



Members of the educational team (parents, student, and any involved school, AEA, and ^unrtyagency personnel) 
will be meeting to develop goals and services that are Important to be Included In '* proBmm At 

over the next few years. Please Identify areas listed below that you think are Important options or rtflbfer . At 

the IEP onference we will discuss these areas, Jointly Identify desired program options and skills, and develop the IEP to 
suppor, our decisions regarding 's educational program. 

Please review before the IEP meeting in order to be prepared to enter into this discussion. 



Program Options 



School 

Regular Education 
Language Arts 
Mathematics 
Social Studies 
Science 

Physical Education 
Foreign Language 
Home Economics 
Industrial Technology 
Business Education 
Driver's Education 
Electlves 



At Risk Program 
Special Education 
Support Services 



AEA 
• Private 



port-School 

Employment 

Full-time with Support 
Part-time with Support 
Rehabilitation Facility 
At Home 

Other 



Education 
Community Adult Classes 
Qtner Type of School 
No Additional Education 

Living Arrangements 

Parent 8 or Relative's Home 
Own Apartment/Home 
Dormitory 

Supervised Apartment 
Group Home 

Other 



Notes regarding discussion or consensus: 



Intervention or services (time-limited or ongoing) needed for successful transition to the next In school and post-school set- 
tings: 
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Community Options / leisure 

Home 
Cook/bake 

Play games (cards, checkers, pool, etc.) 
Exercise 

Listen to music, play an instrument, sing 
Do maintenance work (house, garden, yard, car) 
Read 

Relax/sleep 
Pursue hobbies 
Care for pet 
Spend time with family 
Watch TV 

Other . 

Community 

Participate In clubs, church groups 
Go dancing 
Eat out 
Go shopping 
Go to movies 
Go camping 
Use recreation facilities 
Participate in individual, dual, or team sports 
Jog, power walk 
Attend recreation classes 
Socialize with friends/dates 
Watch sporting events 
Other 



Transportation Options 

Own car 
Family car 
Car pool 
Bike 
Walk 
Taxi 

Public transportation; County transportation 

8k!ite for Success In Desired School and 
Post-School Options 
Get along with students 
Get along with adults 
Exert self control 
Be responsible 
Initiate activities, routines 
Adjust to change (routines, activities, people) 
Use classroom success skills (follow directions, partici- 
pate in groups, work alone) 
Learn new skills. 
Relate needs 

Problem solve (considers alternative solutions) 
Make decisions 

Represent self in meetings and for obtaining accommo- 
dations 

Travel to desired school and community locations 



Notes regarding discussion or consensus about community/leisure options and transportation options: 



Notes regarding discussion or consensus about skills lor success: 



Parent Options for 

• Understanding legal rights 

• Stating child's strengths and needs 

• Stating goals for my child 

• Finding out about school and post-school program 
options 

• Talking to experienced parents attout program options 

• Visiting program options 

• Preparing my child for new programs 

Notes regarding discussion or consensus: 



nation or Assistance 

• Communicating positively with new adults who will be 
involved with my child 

• Arranging for non-classroom community activities 

• Arranging transportation 

• Finding out about costs of programs and sources of 
financial assistance 

• Obtaining or coordinating needed services for my child 
or our family 
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Establishing 
a 

Transition 
Advisory 
Committee 



ERIC 



Each community may have a slightly different set of community service 
providers and services for students with disabilities. However, the following factors 
have been identified as being helpful in the development of any interagency advisory 
committee. The following information is adapted and expanded from Struck (1987) 
and Miller, LaFollette, and Green (1989): 

• During the initial development of a committee invite all community and area organizations 
whose participation and cooperation will be needed to improve the transition for students 
with disabilities. If possible enlist the involvement of each organization's decision maker. 
Having the decision maker of an organization which is involved can facilitate the most rapid 
organizational change. 

• Keep the size of the group small enough so that ownership can be developed and all 
members can become active participants. Since membership of the Transition Advisory 
Committee might include a wide variety of individuals not every member will see the same 
problem as most important. Not every member will agree on die nature or cause of specific 
concerns. One must remember that all decisions result from a consensus building process 
and each TAC member's input is valued and respected. 

• The TAC is a dynamic committee. Key players in a Transition Advisory Committee 
represents a continuum of services needed by students with disabilities. Other service 
providers or interested parties could be added to the TAC at any time. The make-up of the 
committee depends on the issues the TAC wishes to address. 

• Time is allocated for pre-planning for each committee meeting. Meetings must be fast 
paced, purposeful, and to the point Facilitation is most often the role of the Transition 
Specialist. 

• Goals of the committee should be developed and related activities identified to create 
accountability and maintain the focus of the group. 

The following pages provide a description of key players in a transition 
advisory committee and the members of the Area 10 Transition Advisory Committee. 
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— — ^ 

^ — ^ 

Key Players 

IN 

Transition Advisory Committee 
Membership 



Division of Vocational Rehabilitation Services (DVRS) 

Job Training Partnership Act (JTPA) 

Department of Employment Services (Job Service of Iowa) 

Department of Human Services (DHS) 

Residential Service Providers 

Rehabilitation Facilities (e.g. Sheltered Workshops, 

Work Activity Centers) 

Job Advocacy Training Programs 

Subsidized Employment Training Programs 

Parents 

Students 

Merged Area Community College 

University 

Special Educators 

Special Education Support Staff 

Education Administrators 

Employers 

Medical Professionals 
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Area 10 
Transition Advisory Committee 



ERIC 



Molly Abraham, teacher 
714Brookside Drive 
Iowa City, IA 52245 

John Hughes 
Voc. Rehab. 
224 4th Ave.SE 
Cedar RapidsJA 52401 

Lucy Choisser 
GWAEA 

Transition Specialist 

Delbert Crews 
Dept. of Human Serv. 
P.O. Box 391 
Tipton, IA 52772 

Joseph Fleming 
Dept. of Human Serv. 
221 4th Ave. SE 
Cedar RapidsJA 52401 

Al Flieder 
GWAEA 

Supervisor, Social Work 

Tom Flynn 
University of Iowa 
Hosp. School, Rm. 251 
Iowa City, IA 52241 

Don Menke 

Job Service of Iowa 

800 7th St. SE 

Cedar RapidsJA 52403 

Kay Graber 
GWAEA 
Public Relations 

Kathy Green 
Rural Emp. Alter. 
Box 24 

Conroy, IA 52220 

Cindy Hanken 
HAVE, Inc. 
Box 129 

Monticello, IA 52310 
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Chuck Hinz 
Skill Center 

Kirkwood Comm. Coll. (3-2) 

Roger Hoffman 
Dev. Disabilities 
Univ. Hosp. School 
Iowa City, IA 52242 

Dave Jacoby 
JTPA 
Box 2689 

Iowa City, IA 52244 

Jeff Johnson 

HACAP 

PO box 789 

Cedar RapidsJA 52406 

Paul Kiburz 
GWAEA 

Transition Specialist 

Juoy King, parent 
8500 Morris Hill Road 
Toddvillb, IA 52341 

Julie Egli 

Johnson County ARC 
1020 William St. 
Iowa City, IA 52240 

David Leshtz 
Div. of Dev. Disabil. 
Univ. Hosp.Schuol 
Iowa City, IA 52242 

John Morris 
Discovery Li\ ' j 
PO Box 2329 
Cedar RapidsJA 52406 

John Nietupski 
Univ. of Iowa 
Hosp. School, Rm. 251 
Iowa CityJA 52242 

Pat Otero, teacher 
Prairie H.S. 
College Comm. 1*2 
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Area 10 Transition Advisory Committee continued 



Nancy Overstreet 
Nelson Center 
1020 William St. 
Iowa City, IA 52240 

Carol O'Brien 
Goodwill Industries 
2901 Melrose Ave. 
Iowa City, IA 52246 

Geri Pettitt 
GWAEA 

Parent Educator Partnership 

Roz Pillard, teacher 
Anamosa HS 
AnamosaComm (6-1) 

Nancy Regenitter, teacher 
Tipton HS 

Tipton Comm (1-2) 

Chris Rafferty Schut 
Goodwill Industries 
1441 Blairs Ferry NE 
Cedar Rapids.lA 52402 

Lynn Severson 
Dept of Human Serv. 
911 N. Governor 
Iowa City, IA 52240 

Susan Simon 
324 Benton Hall 
Kirkwood Comm Coll 

Pat Steele 
Options of Linn Co. 
1019 7th St. SE 
Cedar Rapids, IA 52403 

Mike Townsend 
Goodwill Industries 
14101st Ave. 
Iowa City, IA 52240 

Orville Townsend 
Voc. Rehab. 
20 E. Market St. 
Iowa City, IA 52240 

Paula Vincent 
GWAEA 

Director, Division of Spec. Ed. 
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Valerie Vogeler, parent 
RR 2, Box 71 
Vinton, IA 52349 

Maria Walker 
Washington Dev. Ctr. 
P.O.Box 61 
Washington.lA 52353 

Denny Walsh 
ESC 

Cedar Rapids (4-2) 

Mechelle Dhondt 
Serv/People with Dis. 
305 2nd Ave. SE 
Cedar Rapids, IA 52401 

Kathy Vigil 
United Way - l&R 
P.O. Box 878 
Ceda>- Rapids.lA 52406 

Kathy Martz 
GWAEA 

Work Experience Coordinator 

Bart) Snively 
Four Oaks 
Bertram Rd. (6-1) 

Chris Ness 
Options of Linn Co. 
1019 7th St.SE 
Cedar Rapids.lA 52403 

Sandra A. Chappelle 
Goodwill of SE Iowa 
1441 Biairs Ferry NE 
Cedar Rapids.lA 52402 

Tom Bullington 
Job Service of Iowa 
P.O. Box 2390 
Iowa City, IA 52240 

Jeannette Harrison 
5378 Hospital School 
University of Iowa 
Iowa City, IA 52242 

Linda Bigley 
Linn Co. Ext. Serv. 
655 1 2th St. 
Marion, IA 52302 
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EARLY CHILDHOOD THROUGH POST-SCHOOL TRANSITION PLANNING! 
A COMPREHENSIVE OUTCOMES-BASED MODEL FOR SPECIAL EDUCATION 



^ Grade levels for SCO students who are In school to age 21 : 

Age 15 -16- 9th Age 17-18 -10th Age 19 -20 -11th Age 20 -21 -12th 



Degree of Transition Planning 

(30) 1 2. Grade long term outcomes/future planning related to future success is considered In reevaluation (review all 

revaluations): 

□ (1) not considered in reevaluation(s) □ (5) 9th grade 

□ (2) before 7th grade □ (6) 10th grade 

□ (3) 7th grade □ (7) 11th grade 

□ (4) 8th grade □ (8) 12th grade 

(31 ) 1 3. Grade transition planning goal included in IEP (review all lEPs): 

□ (1) no transition planning goal in lEPs □ (5) 9th grade 

□ (2) before 7th grade □ (6) 10th grade 

□ (3) 7th grade □ (7) 11th grade 

□ (4) 8th grade □ (8) 12th grade 

(32) 14. Number of years transition planning goal in IEP (review those identified in 1 3): 

□ (1) 1 □ (5) 5 

□ (2) 2 □ (6) 6 

□ (3) 3 □ (7) more than 6 

□ (4) 4 

(33) 1 5. Transition goal and objectives reviewed and revised annually (review 2nd to last transition planning goal 

page): □ (1) Yes Q (2) No 

16. IEP present levels considered the following areas (review last two lEPs in file): 

(34) □ Vocational skills, general 

(35) □ On the job experience or training 

(36) □ Work habits and attitudes . 

(37) □ Targeted employment outcomes 

(38) □ Vocational related to an occupational area 

(39) □ Vocational related to referral to agency, no occupational area/job/outcome mentioned (VR, DHS, etc.) 

(40) □ Vocational related to direct service/training agency 

(41) □ Living arrangements 

(42) □ Daily living skills 

(43) □ Leisure 

(44) □ Transportation 

„ _ _ continued next page 
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(45) 


a 


Academic skills 


(46) 


□ 


Study skills 


(47) 


a 


Financial planning/support/money management 


(48) 


□ 


Social competency/social skills/social acceptance 


(49) 


a 


Acceptable behavior/self control 


(50) 


a 


Self advocacy, being responsible, adjusting to change 


(51) 


a 


Integration/participation in regular education 


(52) 


a 


Integration/participation in community 


(53) 


a 


Guardianship 


(54) 


a 


Health 





17 IEP 


objectives considered the followina areas (review last two lEPs In filoii 




□ 


Vocational skills oeneral 


(56) 


Q 


On the iob excellence or trainina 

Wl 1 H IV JVW WnarWI IV 1 IWV *#l M 1AII III IM 


(57) 


□ 


Work habits and attitudes 


(58) 


□ 


Taraeted enriDlovment outcomes 

1 W UVHPW WIIIMVJIIIVI II VWIWIIiyw 


(59) 




Q Vocational related to an occupational area 


(60) 




lj vocational reiatoo 10 referral 10 agency, no occupational joo/ouicome mennonea \ vn, umo, eic./ 


(61) 




□ Vocational related to direct service/training agency 


(62) 


□ 


Living arrangements 


(63) 


□ 


Daily living skills 


(64) 


□ 


Leisure 


(65) 


□ 


Transportation 


(66) 


□ 


Academic skills 


(67) 


□ 


Study skills 


(68) 


□ 


Financial pUnning/support/money management 


(69) 


□ 


Social competency/social skills/social acceptance 


(70) 


□ 


Acceptable behavior/self control 


(71) 


□ 


Self advocacy, being responsible, adjusting to change 


(72) 


□ 


Integration/participation in regular education 


(73) 


□ 


Integration/participation in community 


(74) 


□ 


Guardianship 


(75) 


□ 


Health 
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18. School members who participated in the last two IF.* 5 conferences included: 



(76) 


□ 


Parent(s)/family member 


(77) 


□ 


Student 


(78) 


□ 


Teacher 


(79) 


□ 


Adaptive P.E Consultant 


(80) 


□ 


Audiologist 


(01) 


□ 


Itinerant Vision Teacher 


(02) 


□ 


Itinerant Hearing Teacher 


(03) 


□ 


Occupational Therapist 


(04) 


□ 


Physical Therapist 


(05) 


□ 


School Psychologist 


(06) 


□ 


School Social Worker 


(07) 


□ 


Special Education Consultant 


(08) 


□ 


Spec ^Language Pathologist 


(09) 


□ 


Work Experience Coordinator 



1 9. Community members who participated in the last two IEP conferences included personnel from: 



(10) 


□ 


Advocacy group (ARC, ACLD, etc.) 


(11) 


□ 


Department for the Blind 


(12) 


□ 


Community college 


(13) 


□ 


Corrections 


(14) 


□ 


DHS 


(15) 


□ 


Job Service 


(16) 


□ 


Employer (present or future) 


(17) 


□ 


JTPA 


(18) 


□ 


Rehabilitation facility 


(19) 


□ 


Residential facility 


(20) 


□ 


Universitys 


(21) 


□ 


Voc Rehab 


(22) 


□ 


None 
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Student Information: Follow Along 



Name: 



Phone: 



Address: 



(01-12) 1. 

(13) 2. 

(14) 3. 



□ (2) graduate/completer 

□ (5) Iowa 

□ (6) Benton 

□ (7) Jones 



(15) 4. 

(16-17) 5. 

(18) 6. 

(19-21) 7. 

(22-24) 8. 

(25-27) 9. 

(28) 10. 



Subject I.D.: 

Student status 

□ (1) dropout 
County of residence: 

□ (1)Linn ' 

□ (2) Johnson 

□ (3) Washington 

□ (4) Cedar 

High school community size: 

□ (1) Rural (less than 2500 inhabitants) □ (2) Urban 

Subject's age at time leaves and/or completes school: 

Gender: 

□ (1) male □ (2) female 

Intelligence test information (use most recent score): Full Scale or Overall IQ: . 

Reading grade equivalent score: . Instrument: 

Date Administered: . 
Math grade equivalent score: _ 



J L 



Instrument: 



Date Administered: 



J L 



Subject's primary disability at school exit? 

□ (1) BD □ (5) MDT 

□ (2) HI □ (6) PI 

□ (3) LD □ (7) SPK 

□ (4) MD □ (8) VI 
(29) 11. Program model subject last enrolled in: 

□ (1) Supplemental Assistance (includes regular education with support) 

□ (2) Resource Teaching Program 

□ (3) Special Class With Integration-multicat. 

□ (4) Self-Contained Special Class WLI-BD 

□ (5) Self-Contained Spf al Class W L l-MDT 

□ (6) Self-Contained Special Class W L l-MDE 

□ (7) Self-Contained Special Class-SPH 



9 
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EARLY CHILDHOOD THROUGH POST-SCHOOL TRANSITION PLANNING: 
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30) Earliest grade that desired outcomes related to future success are considered in staffing or re-evaluation 
(review all staffings and re-evaluations): 

(1) Earty Childhood 

(2) Elementary (K-5) 

(3) Middfe School (6-8) 

m (4) Hiyh %!r*>S (9-12) 



Desired Outcomes at Graduation 



(31) Employment: 

(1) Full-time 

(2) Full-time with support 

(3) Part-time 

(4) Part-time with support 

(5) Military 

(6) At home 

(7) Rehabilitation Facility 



(32) Education: 

(1) Four-year college 

(2) Two-year college 

(3) Tech/Trade school 

(4) Community adult classes 



(33) Living Arrangements: 

(1) Parents or relatives home 

(2) Own apartment/home 

(3) Dormitory 

(4) Supervised apartment 

(5) Group home 



Consent for Release of Information: Follow Along Contacts 

The Privacy Act of 1974 prohibits the release of personal information without the express permission of the person involved. 

at theageof years, monthson 19 



(Individual in Transition) (month/day) 

and/or hereby authorize that the information contained on 

(Individual in Transition) 

this form be made available to members of the Area 10 Transition Advisory Committee. The information will be used to as- 
sist in providing follow along contacts with you at 6 months and 1 year after graduation. 

Permission may be withdrawn at any time by sending written nof ce to: Transition Advisory Committee, Grant Wood AEA, 4401 Sixth 
Street SW, Cedar Rapids, Iowa 52405. This rataaaa automatically axplras 12 monttta from algnatura da». 

log 
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INTERVIEWER HANDBOOK 



AEA 10 



FOLLOW-UP ACTIVITY 



Grant Wood AEA 

Special Education Division 

4401 Sixth Street SW 
Cedar Rapids, IA 52404-4499 
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General Information 

This Interviewer Handbook provides a guide for you as you interview subjects for the AEA 
10 Follow-up Project. It is critical that you are thoroughly familiar with its contents before 
you begin the interview process, and that you refer to it often to ensure consistent and accurate 
recording of the subject's responses. You, as an interviewer, are critical to the success of the 
Follow-up Project. 

If, at any time, you have questions about the survey or about how to categorize specific 
responses, please contact Paul Kiburz, 399-6861, or Lucy Choisser, 351-2510. 

1 . Please keep the survey INTACT during the subject's interview. Be sure to 
read the Interview Introduction (on the following page) to each subject. If 
the subject cannot be located or is too severely handicapped to respond accu- 
rately to the questions, the subject's parent/guardian may be interviewed. 

2. Some interview questions require only one response to be checked, while 
others ask you to check all applicable responses. Please pay careftil atten- 
tion to the directions for each item (printed on the survey questionnaire). 

3. Some items ask that you read the answer selections to the subject, other items 
do not. If there are not specific instructions to read the selections, please 
don't. Again, please note carefully the instructions printed on the interview 
questionnaire. 

4. The responses to items are coded (with letters or numbers) on the survey 
questionnaire. These codes will be used to input the data into the computer, 
you do not have to be concerned with them. Just check the appropriate 
response(s). 

5. A row of asteriks in the interview questionnaire denotes a topical section 
change. 
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Interview Introduction 

Hello: 

My name is . / am helping with a project sponsored by 

Grant Wood Area Education Agency and the Transition Advisory Committee. 

We are calling students who graduated or were scheduled to graduate in June, 1990, 
to gather information on how they are doing since leaving school. The information 
is confidential and will be used by schools and community agencies to improve 
services that may be useful to students still in school or to graduates. This is important 
for you to understand because we want you to say exactly what you think. Of course 
you may also refuse to answer questions if you decide to. 

The questions take about 10 minutes to answer. Do you have time now or is there a 
time I can call you to ask the questions? 
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Question 1. 

Enrolled in Educational/Vocational Program . Following are definitions of items 1 through 
8 to assist in determining which item(s) to check. Check all that apply. 

(01 ) TMnt Enrolled iD Anv Education al/Vocational Programs. If you check this option, do 
not check any other response. 

(02) Adult Education . Instruction designed to meet the unique needs of persons - beyond 
the age of compulsory school attendance - who have either completed or interrupted 
their formal education and whose primary occupation is other than full-time stu- 
dents. This may be provided by a school system, college, or other agency or 
institution (including a technical institute or area vocational school) through study, 
radio, television, lectures, concerts, demonstrations, and counseling. 

(03) A pprentice Program . A program through which students develop manipulative skills 
and technical or theoretical knowledge for competence in skilled occupations 
through on-the-job work experiences and related information in the classroom under 
the terms and conditions of apprenticeship, which are regulated by Federal, State, 
and local agreements and statutes (e.g. electricians, plumbers). 

(04) Community College . A publicly supported school which offers two years of liberal 
arts, preprofessional, or other instruction partially fulfilling the requirements for a 
baccalaureate degree but which does not confer any baccalaureate degree and which 
offers in whole, or in part, the curriculum of a vocational school. 

(05) Four Year College/University . A private or public institution that prepares adults for 
higher education degrees in the professions. 

(06) Self Explanatory. 

(07) Military . Refers to any branch of the armed services. 

(08) Voc Training Program . Any agency/school which trains individuals for a specific 
occupation (AIB, American Technology, CAPRI). 

Questions 2-3. 

Items are Self-Explanatorv 
Question 4. 

Refer to Definitions Contained in Q uestion 1 
Questions 5-6. 

Ttems are Self-Explanatorv 

Question 7. 

Employment Status . Check only oji£ of the sections (employed, unemployed, or otherwise 
engaged). Under the section checked please mark the area of employment or the reason for 
unemployment, etc. 
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Question 8. 

Where are vou Working? If the work-site is in a town/city, indicate name of town/city. If it is on a 
farm or in a secluded place, list the mailing address of the place. For part "b," try to get the title of the 
job. If you can't, describe it as best you can based on subject's input. 

If the subject is working part-time in one location and part-time in the other, only record the location in 
which he/she spends the largest percentage of his/her hours of employment. 

If subject has more than one job, list the job in which he/she spends the largest percentage of time em- 
ployed. 

Questions 9-13. 

Items are Self-Explanatorv . 
Question 14. 

Increase in Wages. Check "yes" or "no" but first make sure subject understands what increase means. 
Use as example "a raise," "more money," etc. 

Question 15. 

Who Helped You Get Job? Do not read this list to the subject. Read the question and check all agen- 
cies the subject states. 

Questions 16-18. 

Items are Self-Explanatory . 
Questions 19-23. 

Items are Self-Explanatory . 

END OF INTERVIEW 

* Tell the prison that the interview is over and ask if they have any questions. Thank them for their 
willirgness to participate. 

Questions 24 and 25 

Fill out after completing the student interview. Questions are fairly self-explanatory and any com- 
ments the interviewer can provide will be helpful. 

* Please complete the Interviewer name, agency, phone, and questions 1, 2, and 3 on the Interviewer 
Summary section of the Interview Cover Sheet. 

PK/o:I0/90 



134 



EARLY CHILDHOOD THROUGH POST-SCHOOL TRANSITION PLANNING: 
A COMPREHENSIVE OUTCOMES-BASED MODEL FOR SPECIAL EDUCATION 



Follow-Up of Special Education Graduates 

Area 10 
Interview Cover Sheet 



Student's Name:. 



Phone: 



Address: 



Parent's Name: 



Phone: 



Address: 



Interviewer Name: 



Agency Name:. 



Phone: 



Completeness of Survey: 

□ School Record Information 



□ Interview Information 



IntftrviflWBr Summary: 

1. Record of attempts to contact: (Record eveiy attempt to contact) 

Date BfiSUll 



□ No Information 



1.. 
2.. 

3.. 
4. 



2. If unable to obtain interview, please indicate why (Check only the most important reason): 

□ Subject refused to participate in interview □ Deceased 

□ Moved, unable to locate □ In the military 

□ In jail, institutionalized □ Other; record reason 



3. interview was conducted with: (May check more than one) 
□ Student □ Parent/guardian 

Subject I.D.: , — 



1.1; 
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Interview 

Subject I.D.: 





1, Are 


you enrolled in any educational/vocational program? (Check all that apply). 


(01) 


□ 


No (if no, go to question 4) 


(02) 


□ 


Adult education 


(03) 


□ 


Apprenticeship program 


(04) 


□ 


Community college 


(05) 


□ 


Four year college/university 


(06) 


□ 


G.E.D. 


(07) 


a 


Military 


(08) 


□ 


Vocational training program (school other than community college, company) 



(09) 2. How long have you been in the program? (Check only one) 

□ (1) Less than 6 months □ (3) 1 to 2 years 

□ (2) 6 months to 1 year □ (4) 2 to 3 years or more 

(10-11) 3. What are you studying to be (specific job)? 



(Go to question 7 for students who sre enrolled m a program) 00000000 oooooooooooooooooo 

4. (if not currently enrolled in a program), have you baen enrolled in any education/vocational program since 
high school? (Check all that apply). 

(12) □ No (If no, go to question 7) 

(13) □ Adult education 

(14) □ Apprenticeship program 

(15) □ Community college 

(16) □ Four year college/university 

(17) □ G.E.D. 

(18) □ Military 

(1C) □ Vocational training program (school other than community college, company) 

(20) 5. How long were you in the program? (Check only one) 

□ (1) Less than 6 months □ (3)1 to 2 years 

□ (2) 6 months to 1 year □ (4) 2 to 3 years or more 

(21 -22) 6. (if was enrolled in a program), what were you studying to be (specific job)? 

OOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOO ooooooooooooooooooooooooooooooooo 
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(23-24) 7. Are you working now? (Check primary involvement; If not working, go to question 16 after checking 
employment status). 

Employed: 

□ (01) in the community (unsubsidized job) 

□ (02) in the military 

□ (03) in the community in a subsidized job (JTPA, Voc. Rehab.) 

□ (04) in the community full time with a job coach 

□ (05) in a sheltered workshop with some time in the community 

□ (06) in a sheltered workshop or work activity center full time 

Unemployed because: 

□ (07) in mental health center program □ (11) laid off 

□ (08) disabled and receiving SSI □ (12) quit my last job 

□ (09) unable to find job □ (13) other _ 

□ (10) fired 

Otherwise engaged because: 

□ (14) homemaker □ (15) full-time student (post secondary) □ (16) in job training 

(25-26) 8. Where a'e you working? (Includes sheltered workshop or work activity center) 

( ) Business or industry's name 



Cityflown Job Trtle: 

Duties/Tasks: 



(27) 9. How long have you been employed at your present job? (Check only one) 

□ (1) Less than 6 months □ (2) 6 months to 1 year 

□ (3) 1 to 2 years □ W 2 to 3 years or more 

(28) 10. How many hours a week do you work? (Check only one): 

□ (1) 37.5 hours per week or more □ (5) Less than 10 hours per week 

□ (2) 30-37.5 hours per week □ (6) Seasonal 

□ (3) 21.5-29 hours per week □ (7) Other 

□ (4) 10-21 hours per week □ (8) Don't know 

(29-32) 11. How much do you earn per hour? $ 



(33-37) 12. How much do you usually earn per week? $ . 
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1 3. What benefits do you have at your job? (Read list; check all that apply) 



(38) 


□ 


Sick leave 


(39) 


□ 


Vacation 


(40) 


□ 


Life insurance 


(41) 


□ 


Dental insurance 


(42) 


□ 


Health/accident insurance 


(43) 


Q 


Profit sharing 


(44) 


a 


Free meals 


(45) 


□ 


Other 


(46) 


□ 


Don't know 


(47) 


□ 


None 



(48) 1 4, Have you received an increase in wages or job duties since you were hired at your present job? 
(Check only one) □ (1) Yes □ (2) No 

(49-50) 15. Who (primary person/agency) helped you get this job? (Check only one) 



□ 


(01 ) Obtained job by myself 


□ 


(02) Parents/relatives 


□ 


(03) Newspaper 


□ 


(05) Work Experience Coordinator from high school 


□ 


(06) Teacher from high school 


□ 


(07) Other personnel from high school 


□ 


(07) Job Service 


□ 


(08) Job Training Partnership Act agencies (JTPA) 


□ 


(09) Voc Rehab 


□ 


(10) Sheltered workshop/work activity center 


□ 


(11)DHS 


□ 


(12) Staff at community college 


□ 


(13) Iowa Youth Corp 


□ 


(14) Other 



ooooooooooooooooooooooooooooooooooo .— .— . ooooooooooooooooooooooooooooooooo 



136 

continued next page 



EARLY CHILDHOOD THROUGH POST-SCHOOL TRANSITION PLANNING! 
A COMPREHENSIVE OUTCOMES-BASED MODEL FOR SPECIAL EDUCATION 



16. Since graduation from high school, have you ever used any oi the following resources or talked wrth any of 
the following about job information or assistance? (Read list; check all that apply). 

□ Parents/relatives 

□ Newspaper 

□ Friend 

□ Work Experience Coordinator from high school 

□ Teacher from high school 

□ Other personnel from high school 

□ Job Service 

□ Job Training Partnership Act agencies (JTPA) 

□ Voc Rehab 

□ DHS 

□ Sheltered workshop/work activity center 

□ Staff at community college 

□ Iowa Youth Corp 

□ No, not used any 



(51) 

(52) 

(53) 

(54) 

(55) 

(56) 

(57) 

(58) 

(59) 

(60) 

(61) 

(62) 

(63) 

(64) 



(65) 
(66) 
(67) 
(68) 
(69) 
(70) 
(71) 
(72) 
(73) 

(74) 



17. Do you receive any financial assistance from? (Read list; check all that apply) 

□ Parent(s) 

□ Relative(s) (other than parents) 

□ DHS (ADC, food stamps, etc.) 

□ Insurance 

□ Supplemental Security Income (SSI) 

□ Unemployment insurance (SSDI) 

□ Voc. Rehab. 

□ Other 

□ I donl receive financial assistance 

1 8. What pari of your expenses do you pay? (May read list below; check only one) 
Q (1) All 0 (3) Less than or equal to 1/2 

□ (2) More than 1/2 Q ( 4 ) N° ne 



(75) 



ER1C140 



19. Are you: (May read list; check only one) 

□ (1) Single, never married 

□ (2) Married 

□ (3) Divorced 



□ (4) Separated 

□ (5) Widowed 

□ (6) Other 
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(76) 20. Where and with whom are you currently living? (Check only one) 

□ (1) With parents or a relative □ (5) With a friend at their place 

□ (2) With spouse's parent(s) or relatives □ (6) In a supervised apartment 

□ (3) in a rented apartment/home □ (7) in a group home 

(independently) □ (8) In a residential facility/institution 

□ (4) Buying own home (independently) □ (9) Other 

(77-78) 21 . How do you most commonly get around in the community? (Check only one) 

□ (01) Bike □ (07) Public transportation (city bus) 

□ (02) Car pool □ (08) Sheltered workshop bus/Special services bus 

□ (03) Drive my own car □ (09) Subsidized Taxi 

□ (04) Friend' □ (10) Taxi 

□ (05) Hitch hike □ (11) Walk 

□ (06) Parent/guardian/famiiy member 

22. What do you enjoy doing in your free time? (Do not read categories to subject; check ail that apply) 



(79) 


□ 


Clubs, church groups 


(80) 


a 


Cook/bake 


(01) 


□ 


Dancing 


(02) 


a 


Drive around 


(03) 


a 


Eat out 


(04) 


□ 


Games (cards, checkers, pool) 


(05) 


a 


Go shopping 


(06) 


□ 


Go to bars 


(07) 


□ 


Listen to music, play an instrument, sing 


(08) 


□ 


Maintenance work (house, garden, yard, car, etc.) 


(09) 


□ 


Movies 


(10) 


□ 


Participate in athletic activities 


(11) 


□ 


Reading 


(12) 


□ 


Relax/sleep 


(13) 


□ 


Socialize with friends/dating 


(14) 


□ 


Spend time with family 


(15) 


□ 


Watch TV 


(16) 


□ 


Watch sporting events 


(17) 


□ 


Other 


(18) 


(D 


□ Total 0 (2) □ Total 1 




(4) 


□ Total 4-5 (5) □ Total 5 or r 



(3) □ Total 2-3 
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23. Is there anything you need right now in terms of work, where you live, ways to spend your free time, getting 
around? (Do nfll read list; check areas where a need was expressed). 

(19) □ Vocational skills, general 

(20) □ On the job experience or training 

(21) □ Work habits and attitudes 

(22) □ Obtaining a job 

(23) □ Keeping a job 

(24) □ Getting a better or different job 

(25) □ Living arrangements 

(26) □ Daily living skills 

(27) □ Leisure 

(28) □ Transportation 

(29) □ Academic skills 

(30) □ Study skills 

(31) □ Financial planning/support/money management 

(32) □ Social competency/social skills/social acceptance 

(33) □ Acceptable behavior/self control 

(34) □ Self advocacy, being responsible, adjusting to change 

(35) □ Integration/participation in post-secondary education 

(36) □ Integration/participation in community 

(37) □ Guardianship 

(38) □ Health 

Interviewer comments: 



End of Interview: 
Interviewer fill out remaining section. 

ooooooooooooooooooooooooooooooooooo ,~V~« ooooooooooooooooooooooooooooooooo 
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24. Was a referral made or any information or suggestions given to the individual at the time of the interview in 





the 


following areas? (Check all that apply) 


(39) 


□ 


Vocational skills, general 


(40) 


□ 


On the job experience or training 


(41) 


□ 


Work habits and attitudes 


(42) 


□ 


Obtaining a job 


(43) 


□ 


Keeping a job 


(44) 


□ 


Getting a better or different job 


(45) 


□ 


Living arrangements 


(46) 


□ 


Daily living skills 


(47) 


□ 


Leisure 


(48) 


□ 


Transportation 


(49) 


□ 


Academic skills 


(50) 


□ 


Study skills 


(51) 


□ 


Financial pianning/support/money management 


(52) 


□ 


Social competency/social skills/social acceptance 


(53) 


□ 


Acceptable behavior/self control 


(54) 


□ 


Self advocacy, being responsible, adjusting to change 


(55) 


□ 


integration/participation in post-secondary education 


(56) 


□ 


Integration/participation in community 


(57) 


□ 


Guardianship 


(58) 


□ 


Health 



Interviewer comments (Provide specific information if referrai(s) made): 



25. Was information or referral in any of the following areas expressed as needed by the individual but no! avail- 
able (so no assistance or information could be given). (Check ail that apply) 

(59) □ Vocational skills, general 

(60) □ On the job experience or training 

(61) □ Work habits and attitudes 

(62) □ Obtaining a job 

(63) □ Keeping a job 142 
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(64) 


□ 


Getting a better or different job 


(65) 


□ 


Living arrangements 


(66) 


□ 


Daily living skills 


(67) 


□ 


Leisure 


(68) 


□ 


Transportation 


(69) 


□ 


Academic skills 


(70) 


□ 


Study skills 


(71) 


□ 


Financial planning/support/money management 


(72) 


□ 


Social competency/social skills/social acceptance 


(73) 


□ 


Acceptable behavior/self control 


(74) 


□ 


Self advocacy, being responsible, adjusting to change 


(75) 


□ Integration/participation in post-secondary education 


(76) 


□ 


Integration/participation in community 


(77) 


□ 


Guardianship 


(78) 


□ 


Health 



Interviewer comments: 



ooooooooooooooooooooooooooooooooooo . 000000000000000000000000000000000 

Other positive or need comments from individual interviewed that you think pertinent for Transition Advisory Committee or 
school personnel to be aware of: — 
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